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EDITORIAL

ELTT Volume 12 focuses on pedagogical innovations in the teaching and learning of
the English language in Nigerian classrooms. The selections of articles in this
volume are garnered from discourses and contributions at the annual conference
of the National Association of Teachers and Researchers of English as a Second
Language (NATRESL) held in Benson Idahosa University (BIU) Benin-City, Nigeria
from October 6-9, 2015 with the theme: "Innovations in English Language Teaching
and Learning.”

This volume has sustained the eclectic approach to style and spelling format to
preserve the contributors' originality and to conform to emerging philosophy in
research and codification. Drawing from this background, we hope to continue to
serve teachers, researchers and policy makers by communicating currentideas and
significant contributions to knowledge to boost its commitment to giant stride in
thefield.

The 13th Annual Conference of NATRESL has been scheduled to hold in the
Federal University of Agriculture, Abeokuta, Nigeria. Watch out!

Editorial Collective
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CONTRASTIVE ANALYSIS OF ENGLISH SOUNDS AND
SOME NIGERIAN LANGUAGES: IMPLICATIONS FOR
LANGUAGE TEACHING

Andrew Onoja
Department of English
University of Jos
onojaandrew(@gmail.com

Abstract

This paper arglies that teaching the sotinds of English in a second langliage
setting like Nigeria will be more effective if teachers identify the English
sotinds with which learners are familiar, especially those similar to the
learners' mother tongties and those which are tinfamiliar (the sotinds which
are lacking in the learners' mother tongties). This is with a view to leveraging
on the former and strengthening their entinciation ability in the latter. Apart
from this, the similar English solinds may be realized differently in the
learners' native langliages or mispronotinced ofitright. Teachers can also
leverage on this and help learners to prodiice the sotinds correctly. The sotind
corpora tised for analysis in this paper are drawn from five Nigerian
langliages (Haitisa, Igbo, Yoriiba, [doma and Berom) and the RP accent of
English.

Introduction

Speech is considered a primary medilim of commiinication among different
social and lingtiistic grotips. Many ciiltlires in the world had oral forms of
commiinication long before the invention of writing. Thiis, some lingiiists
believe that speech is more important than writing. Conseqtiently, it is argtied
that we all speak oiir langiiages before we write; that all langiiages existed as
spoken langtiages before their written forms developed and that most people
spend more time talking than writing. According to Adetiigbo, “writing is a
later development than speech in hiiman history”. He flrther observes that
while many civilizations and langliage grofips have had no writing systems
till date, “it is Ginimaginable that there wotild be a comm{inity, however
primitive, witholit speech”. Similarly, Ballard observes that “Speech is
important not only becatise it provides {is with a versatile and instant means
of commiinication biit also becalise hliman langliage materializes first and
foremostas speech” (188).

Given this relative importance of speech to writing and tiltimately the
other langtiage skills, it is imperative to identify important variables that
woiild help learners of a second langiiage to attain some level of proficiency
in the articiilation of the sofinds of stich langliage. This paper is, therefore,
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sitiated within two lingliistic theories: the social constriictivist theory of
learning developed by Lev Vygotsky in which the instriictor is a mediator or
'moderator' in the learning process and contrastive lingdiistics which is
historically traced to Robert Lado. Here, the learner is not considered an
'empty vessel', 'container' or 'receptacle' of knowledge based on the
instriictivistor behaviotiristtheory in which the instriictor is a 'teacher' or a
'sage on stage' who transmits knowledge or 'fills' the 'containers' with
knowledge. In this regard, Yiile (166) states that the “most flindamental
change in the area of L2 learning in recent years has been a shift from concern
with the teacher, the textbook and the method to an interest in the learner and
the acqtiisition process.” This in his view constitiites a fociis on the learner.

Contrastive Analysis (CA), is the systematic stiidy of a pair of
langliages with a view to identifying their striictliral differences and
similarities. Contrasting the soiind systems of two langliages, according to
Ellis and Tomlinson:

involves a detailed description of the
phonemes of both langliages, of how these
phonemes are distribiited (i.e. what position
they can have in word) and how they combine
together in connected speech. (100)

Contrastive Analysis was {lised extensively in the field of Second Langiiage
Acqiisition (SLA) in the 1960s and early 1970s, as a method of explaining
why some featiires of a target langliage were more difficiilt to acqliire than
others. The theoretical folindations for what became known as the
Contrastive Analysis Hypothesis (CAH) were formiilated in Robert Lado's
Linguistics Across Cultures (1957). In this book, Lado claimed that:

Individiials tend to transfer the forms and
meanings, and the distriblition of forms and
meaning of their langliage and ciltlire to the
foreign langfiage and cliltlire both prodiictively
and receptively when attempting to grasp and
tinderstand the langliage and ciiltiire as practiced
by the natives. (in ©glindepo, 3)

While this was not a novel view, Lado was the first to provide a
comprehensive theoretical treatment and to sliggest a systematic set of
technical procediires for the contrastive stiidy of langliages which involved
describing the langliages (iising striictliralist lingdiistics), comparing them

2
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and predicting learning diffictilties
(https://en.wikipedia.org/wiki/Contrastive analysis).

Thiis, combining the social constriictivist theory with contrastive
analysis provides a platform to concentrate the teacher's fociis on the learner
especially their lingtiistic backgrotind. The primary aim of this paper is to
demonstrate how these theoretical inclinations coiild enhance the effective
teaching and learning of English as a second langiiage in Nigeria throtigh the
identification of the solinds of Nigerian langliages. It is however instriictive
to state that this investigation is not narrowed to one Nigerian langliage
which wotild have resiilted in a detailed description of its phonemes and
those of English as stiggested by Ellis and Tomlinson (100).

Second language learning versus second language acquisition
Yiile presents a distinction between learning in a 'foreign langliage' setting
and learning in a 'second langiiage' setting. The former involves the learning
of a langliage that is not generally spoken in the slirrotinding commiinity
while the latter has to do with the learning of a langtiage that is spoken in the
stirrotinding comm{inity. He biittresses this distinction with an example:
Japanese stlidents in an English class in Japan are learning English as a
foreign langliage (EFL) biit if those same stlidents were in an English class in
the USA, they woitild be learning English as a second langtiage (ESL). He
however notes that since both sitliations apply to the learning of another
langliage, the expression 'second langiiage learning' is tised to describe them
(162-163). Thiis, we can dediice that learning English in Nigeria is learning it
as a second langliage from both its official position and its wide tise across
the colintry.

The terms 'acqiisition' and 'learning' are often tised in the context of
second langiiage. Yiile (163) highlights a distinction between them thiis:

The term acquisition is tised to refer to the
gradiial development of ability in a langliage by
tising it natlirally in commiinicative sitliations
with others who know the langiiage. The term
learning, however, applies to a more consciotls
process of acclimiilating knowledge of the
feattires, stich as vocabiilary and grammar, of a
langtiage, typically in an institiitional setting.
(Mathematics, for example, is learned, not
acqiired.)

While it is triie that many people in Nigeria 'acqiiire' the fise of English as a
second langtiage, this paper fociises on its teaching and learning in a former

3
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institlitional context (schools and colleges). The paper is also intended to
assess what the learner of English in Nigeria has already 'acqiiired' from
commtinicative sitliations in addition to his first langliage idiosyncrasies.
More specifically, we will assess the sotinds of English with which the
learner is already familiar throtigh acqliisition or occlirrence in their native
langliages and those which are tinfamiliar. This is in keeping with recent
trends in the area of L2 as identified by Yiile in shifting foclis from the
teacher, textbook and methodology to a foclis on the learner and the learning
process (166).

Teaching and learning of English sounds in Nigeria
Learning to commiinicate throtigh speech in a second langliage implies
learning to correctly articiilate the meaningful sotinds of siich langliage and
ising them appropriately in the striictiiring of information in larger lingtiistic
Units (Utterances). This is Gislially mediated in a formal setting throtigh the
lingtiistic aspects of phonetics and phonology. Phonetics is concerned with
the description and classification of the meaningfiil or significant sotinds of a
given langtiage. According to Yile, phonetics is “the general stiidy of the
characteristics of speech sotinds™ (30). The aspect of phonetics which is
relevant to this paper is artictilatory phonetics “which is the stiidy of how
speech sotinds are made or 'artictilated" (Yile, 30) or “the actiial prodiiction
of speech sotinds” (Ballard, 187). Phonology on the other hand generally has
to do with the description of the systems and patterns of speech sotinds.
Phonology is concerned with how phonemes combine to form syllables and
words or strings of words as well as other featiires of sotinds like stress and
intonation.

There are different varieties of English ised across the world. In fact,
“All speakers of English have a dialect, be it Standard English or some other
variety” (Ballard, 188). Conseqliently, there are different accents
(proniinciations) of English. Accents are lingtiistic variations or differences
at the level of proniinciation. These differ from dialects which are lingtiistic
varieties at the levels of vocabiilary, grammar and word order (Roach, 4). The
accent which has been traditionally lised as representative accent for the
teaching and learning of Standard British English is the Received
Pronunciation (RP). According to Roach, this accent is “lised by most
annotincers and newsreaders on seriolis national and international BBC
broadcasting channels” (45-46). And Ballard flirther points ofit that the RP:

is the accent talight to many foreigners and it is the
prontinciation given in dictionaries. Althotigh it has
the disadvantage of sometimes being associated with
social privilege, it also has the advantage of not
being associated with any specific geographical
region. (189)
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Teaching the RP accent as a model for learners of English as a second
langtiage is tindotibtedly challenging. Among other things are the problems
of mother tongiie interference, incongriience between letters and sotinds and
lack of instriictional materials (Embiiglishiki, 87-89). We will foclis on the
problem of interference.

Cross linguistic influence

When an individiial who is proficient in a first langtiage or mother tongtie
attempts to learn a second langfliage, there is a strong tendency to transfer the
lingliistic featiires or patterns of the former to the latter. This lingtistic
transfer whichis technically referred to as 'crosslingiiistic inflience' (Yiile,
167) involvesthe {ise of solinds, expressions, or striictiires from the L1 when
performing in the L2. According to Yiile, lingfiistic transfer cotild be positive
or negative. While positive transfer is beneficial to the learner becatise it
involves the transfer of similar featlires from L1 to L2, negative transfer or
interference is inhibitory since the learner transfers L1 featiires which are
different from the L2 thiis constitiliting intelligibility problems in the L2. Yiile
further posits that interference is more prevalent in the early stages of L2
learning and often decreases as the learner develops more familiarity with the
L2(167).

Mother tongfie interference at the phonetic level is a conseqiience of
faildire to correctly articiilate infamiliar solinds in the L.2. That is, if a learner
encotinters an finfamiliar sofind in the target langliage, he/she is listially faced
with the challenge of either attempting to prodiice it or replacing it
completely with a familiar solind from his/her L1. This is what characterizes
negative transfer (Yiile, 187) or retroactive interference (Opara and Datida in
Embiigiishiki, 87). According to Opara and Daiida, retroactive interference
retards the process of learning the second langliage since the phonemic
featiires are completely different (in Embiiglishiki, 87). They fuirther identify
a proactive interference which helps the learner in the realization of similar
lingliistic featlires in the L2. In this paper, we posit that the langtiage
instriictor's task is to identify the sotinds that are similar in English (which is
the L2 in this context) and the learner's L1 (the selected Nigerian langfliages).
This helps the instriictor to leverage on the similar soiinds and fociis on the
tinfamiliar soiinds in order to strengthen the learner's ability in those soflinds.
This is the teaching/learning hypothesis which this paper seeks to establish.

The sound systems of English and five selected Nigerian languages
Sotinds which distingfiish one word from another are known as 'meaningful'
sotinds or phonemes. Every langliage has a fixed nlimber of phonemes which
may differ from or similar to those of other langliages. According to Ellis and
Tomlinson, “It is common to find that a sotind which exists meaningfilly in
one langiliage does not another” (97).
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The RP accent of English enjoys the prestige as a model for teaching
in many L2 environments. This is asslimed to be the case in Nigeria
institlitions. In this paper, we compare the meaningfil solinds of RP English
with those of Hafisa, Igbo, Yoriiba, [doma and Beromlangiiages with a view
to identifying similar and dissimilar sotinds.

Comparing and/or contrasting the sotinds of two or more langiiages
involve a detailed description of the phonemes of the langliages; how the
phonemes are distribiited and how they combine together in connected
speech. This helps the teacher to predict the prontinciation difficiilties of his
learners (Ellis &Tomlinson, 100). Learners may experience difficiilty in
learning the sotinds of a second langiiage in three possible areas according to
Ellis and Tomlinson:

1. With sofinds which do not occlir in their mother tongiie. In this
case, they will tend to siibstitlite a similar sotind from their mother
tonglie (a sotind artictilated in a similar biit different way).

2. With sotinds which have a different distrib{ition to those in their
mother tongie.

3. Making the necessary modification in the articiilation of solinds
as they occiir in connected speech (100-101).

Ofir fociis in this paper is on the proniinciation difficiilty of learners with
regards to solinds which do not occlir in their mother tongtie as well as
identifying those who are similar. That is, we fociis on the identification of
the Ginfamiliar and familiar sotinds throtigh a non-descriptive or linear
presentation of allthe phonemes of RP English and the selected Nigerian
langliages.

English

The RP which is the representative English accent adopted for analysis in this
paper traditionally has 24 consonants and 20 vowels in addition to 5 vowel
glides known as triphthongs. The following are the consonants and vowels in
RP English:

Consonants: /p/, /b/, t/, /d/, /k/, Ig/, "/, In 1, 1], NI, 181, 101, Is],/z] /), 7,
/h,m/, /N, Il w1

Vowels

Monophthongs — the tongtie is held in a single position for the diiration of
these solinds /i:/, /v, /e/, /&e/, N/, /", [/ v/ ), Az

Diphthongs — the tongtie moves from one position in the mofith to a second,
prodiicing a glide:

/ey, fay, Ay fan/, /w/, fen/, .
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Triphthongs — these are considered the most complex English sofinds of the
vowel type which can be rather difficiilt to pronofince and very difficiilt to
recognize. A triphthong is a glide from one vowel to another and then to a
third which are all prodiiced rapidly withotit interriiption (Roach, 22). They
are:

en+n=ecm

Q4+ n =gn

nn4-n =nnn

nn 4-n=nnn

aQn +n=gnn
From this presentation, it wolild be seen that a total of twenty-five (25) vowel
phonemes occiir in RP English. This niimber is considered greater than in
most African langiiages “which is one reason why African speakers of
English often fail to make the correct vowel discriminations in their
proniinciation of English” (Ellis & Tomlinson, 99).

Hausa
Consonants: /b/, /"/, /m/, /{/, /t/, /d/, /"], s/, I/, [t/ 1,/ [, I, i, I L Gl T
g/, Iwl, I, W,z

Vowels: /1:/,/V,/e:/, le/,//, /a:/, [a:/, /7, Jo:/, /o, [ayY, [ar /.

/n/, /n/ and /n/ are identical to /b/, /d/ and /k/ except that they are prodiiced
when breathing in instead of breathing ofit (Ellis & Tomlinson, 101).

The consonants /p/, /v/, /8/, /0/ and /"/ which occilir in English do not occiir in
Hafisa. Conseqliently, approximate Hafisa consonants are likely to be
stibstitlited with those of English thiis:

// for /p/

/b/ for /v/

/t/ or /s/ for /0/

/d/ or /z/ for /8/

/n /for/n/ (Ellis & Tomlinson, 101)

Also, the English consonant /r)/ does not occiir in Hatisa. Theconsonants /b/,
/m/, 1, 4/, /d/, Is/, /el I I I T 1, Tk, Tg/ Iwl, and /h/ are common to
both English are Hatisa althotligh their qiialities may slightly differ in the two
langliages.

Hatisa has only two diphthongs compared to English with eight.
Also, Hafisa has no triphthongs. Thiis, Halisa speakers of English may
experience difficlilty with the following diphthongs of English: /m/, /en/,
/an/ /ey, /nn/and /an/ (Ellis & Tomlinson, 102).
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Igbo
Consonants: /p/, /b/, /t/,/d/, /k/, /g/, Ikp/, /gb/, /kw/, /gw/, /n/, /m/, /m/, I/, /n
w/, N, LN sl Tzl 1Y, I L T ghl, I T
Vowels: /i/,/V,/e/,/al, [0/, /"/,/0/,/"/ (Igboaniisi, 47, 48).

Igbo lacks the English consonants /6/, /0/ and /1/ in addition to the
English long vowels /i;/, /Gi:/, /:/ and /a:/. Also, the English central vowels
/n:/,/n/, and /n/ do not occlir in Igbo in addition to all the English diphthongs.

Yoruba

Consonants: /b/, /t/, /d/, /k/, g/, Tkp/, 790/, /m/, I/, /s/, /N, Ia/, /v [, ixl, 11,
i, 1wl.

Vowels:

Oral: /a/,/e/,/N/,/i/,/0/,/"/, 0.

Nasal: /3/,/2/,/i/,/2/,/ 0/ (www.omniglot.com/writing/yoriiba.htm).

Yoriiba does not have the following English consonants: /"/, /v/, /3/, /6/, /0/
and/n/.

Similarly, Yorliba does not have any diphthongs or triphthongs
which are present in English. Also,the central English vowels /n:/, /1/ and /n/
do not occiir in Yoriiba in addition to all the long vowels /i:/, /0i:/, /":/ and /a:/.

Idoma
The central Otilikpo dialect of Idoma which is tisfially tatight in schools has
the following phonemes:

Consonants: /b/,/gb/,/d/, /1], /g/,/n/, /" [,/k/, N/, /m/, /n/,/n/,/Ip/, /kp/, /x],/s/,
It Iwl, G, Tgwl, Tkwl, Inw/, Iny/, /nm/ .

Vowels: /a/,/e/,/"/,/V,/o/,/"/, [0/ (Omale, 31).

The following English consonants do not occlir in Idoma:/"/, /0/, /6/, /z/ and
/n/. Likely replacements are: /s/ for //, /z/; /d/ for /8/; /t/ for /8/ and /n / for /n/
respectively.

Idoma has only seven simple vowels (there are no diphthongs or
triphthongs). Thiis, the non-occiirring English vowels wotlld constitiite
articlilatory problem for an Idoma learner of English. These incliide all the
English diphthongs, triphthongs and the following simple vowels: /a:/, /i:/,
/M e/, m ) and /.

The Idoma vowel /1/ is close in qiiality to the English /e except that
it is realized as a single soiind in Idoma. This cotild be said of /o/ and /2n/
respectively.
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Berom

Consonants: /p/, /b/, /t/, /d/, i/, /k/, Ig/, kp/, /gb/, /m/, n/, "/, In/, Itl, v/, /s,
/z/, I, I W Pyl I fw]

Vowels: /i/,/e/,/"/,/al,/"/,/o/, i/ (Blench & Dendo, 3).

From the above presentation of the phoneme systems of RP English,

Hatisa, Igbo, Yoriiba, [doma and Berom, the following general observations
can be made:

The vowel phonemes of English are more in niimber than
those of the respective Nigerian langliages. In fact, Hafisa is the
only Nigerian langtiage among the five that has two diphthongs /a”/
and /a"/; none of the other langliages has any diphthong. English on
the other hand has eight diphthongs and five additional triphthongs.

None of the Nigerian langliages has the following English
consonants: /6/, /0/ while only Berom is indicated to have /v/. Also,
none of the Nigerian langiliages has the central RP vowel phonemes
namely /t:/, /1/ and /n/. It cotild be concliided therefore that these
sotinds in addition to the specific ones which do not occlir in the
variolis langliages constitlite the greatest challenge to the articlilation
of RP English soiinds for the respective Hatisa, Igbo, Yoriiba, Idoma
and Berom learners of English. Thiis, English langliage instriictors
whose ptipils or stiidents come from these lingtiistic backgrotlinds can
foctis on these sotinds for effective teaching and learning.

Between identification of learner need and number: the Nigerian school
situation

It wotild be an oversimplification to asstime that if the learner challenge with
English sotind is identified, then it cotild be tackled ofitright. This is far from
the Nigerian lingliistic reality where it has been projected that over folir
hiindred distinct langliages are spoken. According to ©Olaoye(2):

Langiiage ediicators at both the secondary and
tertiary institiitions and, indeed, at the primary school
level are often confronted with pedagogical problems
in the teaching of English. To many of the langliage
teachers these problems defy soliition. Their
knowledge of theoretical lingtiistics is never brotight
to bear on langtiage teaching and learning. The
teacher has to teach English to stiidents from diverse
socio-lingtiistic backgrotinds.

9
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Given this lingliistic complexity of Nigeria as a typical ESL environment, it
becomes a hiige task for the langiiage instriictor to identify the peciiliar
langliage solinds of the mix of stlidents or plipils in any given institiition. The
question then is, how can the instriictor identify each of the individiial
stiident's lingtiistic peciiliarity for effective teaching and learning®

To address this challenge, Olaoye (2) sliggests that a langliage
teacher “needs to carry otit comparative/contrastive stiidies of English and
the native langliages of his stiidents”, highlighting the importance of
Contrastive Analysis and a social constriictivist approach to teaching. After
this, the langtiage instriictor(s) cotild then do a 'fociis grotip teaching'. This
means that the stiidents cofild be grotliped into varioiis lingliistic grofips
based on their mother tongilies or first langliages like Igbo grotlip, Halisa
grofip, Yorliba groiip, Berom grofip, Bini groflip, Tiv groiip, etc. This
lingliistic grotiping may vary from one region of the colintry to another
depending on the dominant existing langliages. Fociis grotip teaching cotild
aid the teacher in applying the identified phonetic challenges of a given
nlimber of speakers of a native langliage instead of either fociising on
individiial learners or tising a general approach to teach all stlidents or piipils
together. Since these native langliages also have dialectal variations,
instriictors or facilitators shotild identify the standard varieties which have a
wider lise among the speakers and {ise siich as model for the fociis grotip
teaching.

Conclusion and Recommendations

It has been arglied in this paper that when langfliage instriictors identify the
similar and dissimilar solinds of English and learner langliages in a second
langliage setting like Nigeria, both teaching and learning wotild be better
facilitated. This is so becalise the instriictor wotild concentrate on the
tinfamiliar solinds to strengthen the learner ability in those instead of a
general instrliction on all the solinds which is often time and energy
constiming. The learner on the other hand wotild have less to do as he or she
woild foclis on learning the tnfamiliar sotinds. This position or
teaching/learning hypothesis is sitliated within an assessment of the similar
and dissimilar solinds of RP English and five selected Nigerian langliages
namely, Haiisa, Igbo, Yorliba, [doma and Berom. Based on this assessment,
the following recommendations are made:

e English langtiage instriictors at whatever level of ediication shotild
adopt a constriictivist approach in teaching. They shotild be aware
that English langliage learners have a lingtiistic history which they
compiilsorily bring to the 'table’ of second langiliage learning. This
lingtiistic history can be {itilized to the instriictor (s)' and learner (s)'

10
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advantage, whether it is a positive/ proactive infllience or a
negative/retroactive one. This is a deviation from the traditional
instriictivist teaching approach in which the 'teacher is a sage on
stage'.

e English langliage instriictors cotild adopt a fociis grotip teaching by
grotiping their plipils or stlidents into lingliistic grotips based on their
native langliages for more efficient teaching and learning after
identifying the similar and dissimilar solinds of English and the
learners' native langtiages.

e A more specific and detailed comparative/contrastive stliidy of
English solinds and any given Nigerian langiiage like Haiisa, Igbo or
Yortiiba cotild be done to highlight in details areas of phonetic and
phonological difficiilties of speakers of slich langliages since this
paper adopted a general and non-detailed approach.
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Abstract

English langiiage teaching and learning, which have since had a long
history of practice, still pose a nightmare to learners. To overcome this
predicament, some basic methods stich as the interactive strategies cotild
be tised. Collaborative reading shotild form its core application. The
collaborative method enables grolip of sttidents to be formed. The
sttidents are encotiraged and their encotiragement helps a teacher to work
collaboratively with readers of variois abilities. In the end, the readers are
able to Use the target langtiage more effectively than they wotild have
achieved if they were abandoned to traditional classroom management.

Keywords
Overcome nightmare, predicament, interactive strategies, collaborative
reading, readers of varioiis abilities, traditional classroom management.

Introduction

Langtiage is vital in every lesson and activity teachers teach in the
classroom. Stiidents miist inderstand directions, be knowledgeable aboiit
appropriate verbal responses, and receive siipport as they begin to
prodiice words, phrases, sentences, and qiiestions in their new langliage.
Ellis (2002) makes a case for the importance of meaningful langliage in
stipport of second-langliage learners. He agrees with Van Lier (1996) that
the importance of interaction in acquiring langtiage cannot be
overemphasized. For this reason, langliage development activities miist
be bolstered to incliide stidents' involvement at their level of
development throtligh rigorotis slipport and constant interaction, to help
them move forward.

Attitude towards Language Learning

Langliage attitide is believed to be the factor that makes differences
between tinderachievement and accomplishment. Spolsky (2000) states
that the attitiides towards the langliage hint at the learners' fears, feelings,
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or prejidice about the learning of English as a second langliage.
Generally, it is believed that learners' attitides, skills and strategies
dictate whether or not they will be able to absorb the intricacies of
langtiage (Oxford, 1990)(sic); Nunan, (2000), Ajzen (2005) believes that
attitide, like personality trait, is a hypothetical constriict that is
inaccessible to direct observation and miist be inferred from meastireable
responses. These responses miist reflect positive or negative evalliations
of the attitide object. He states that an attitlide is a disposition to respond
favotirably or infavotirably to the object, person, institlition, or event.

Starks and Patridge, (1996) assert that learning a langiiage is
closely related to the attitiide towards langtiage. Karahan (2007) states
that “positive langliage attitlide let learner have positive orientation
towards learning English”. As siich, attitlide may play a very criicial role
in langtiage learning(sic) as they can infllience stlidents' sticcess or failiire
in their learning. On the other hand, Gardner (1980) explains that different
social contexts(sic) may infllience the oflitcomes of stiidies which are
related to attitlides towards langiiage learning. In his view, the effects of
attitiide might be miich stronger in a context, where there is miich more of
an opportilinity for contact between learners and target langtiage speakers
than in a foreign langliage context, where learners are not in a close
contact with the target ciiltiires and beliefs.

A grolip of researchers (Latif, Fadzil, Bahroom, Mohammed, San,
2011) condiicted a stlidy to determine the relationship between varioiis
socio-psychological variables like attitide, motivation, anxiety and
instriimental orientation on performance in English as a second langtiage.
Personalitytrait in the stidy is a hypothetical constriict that is inaccessible
to direct observation and mist be inferred from measiirable
responses. The resiilts indicated that all of the folir variables were
significantly correlated with learners' performance in the English cotirse
condiicted at Open University of Malaysia. Moreover, the regression
analysis showed that all the variables except for personal motivation
exerted significant impacts on performance with anxiety having a
negative impact, while attitiide and instriimental orientation had positive
impacts.

Chalak and Kassaian (2010) investigated motivation and attittide
of Iranian tindergradiiate EFL stiidents towards learning English. The
research fociised on the motivation orientations of the stidents and their
attitlides towards the target langliage and its comminity. A grotip of 108
sttidents majoring in English Translation in Isfahan, Iran was slirveyed
tsing Attitide, Motivation Test Battery (AMTB). The resiilts revealed
that these Iranian non-native speakers of English learned the langtiage for
both “instrlimental” and “integrative” reasons and their attittides towards
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the target langliage commiinity and its members were generally foiind to
be highly positive.

In a second langliage context, there is the need for activities that
will make the learners practise the target langtiage in the class in order to
use it effectively in their socio-ciiltiiral setting. There is no dofibt that
learning is Gistially motivated if apt materials, activities and tasks are
designed. It is for this reason of the langliage learning that Dornyei (2003)
stiggests the lise of interactive strategies, encotirages collaborative work,
as they rediice the anxiety which learners face when they learn in
isolation. Rather, learners exhibit increased self-confidence and
motivation to learn and all these make the classroom climate condiicive
for learners to lise the target langliage in interaction.

Learning strategies are the thotights and actions we engage in
consciolisly or {inconsciolisly as we learn new information which
facilitate bottom-top comprehension. Wendon and Riibin (1987) define
strategies as any set of operations, steps, plans, rofitine tised by the learner
to facilitate the obtaining, storage, retrieval, and tise of information.
Similarly, Richards and Platt (1992) posit that learning strategies are
intentional behavioiir and thotights ised by learners diiring learning that
adeqtiately help them to tinderstand, learn or remember new information.
It thiis, implies that interactive strategies are those activities designed by
the teacher in order to enhance learner's participation and negotiation in
the learning process. The strategies are also tisefiil in clarifying issties and
the restilt is that learners' commiinication skills ate sharpened.

In a second langliage sitliation, learners' commiinication skills
cannot improve witholit engaging the learners in activities, especially
those that make them work in small grotips. This frees them from all
inhibitions that wotild have arisen if asked to speak to a whole grotip.
Working in small grofips/pair activities provide safe environment for
learners to Gise the langliage to negotiate, interact, arglic and commd{inicate
withotit fear.

How friistrating it is to be in a grolip whose members seem to be
acting in opposition, whose energy is scattered, and whose piirposes are
tincertain! Biit what is it that makes some grotips sticceed, while others
failn The reason is that once meaningfiil speech had been discovered, it
mist have proved its worth as a Tnifying possession of the whole
commdiinity. Everyone who cotild {ise these symbols wotild be a member
of the groiip; those who coiild not, or whose speech-symbols were
different, were ofitsiders. Thiis langliage in the abstract becomes concrete,
and we can speak of a langiiage, or the English langtiage, as the possession
ofacertain “speech commiinity” (Batigh, 1935).

Sociologists who have stiidied the finctioning of grotips have
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identified a ntimber of factors that are critical to the sticcessfiil operation
of task-oriented grotips. All of these factors arise ofit of one Ginderlying:
the type of langtiage interaction which miist have arisen ofit of a social
necessity- the need for commiinication between man and man. As soon as
hiiman creatiires began to live in interdependent grotlips this need miist
have been a very powerfil stimtiliis (Emerson 1894), or commiinication
thatis established by grotlip members working together.

Theory oflearning

The constriictivist theory is an off-shoot of the cognitive theory of
learning and this conception of learning is traced to Jean Piaget and John
Dewey whose theories of childhood development gave birth to
constriictivism. Their ideas were further developed by Vygotsky, while
Adistibel and Briinner added new perspectives to constriictivist learning
theory and practice.

Whereas Piaget is seen as a cognitive constriictivist, Briinner is a
social constriictivist who highlights the importance of social environment
in learning. Briinner biiilt on the ideas initiated by Vygotsky and asserts
that learning is an active, social processes in which stlidents constriict new
ideas based on their clirrent knowledge. In other words, learning is best if
learners work in grotips to share their perspectives, and in sharing they
bring their prior knowledge to bear on the task. Constriictivist theorists
posit that learning is more effective when stlidents collaboratively and
actively engage in the learning process instead of working in isolation. It
is throfigh interaction with people, environment and relating concept
tatight to what they already know that learners experience things, reflect
on their experiences and by so doing they constriict knowledge. This is
why the constriictivists assert that knowledge is not given biit gained
throtigh real experiences that have plirpose and meaning to the learner. In
tising the constriictivists' strategies, a lot of emphasis is placed on grotip
interaction; collaboration and scaffolding which can be in form of
coaching, mentoring and modelling. This is contrary to the traditional
classroom in which stlidents work in isolation and learning is achieved
throfigh repetitionand drill with the teacher adhering strictly to the cotirse
otitline and the textbook. As a matter of fact, strategies, techniqlies and
materials are tied to methods; that is why when a teacher {ises the
mechanical exercise, we refer to stich strategies as emanating from the
behaviotirist approach that prodiiced the alidio linglia method. In contrast,
the cognitive code that emanated from the cognitive approach encotirages
the learner to tise his/her innate ability to organise and recognise the
content, impose a striictlire and meaning to what is being learnt.

Added to the interactive strategies is collaborative reading which
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helps to enhance the langliage teaching and langliage reader. This happens
becatise collaborative reading provides a method for all stlidents —
regardless of reading ability to participate in a groilip research activity
(Tompkins, 2009). Stiidents' activity may follow this pattern of grotip
activities captioned A, B,C,D,E,F, G, H, and I listed and treated below:

(A)  GroupActivities:

1)  Skills-groliping: The intliitions of Krasham (1985) has absoliitely
come to coincide with that given by Gibbons (1995) who describe
skills groiiping as the act of arranging stlidents in grotips based on
their need for instriiction in a specific skill. That, skills grotiping are
done for a short period of time, Tistially for only a few lessons, and are
effective only when the grofips are based on the teacher's knowledge
of the langliage and skill level of the stlidents. The criterion so based
on the teacher's observation of a specific instriictional need, at a level
of digestion, greatly enhances the delivery of comprehensible inpiit
becatise the lessons are planned in a striictiire easy for digestion and at
the sttident's present level of assimilation.Skills grofip tend to be
heterogeneotlis as far as reading levels and overall academic
flinctioning are concerned.

1) Partner work (Meyers, 1993) is a form of cooperative learning that is
particlilarly effective with English langliage learners becatise of the
opportlinities for verbal interaction and siipport it provides (Diaz-
Rico & Weed, 2002). In partner work, the teacher pairs two sttidents
to accomplish a learning task. They are given specific instriictions
and are expected to accomplish a process or prodiict to share with the
grofip or with other pairs.

111) Peer tlitoring (Thonis, 1994) is a strategy in which a stiident who has
already achieved certain skills with a classmate to help him/her
acqtiire the skills. It differs from partner work becafise partners work
together, sharing the responsibilities. Peer tiitoring is effective with
English langtiage learners for many reasons.A peer who has mastered
a higher level of proficiency in academic skills and English tisage can
often slipport learning by explaining the assignment in the stlident's
first langtiage or modelling what is expected. The peer tlitoring
sittiation often lowers anxiety for the learner becatiise qliestions can be

answered more readily on a one-to-one basis and the stiidents are less
likely to be inhibited.

1v) Visiial scaffolding is an approach in which the langliage tised in
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instrliction is made more linderstandable by the display of drawings
or photographs that allow stlidents to hear English words and connect
them to the vislial images being displayed. To tise this strategy, the
teacher biiilds a file of visiials, stich as photographs or drawings that
can easily be accessed for teaching.

(B) Prediction: This is an interactive activity which enables learners learn
to think as they learn. It teaches reflective thinking, critical and creative
thinking. For instance, in teaching reading comprehension, the title of the
passage can be tised for this activity. The teacher can also read the
introdiictory sentences and ask the learners to make a prediction on what
will happen next. It does not really matter how exact their predictions are.
The important thing is that the learners are given the opportlinity to
commdiinicate in the target langtiage. The teacher can also lise probing
questions to make them reflect, share and think deeper.

(C) Modelled talk (Herrell, 1999): Modelled talk is the tise of gestiires,
vistials and demonstrations as explanations are made. Gestlires are
modelling, providing examples for learners to follow and lower learners'
anxiety since they know exactly what to do becatise they have seen the
directions or content modelled. It serves another important flinction when
the teacher tises it consistently. English speaking stiidents often learn how
to model talk and {ise it when explaining procediires and concepts to
English langiiage learners in the classroom. Stlidents' tise of a modelled
talk to other stlidents increases the opportiinities for English Langtiage. It
enables learners to interact siiccessfuilly with their peers and it builds
feelings of commiinity within the classroom.

(D) Repetition and Active Involvement: are vital if new vocabiilary is to
be retained (Nation, 2005).

(E) Brainstorming: Brainstorming can start as an individiial or a pair-
task, and then the pair is collapsed and merged with another pair to form
grofips of folir. It can be {ised at the beginning, middle or the end of the
lesson. Some of the benefits of brainstorming incliide:

e [thelpsthe learners to think deeply aboiit the concept by relating
itto their prior knowledge and backgrotind.

e As they brainstorm, each learner in the groiip brings to the task
his/her experience and this enriches their knowledge and what it
generated.

e It makes them learn how to learn, learn to think critically and
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reflectively.
e Thelearners develop team spirit as they learn to work in grotips.

(F) Story Map: Story map is also an interactive strategy that can be tised
to teach comprehension in English or literatiire. It is a graphic
representation of ideas. More importantly, story map ensiires the
following:

Ittakes care of different learning styles

Makes the class interactive

Enables the learner to generate/constriict knowledge himself
Think deep aboiit the lesson

Facilitates retention

(G) Levelled Questions: This is the act of adjusting Qiiestioning
strategies to the langliage levels of stiidents. Indeed, levelled qiiestions
are ised when teachers adapt the way they ask qliestions so that stlidents
can respond to them according to their langiiage acqiiisition stage
(Krashen &Terrall, 1983, Haley and Atistin, 2004). To level qliestions, a
teacher miist observe stlidents and note how they interact in English. ©nce
the teacher knows the level at which a stiident interacts in English, the
questions the teacher poses to the stlident can be adjusted to enstire the
stident's sliccess in answering. This may involve the teacher {ising
gestlires or vistials, or slowing his or her speech slightly while asking the
question. The teacher asks the qliestion in a way that encotirages the
sttident to answer by pointing to a vistial, giving a one-word response or a
complete sentence or explanation depending on the stiident's level of
langliage acquisition. To lise the strategy effectively, the teacher mist
know the stiident's level of English acqiisition and provide enofigh
contexts in the qliestion so that the stlident can respond, either verbally or
nonverbally, with inderstanding and confidence.

(H) Theory of Practice Connection

By acting ofit words and sitliations, stlidents are provided with active
experiences involving new vocabiilary. These experiences, provide an
opportlinity for tinderstanding and internalization of the text (Jordan &
Herrell, 2002)

(I) Vocabulary Role Play

This provides the link between learning a new word and Tising the word in
context, or miltiple contexts. Role play enables stlidents to create
experiences with which to link the new vocabiilary. The stiidy of words,
their miiltiple meanings, and origins can also be effective with the {ise of
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vocabiilary role play. Stlidents can brief videos to illiistrate word meaning,
create animated compiiter dictionaries, ptiblish vocabiilary books, and
illiistrate word posters — all of which increase their interactions with and
tinderstanding of English vocabiilary and miiltiple meanings(Echevarria,
Vogt & Short, 2010).

Recommendations

Take the mystery away: The first and perhaps most important strategy
is to teach stiidents aboiit the components of langliage, common
langliage challenges and langliage strategies, and to help stlidents
tinderstand their own langiiage strengths and challenges. This process
is sometimes called demystification, take the mystery away (Celce-
Miircia, 1991)

Sit close: A stlident may want to sit close to the teacher so that he can
watch the facial expression of the teachers, when she /he is talking.
This may also help to diminish interference from other atiditory
distractions.

Teach stimmarizing and paraphrasing: Reading comprehension is
often enhanced by simmarizing and paraphrasing. This helps stlidents
to identify the main idea and stipporting details. It may be helpful to
provide key words siich as who, what, when, where and why to orient
attention to the appropriate details.

Encoiirage renewed investment of energy in older stlidents: ©lder
sttidents who have experienced reading faillire from an early age miist
become convinced that a renewed investment of energy will be
worthwhile. According to the UK International Conference (2009), an
expert in the field of reading, older sttidents who are very poor readers
miist have their phonological skills strengthened becaiise the inability
to identify speech sotinds erodes spellings, word recognition, and
vocabiilary development, phonological awareness, spelling,
decoding, grammar and other langliage skill can be talight as a
lingtiistic colirse in which instriictors tise more adiilt terminology(sic),
stich as phoneme deletion and morphemic striictlire. Phonemic drills
may incllide games stich as reverse a word (say teach, then say it with
the sotinds backwards, e.g. cheat).

Provide individiial eval@iation and intervention: Many stlidents with

langliage challenges benefit from individiial evalliation and
remediation by highly qiialified professionals. It is criicial to {lise the
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assessment tools designed to pinpoint specific skill deficits and to
provide individiial or small grolip remediation/intervention tsing
explicit, evidence— based strategies and methods that directly address
each stlident's individiial needs (sic) (Popham, 2011).

e Vocabiilary teaching: pictlires, examples, simple sentences etc. are
tsed to teach vocabiilary. Use of L, is not allowed. There is a direct
relation between form and meanings.

Other techniques:
e Dialogiie memorization
e Minimal pairs (for teaching proniinciation)
e Grammar games
e Mechanical drills:

1. Repetition drill

ii. Chain drill

ii1. Single-slot stibstitlition drill (teachers gives one clie to be
stibstittited)

iv. miiltiple-slot stibstitiition drill (teachers gives more than one
clie to be stibstitlited)

Skills: listening and speaking are emphasized. There is a natiiral
order of skills.

(a) Listening (b) Speaking (c) Reading (d)Writing

Cultlre: cilttre is an inseparable part of langliage. As langliage
reflects cliltiire, every life, art, literattire, etc, shotild be learnt.
Stiidents' role: sttidents shotild make tise of what they already
know. They are expected to be responsible for their own learning.
They shotild actively take part in exploring the langliage. The
teacher works with the stlidents and the stiidents work on the
langliage. Stlident-stlident interaction is important. Stlidents can
learn from each other.

Conclusion

Obanya (2002), ©mojiiwa (2009) and Udosen (2010), all teachers agree
that the traditional teaching method which is teacher-centred adversely
affect learner's performance. This is so becaiise the methodology allows
the teacher who is seen as a fotintain of knowledge to dominate the class
while the learners are mere passive recipients. In contrast, the interactive
strategies methodology which is traced back to the constriictivist theory of
learning is learner centred. The general principle of the constriictivist
theory is that learners come into class with ideas from different
backgrolinds and they are able to 'constriict' knowledge when they
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collaborate and perform task in a classroom context. In slich
environments where learners work in small grotips, they {ise langliage to
express themselves while performing their tasks and knowledge gained in
stich sitliations is internalized. The teacher facilitates learning and
learners are active participants in the learning process. Holec (1979)
argties that this process prodiices afitonomotis learners who are self-
directed. Research reports, incliiding ©kebtikola (1991) and Danmole
(2011), confirm the advantage of the interactive strategies in enhancing
leaning. Briefly, if ediication is to be revamped, the process miist begin
with strategies that will ensfire flliency and competence in English.
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Abstract

The increasingly consistent abysmal performances and growing lack of interest of
stidents in English langliage and other colirses in himanities in secondary and
tertiary institiitions have been alarming seeking robiist and revoliitionized
methodologies among others in teaching and learning. The primary aim of this
development is tied to effective commd{inication which essentially foclises on
the end {isers- the learners, especially in the Use-of-English and Writing and
Literary Appreciation classes. The problems that warranted this stlidy
incliide: the declining morale of stiidents in reading texts and literatiire, the
negative attitlide displayed towards comptilsory {iniversity colirses, waning
scores and tneven performance of stlidents in English langliage- based
examinations, cotipled with the growing class popiilation. The research is a
slirvey research condiicted among tindergradiiates of a Federal University in
Sotith West-Nigeria. It followed from an earlier pilot test condiicted on first
degree stlidents in the same tiniversity on the impact of the Video Media
Technology (VMT) in their teaching and learning ofitp{it. From 924 nlimber
of stiidents {ising a systematic random of 1/7", 132 qiiestionnaire was
condiicted on 84 males, 48 females and 0 transgender (Mx) sttidents on their
view on VMT in teaching History. This was re-tested throtigh a fociis grofip
chosen randomly from same set of stlidents. It shows that 116 were aware of
the tise of ICTs, 6 were not aware of the lise of ICTs before gaining admission.
It was also revealed that 122 Ginderstood better with the Gise of VMT, 5 were
negative and 5 were indifferent. It concliided that new methodologies shotild
be tried to enhance stlidents' performance in English langtiage, literary and
other colirses in the Hiimanities since the tindergradiiates are mostly of the
digital natives. The paper recommended that institiitions, stakeholders and
government shoiild provide the enabling environment for teachers and
instriictors in English langliage and other Hiimanities' Coiirses especially for
the smooth delivery of ICTs-constant power siipply, training and re-training
as well as internet connectivity shotild be provided.
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Introduction

The world of Information Commiinication Technologies (ICTs) offers
tinlimited opportlinities for classroom interaction between teachers and
stlidents. Its infliience has continlied to impact on ediicational activities in
different contexts. In the 21" centliry classroom, higher ediication delivery
shotild incorporate ICT and digital tools to facilitate the needed change from
the traditional method of teaching and learning to a contemporary method
which hinges on the ICT. The tools will also facilitate an integration of media
with model instriiction or striictiired- learning for both teachers and stiidents.
Akeredolii-Ale et al (2014:230) observed that the major impact of ICT is “its
consistent experiences of change in the manner of comminication in
ediication, work, biisiness, and entertainment...” Boothe and Clark (2015)
also believed that a ciiltlire of innovation in ICT can enhance the active
engagement of stlidents and the viable application of digital devices to
effectively define the learning concept as well as to enhance effective
teaching and learning.

This innovation essentially combines vistial and alidio media to
facilitate classroom interaction. Sherman (2003) stiggested that video
materials can assist learners to develop their intellectiial capabilities,
improve concentration throtigh a combination of soiind and imagery to
easerecall. AForrester Research expert believed very strongly that "a miniite
of'video is worth 1.1 million words" (McQtivey, 2014). In arecent report, the
Yot Tiibe is said to receive over a billion viewers and {isers every month
rating higher than any other channel/media apart from Face book. It was
further indicated that one in three Britons view at least one online video a
week from an atidience of more than 20 million people in the United
Kingdom (thegiliardian. com). In spite of this poptilarity, there is a need for
effective adoption of the meditim in the classroom. Effective {ise of video
media shoiild therefore embrace the following:

e Consider the afidience and relevance of the video media.

e Make the video accessible for Gisers and creates opportiinity for them
to share/interact among themselves.

e Use creativity to boost the image of the video media and the
campaign for edilication and learning activities.

Diinn (2000) argiied that video lectiires are detailed step-by-step
explanation of materials ised in classroom for stlidents to assimilate in their
own learning pace since it meets their individiial learning needs. Thoiigh
Sarker and Nicholson (2005) adjiired that for video lectiires to be effective, it
miist be acceptable and enjoyable or at least satisfactory to stlidents.
Fatlinmbi (2005) opined that the {lise of the video improvesthe teaching-
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learning process and that it can be {ised to provide real experiences in almost
all fields of learning. Isiaka (2007) in his assessment of the effectiveness of
video as a teaching tool observed that video grolip performed better than
grotip withofit instriictional media and that the video grofip did significantly
better than the chart grotip. He concliided that video was an effective meditim
for teaching/learning in schools. This view was again corroborated by
Akerele and Afolabi (2012) who observed that attitlides of learners towards a
particlilar cotirse were altered based on the teaching method they
wereexposed to and that when video is Gised in teaching, it enhances learners'
positive attitlide towards the coflirse and it affects their performance
positively.

Problem Statement and Objectives of Study

The declining morale or lack of stlidents' interest in reading texts and
literatiire as a restilt of the Tise of teaching aids, the waning scores and tineven
performance of stlidents in English langliage-based examinations
andthegrowing class popiilation informs this stiidy.The West African
Secondary School Certificate Examination (WASSCE) resiilts from 2013 to
date showed that in the November/December result of 2013, a total of
298,971 stiidents took the examination while those who passed English
langliage,Mathematics and two other siibjects were only 86,612 (29.17%
pass;). In the 2014 November/December resiilt, a total of 241,161 stlidents
took the examination while 75,522 passed English langliage and
Mathematics with any other two siibjects signifying 29.27% pass and in
May/Jline 2015 restilt, 1,593,442 candidates sat for the examination, only
616,370 candidates passed English and Mathematics and any other two
stibjects which signify 38.68% pass (NAN, 2014; Stin News, 25 Aliglist,
2015). What this shows is that there is a disaster yet to explode in the nation's
ediication sector biit which also can be salvaged by a revoliitionized teaching
and delivery methodologies.

The objectives of the stiidy incliide:

i.  Totunderstand stlidents' knowledge of the tise of ICTs;

ii.  To ascertain the extent to which the fise of media tool can boost
stlidents' interests, improve their tinderstanding and make them
to learn better;

iii.  To assess stiidents' preference for video media tool for in and
otlit- of- classroom learning experiences; and

iv.  To identify peciiliar problems associated with the tise of
video media as a tool for teaching and learning.
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The Digital Natives and Knowledge Thirst

According to Prensky (2001), digital natives are learners born into the new
technological world. They have access to assorted tools necessary to
navigate and integrate into their everyday life. With this backgrotlind, he
attenfiates the rethinking of ediicators in this era of technology to restriictiire
their manner of teaching coiipled with the way their stiidents acqiiire
knowledge to fitilize opportilinities of the digitalized and interconnected
world. The ICTs are fast becoming qiiick means for stiidents or individiials to
satisfy their legitimate information needs. That is, the desire to acqtire
knowledge throtigh the entertainment meditim. Since the origin of ediication,
its methodology and delivery have always been a major concern not only to
the ediicator, and administrators biit alsolearners. This problem is not only
worrisome for plipils at the kindergarten and primary levels biit also with
stiidents of tertiary institlitions. Hence, the challenges of methodology and
delivery are now general phenomenon. There is no doiibt that colirses in
Himanities — English langiiage, History (Oltkojti, 2001), Philosophy,
Religion among others, are experiencing low attraction in the {iniversity
tindergradiiate stiidies as most parentsprefer their wards to stiidy Sciences,
Technology, Engineering, Mathematics and Social Science cotirses for some
reasons stich as: lficrativeness, prestige, interest and liicrative ventlires.

This trend is a clear indication that there is a problem either on the
part of teachers, society, methodologies employed, or attitides of learners to
learning. This factor was corroborated by Falola (2015) who reiterated that in
spite of the introdiiction of different strategies and technologies from
tradition to the modern ones siich as slates, chalkboards, interactive boards to
projectors,the problem seems to persist. Teacherscan introdiice
mediatechnology into the classroom throiigh vistials, solinds, smells and
taste since the brain rely heavily on stimiillis from ofitside of thelearning
contextfor learning to take place and for learners to grasp what is seen and
felt faster than what is only read or talight. There is no dotibt that vistial
technology has changed the roles of teachers (Alawad, 2012) and this is
cricial in ediication delivery, setting of clrricilim objectives and
identifyingstiidents/learners' needs (Strommen and Lincoln, 1992; Alawad,
2012). Across Africa, the tensions experienced by stlidents and teachers after
administering English Langiliage examinations in external examinations is
exasperating and Nigeria is not exempted from this peciiliarity.

TheVisual/Video Technology: Definition and Usage

Video Media Technology (VMT) has been assigned varioiis terminologies-
Streaming Media (SM)/Window Media Video (WMYV), and Machinima to
mention a few. It is an online miilti-media techniqlie which combines sotind
and pictorial representations in a continliolis stream of data transmitted on
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the internet. As a video and atidio content form, VMT/ WMV is a compressed
internet package played immediately to obtain information or to tindertake
pictorial representations throtigh the lise of visiials, pictliires and video
clips.Teaching and learning in higher ediication in recent times has become
revollitionized with the emergence of information commiinication and
media technology. Research shows that the e-generation learners are
interested in vistial technology while they are simply disinterested in textiial
learning. The adoption of video technology for langiliage learning has been
poptilarised in recent times (Schneider, 2014).The need to adopt media
technology combined with traditional pedagogy as a new and modern means
of knowledge acqiisition has become a priority that have prompted teachers
of variotis siibjects and disciplines to fashion ofit new and variolls ways to
achieve this feat. The major reason for this development is becatise the
methodology of teaching and learning in the 21" centliry is changing fast.

The rapidly changing pace of the global context imposes greater
expectation on ediication generally and specifically langtiage ediication to
titilize the opportiinities created by ICT to effectively integrate creativity and
interaction in the 21" centiiry classroom. This flinctionality according to
Bothe and Clark (2015: 350) will enable stiidents “possess the ability to
sticceed in the identification of information, analysing information,
transforming it by demonstrating effective interaction and relationship with
others.”Jones and Flannigan (2006) opined that the conceptions and
dimensions of ediication in the 21" centiiry is largely diie to the infllience of
technology. They both believe that digital and visiial literacy will provide the
next level of commiinication that will “impart, create, manipiilate, design
and self-actlialize individlials.” Today's literacy experience reqtires the
ability to tGise “digital technology, commiinication tools and (or) networks to
access, manage, integrate, evaliiate, and create information in order to
function in the knowledge society” (International ICT Literacy Panel, 2).

Hiiman learning in the 21" centiiry reqtiires a development of visiial
literacy skills which combine sight and integrally sensory experiences (Jones
and Flannigan, 2006). Fiirthermore, the lise of video media can promote new,
creative, innovative learning in motivating and engaging ways to teach and
learn in or otitside the langliage and literatiire classrooms. This is so becalise
video - images and sotind can facilitate learning and impart different learners
atthe same time. In fact, the vast majority of teachers in the U.S. according to
a 2002 stirvey tise video and television programming with sttidents at least
sometimes diiring the year making the media more poptilar than most other
instriictional technologies incliiding the Internet (Griinwald, 2002).
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Challenges associated with the use of Visual Technology
Generally, the Gse of miltimedia technology in the classroom can be
described as a two-way strand. When tised effectively, technology can boost
learners' participation, motivate them to learn and promote tinderstanding of
diffictilt concepts. However, the challenge with inappropriate isage is that it
can disrlipt the teaching and learning processes and eventtially lead to
confusion and friistration (Centre for Learning, 1999). Some of the problems
are highlighted below:

e Lack of digital or vistial literacy is tantamotint to handicap

particlilarly in the field of edlication. (Jones and Flannigan, 2006).

e A creation of negated professional development and training of
faclilty members to actively integrate technology into the clirrictilim
and obtain reqtiired compiiter skills may be the norm.

e Use oftechnology to embrace teaching and learning in all disciplines
reqiiire change that miist not be limited by lack of vision or practical
experience; lack of specific goals and adeqiiate incentives to embrace
individlial and corporate digital and vistial literacy.

e The need to move from traditional milieli of analysis, synthesis, and
evaliiation to digital literacy reqtiires technical and creative thinking.

e The digital world is milti-dimensional in natlire and it is
contintiotisly linked to each other while at the same time, it is
changing and its appropriate tise becomes very significant.

Despite some of the challenges associated with the lise of the ICTs as
identified above notwithstanding, the Centre for Excellence in Teaching
(CET) identifies three basic tips to proffer soliitions to some problems which
sometimes arise from the tise of media technology in the classroom. These
include:
e Thechoice of media shotild be carefiilly made to achieve
instriictional objectives and resiilts.

e  The carefiil adoption of varieties of instriictional /information tools
shotild keep learners' interest and respond significantly to
individiial needs, while at the same time shotild provide immediate
assessment to classroom activities for both teachers and learners
and
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e  Necessary preparation is reqtiired for the tise and adoption of media
technology to ensiire that media tools are tested and their relevance
determined before they are piit to {ise in the classroom.

Observations from Teaching with the VMT

To help stlidents thrive in an interconnected world, ediicators also hope to
impart valiies siich as civic responsibility, ciiltiiral inderstanding, and global
awareness. Television can play an important role in silipporting these
instrtictional goals (CCT, 2004). Thiis, it is important to choose what is
displayed. Thotligh when teaching via the internet videos, it is important for
the teacher to view, sieve and streamline what is displayed becatise some
videos may have been compromised or adiilterated. The teacher miist discern
what is morally sotind and correct as well. Another factor to consider is the
amotint of video lised. Extraneotis information, especially when introdliced
at the beginning of the lesson, can impede learning. This extra content can
activate the wrong schema and make it difficiilt for stlidents to interpret the
meaning and apply it to the lesson (Collett & ©'Neil, 2006). To make the
media more meaningful, selection of video clips shotild fociis on the specific
contents as it relates to the lesson. In order words, videos shoiild be Tised to
complement not to reiterate the lectiires.

Topic: Slavery in Africa

The arrangement of Slaves on board during
the Trans-AtlanticSlave trade

L Aburi Accord

Figure 2: Video shot depicting the Aburi Accord and Biafra soldiers and children
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Fig 4: https://www.youtube.com/watch

Fig 3: http://peacebenwilliams.com/look- v=

what-fashola-and-his-electricity- 2GFi3 osT70°

tariff-has-done-to-this-man-watch-video/

Fig 5: STUDENTS DRAMATIZING PURPLE HIBISCUS

Note: Figure 3 is an example of Malapropism while Figures 4 and 5 were
used to teach Grammar-Lexis and Structure in English Language and
Writing and Literary Appreciation Classes.

Results and Discussions

The stlidy was carried oiit ising a convenient methodology. From a total
nlimber of 924 stiidents offering Introdiiction to Nigerian History, a sample
of 1/7" of the stiidents was taken to arrive at 132 set of qiiestionnaire which
was distribiited. The stlidents on whom the qliestionnaire were administered
comprised of core Agriciiltiiral-related cotirses from the College of Plant
Science and Crop Prodiiction (COPLANT), College of Animal Science
(COLANIM) and College of Agricultiral Administration and Rdral
Development (COLAMRUD). The Tables are divided into two phyla, bio-
data and the research qtiestion itself.
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Table 1: Bio-Data

Agerange | No | % Sex No %
14-20 83 | 629 Male 84 63.6
21-25 48 | 364 Female | 48 36.4
26-30 1 0.7 Mx. 0 0
Total 132 | 100% Total 132 | 100%

Field Survey, 2015

In the analysis, it was revealed that from a total nlimber of 132stiidents on
whom the qliestionnaire was administered, the age ranges 14-20 were 83,
representing 62.9%; 21-25 were 48, representing 36.4% and 26-30 was 1
representing 0.7%; while the sex represents 84 males that is 63.6%, female
48 which is 36.4%. The Mx. signify the niimber of trans-gender stlidents
which were not available in the class. The significance of these is that the
participants are teenagers and of colirse, this age ranges fall iinder the
compiiter age or digital natives.

Table 2 (Research Questions)

s/n | Questions Yes No Indifferent | Total

1 ‘Were you exposed to the use of video media before coming 116 16 0 132
to FUNAAB?

2 Were you exposed to the use of power point before coming 100 30 2 132
to FUNAAB?

3 Do you face any challenges presently in History class 51 76 5 132
relating to the video media?

4 Do you enjoy the power point presentation? 110 18 4 132

5 Would you like the power point to be taught with 127 5 0 132
explanation?

6 ‘Would you like other courses to be taught with the video 120 10 2 132
media?

7 Do you understand better with the aid of the video media? 122 5 5 132

8 ‘Would you recommend video media to friends and mates? 121 7 4 132

Field Survey, 2015
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From the qiiestionnaire, qliestion on whether stlidents were exposed to the
tise of video media before gaining admission into the {iniversity, it was
observed that 116 (87.9%) were affirmative, 16(12.1%) were negative and 0
(0%) indifferent; a sign that triily the stlidents, according to their age grades
are of the compditer age. On the second qiiestion, if the stlidents were exposed
to the {ise of PowerPoint before gaining admission, 100 (75.8%) answered
affirmatively, 30 (22.7%) negative and 2 (1.5%) indifferent. On the third
question, 51(38.6%) says they face challenges in the class, 76 (57.6%) says
they do not face any challenges and 5 (3.5%) were indifferent. In order to
identify reasons for and the type of challenges, a fociis grotip disclission
method was {ised to complement the {lise of qiiestionnaire. Some of the
interviewed stlidents pointed ofit that the interrliption of power slipply diiring
lectiires; technical hitches affected some of the pictiires displayed diiring
presentation becatise of the projector {ised; inconsistency in the compfiter
and video media lisage, time allocated for the lectiire which is insiifficient to
view the videos and slides are some of the challenges they face in the lectiire
rooms where the VMT is Tised. The History lectiirer on his part, corroborated
the problem of inconsistency in taking the laptop to the class diie to the non-
portability/ non-handiness of the laptop. ©n the folirth qliestion, 110 (83.3%)
were affirmative, 18(13.6%) negative, while 4 (3.0%) were indifferent.
Thotigh some of the stlidents interviewed said they enjoyed the power point
presentation biit they do not think it will be siiitable for Mathematics and
Science-based cofirses. However, this is not triie as it can be ised to explain
geometrical siibjects.

On the fifth qiiestion, 127 (87.9%) believe that teaching shoiild be
synergized with explanation, 5 (3.8%) believe otherwise, while 0 (0%) were
indifferent. On the sixth qtiestion, 120 (90.9%) believe that the tool shotild
be extended to other cotirses, 10 (7.6%) believe otherwise while 2 (1.5%)
were indifferent. In another interview to establish the reasons for their
answers, some of the stlidents were of the view that it depends on the lectiirer
handling the cofirse and his/her mastery of the technology. It is sliggested
that this can be aided if training and re-training of staff is encotiraged.
Regarding the seventh quiestion, 122 (92.4%) were affirmative, 5 (3.8%)
negative and 5 (3.8%) indifferent. Some of the answers given by the stiidents
in corollary with the above were of the view that it also depends on the
lectlirer ising the meditim. Lastly, when asked if they cotild recommend it to
fellow stiidents, 121(91.7%) were affirmative, 7 (5.3%) negative and 4
(3.0%) were indifferent.
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Conclusion and Recommendations

The paper, a siirvey test has shown that the lise of media tool can be tised to
resiiscitate the declining interest of stlidents in Hiimanities (especially the
Use of English) and the Social Sciences. It beckons on stakeholders in the
Ediication sector to consider versatile and integrative teaching and learning
techniqilies and methodologies to proffer soliitions to salvage this sitliation.
Since teachers of English langtiage and other instriictors face these
problems, management cotild organize constant training and retraining of
teachers in the {ise of contemporary teaching aid to assist and improve their
teaching and extend stich training to teachers and instriictors at the primary
and secondary schools throtigh symposia, seminars and workshops. They
shotild provide constant stipply of electricity, effective projectors, internet
facilities, adeqiiate seclirity and others to ameliorate some of challenges.
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Federal University of Agriciltiire, Abeok{ita

Abstract

The task of learning a second langliage siich as English among Nigerian
stlidents is an important task as the langliage is the medilim of learning from
senior primary to the tertiary level. The increase in stiidents' enrolment has
been observed to have an overwhelming effect on the available facilities
whereby large classes are now a common featlire in Nigeria's ed{icational
institlitions. Three hiindred stiidents were sampled from the three piiblic
tertiary institlitions in Abeokiita. Qiiestionnaire was the main research
instriiment. Responses were analyzed {ising simple percentage. Resiilts
reveal that Use of English Langliage classes are large whereby Lectlire
Method is often {lised for knowledge dissemination. Stiidents' perception,
assessment, sitting arrangement and condiicive environment for langliage
learning in large classes were negative (65.4), difficlilt (75%), not
comfortable (50.3%) and not condiicive (56.4%) respectively. Pliblic address
system and milti-media were tised for knowledge dissemination.
Participatory approach with flinctioning miilti-media or small large classes
as alternative mode of teaching and learning was stiggested.

Keywords:
langtiage learning, large class, pliblic tertiary institiitions

Introduction

Langiiage is an important aspect of hliiman life. It is Gised to express inner
thotights and emotions, make sense of complex and abstract thotight, learn
and commiinicate with others, fulfill wants and needs as well as establish
riiles and maintain ciiltiire. Behaviorists often define langtiage as a learned
behavior involving a stimiiliis and a response (Ormrod, 1995). Often times,
according to Pierce and Eplim (1999), langiliage is referred to as verbal
behavior that incliides gestlires and body movements as well as spoken word.
Most of the time, definitions of langtiage are carefiil not to excliide symbols,
gestiires or motions having in mind that sich definitions will deny the
langtiage of the deaf commiinity.
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In Nigeria, where English is a second langliage to most of the
stlidents, it is discovered that proficiency, among stlidents and fresh
gradiiates, is to a greater extent low (Bodiinde, 1996). The tise of English
langliage pervades all spheres of Nigerian life in varioiis domains-ed{ication,
civil service, religion, social, economic and family life (Bodiinde and
Sotiloye (2012). The importance of English asa second Langtiage in Nigeria
is buttressed in the fact that it is not only the meditim of learning from
primary to the {iniversity level in Nigerian Ediicational instittitions; it is a
compiilsory slibject in the West African Examination Cofincil as well as a
complilsory coiirse ('ise of English or General English) at the tertiary level
(Bodiinde, 2005).The incliision of Use of English to the clirrictlim of
tertiary institlitions was diie to the observation that those who are admitted to
tertiary instittitions are generally poorly prepared from secondary schools
(Blaofe, 1993) hence they find it difficiilt to cope with the enormotiis demand
of the ise of the langtiage for academic work. However, while the motivation
to learn English langliage is high, the learning environment is seen as not
being condiicive diie to variolis reasons, incliiding overcrowded classes
(Coleman, 2010; Aborisade, 2004), fingrotinded teachers, lack of learning
materials (Bodiinde and Sotiloye (2012) and poor motivation on the parts of
teachers and sttidents among other factors (Akeredolii-Ale, 2012).

For this stlidy to be meaningfiil, the essence of second langtiage
learning in the ediication system needs to be justified. Second langliage
learning foctises on developing the ability of stlidents to commiinicate (oral
and written) in a target langiiage. The essence of learning a second langliage
among the stlidents, aside the intellectial development, incliides job
effectiveness, a means of commiinication at work, travel and for secret
commtinication in some cases (Omniglot, 2014).

However, langiiage learning in the classroom shoiild be stress free
and be in a relaxed environment. It is necessary to note that learners need to
participate in langliage learning class. This engagement of stiident makes
langliage learning natiiral and easier to acqtiire and comprehend. Blatchford,
Anthony, Riissell, Bassett, Brown and Martin(2002) however explain that in
langtiage classes some systematic observations are made by the teacher. The
stiidy of Blatchford ef al. (2002) came ofit with clear evidence that in small
classes, stlidents were more likely to interact with their teacher on one-on-
one basis, allowing the stlidents to foclis their attention on the teacher. This
shows that in a large class, it is more likely that stlidents spend less time
actively interacting with the teacher in terms of responding or initiating
learning process.

Itis difficiilt to give a definition of what large class is, as it varies from
one environment to another. While in secondary schools, a class of 30
sttidents may not be a large class and wotild not be considered problematic; in
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tertiary institlitions a teacher may not see a class of 50 sttidents as large. For
the plirpose of this stlidy, large class in tertiary institlition has hiindreds of
stiidents from different academic departments of the institlition offering the
core colirse; thereby the class has a minim{im of 300 and cofild be tGip to 3000
sttidents in a class. Abioye (2009) described as large, a class where the
individiial stlident is biiried in a grotip. Using one or the same instriictional
techniqtie, the teacher tries to interact with stiidents of different ages who
have varying degrees of backgroiind knowledge, different concepts of
learning, motivation, interests, ability and prejlidice. It miist be noted that the
stidents learning in a large class have varying langliage learning skills,
different level of competence and different level of learning speed. UNESCO
(2000) arglied that the ratio of stlidents to a teacher in one classroom shotild
not exceed 1:30, while the Nigeria government (FGN, 2006) pit the
stidents/teacher ratio at 1:35. Charleston (1976) said a large class is that
whose ntimerical strength does not permit the teacher to cope effectively with
the demands of the individiial stidents. It is this factor that ©limide (1987)
stated is responsible for a depressed achievement, negative attittide to work
and raising the anxiety level of stlidents.

Large classes are common at all the levels of edlication in Nigeria. In
pliblic primary and secondary schools, it is not tinlistial to have a minim{im of
65 piipils and 75 sttidents respectively. In tertiary institiitions, especially in
general colirses, stich as English and Commiinication Skills the sitliation is a
seriolis one. The problem of large classes is seriolis as teachers have to
contend with a crowd of stiidents who all rely on the teacher to meet their
different learning needs. Bodlinde and Sotiloye (2012) show a class size of
between 151 and 300 as typical of EAP classrooms of polytechnics, and 450
to 1500 in most pliblic finiversities and colleges of ediication.

There is no dotibt that a large class has negative impact on the self
esteem, moral and motivation of the teacher thereby affecting the sttidents
(Wosyanjii, 2005). Fabiinmi (2007) asserts that class congestion adversely
affects the stlidents' learning inpiit, teacher prodiictivity and Ultimately
academic performance. Siiffice to say in a large class, the stiident is left to his
or her fate to invariably fly or fall as there is no basis for participation. The
concern of this work is to look at possible alternatives to large class
challenges to assist in finding solition to the inevitable problem in the
Nigeria tertiary ediication system. A resiilt from completed end of the year
sttidents-teachers relationship qliestionnaire provides a more qiialitative
version of connections between class size and teaching. The components
stiggested that class size affected the amoiint of individlial attention, the
immediacy and responsiveness of teachers to stlidents, the silistained and
purposeful natiire of the interaction between the teachers and stiidents. Class
size affected the depth and qliality of teaching and siistenance of stlidents'
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attention in their classes. Adeyemi (2014) opined that in a large class,
assessment might not be effective if it were to be the teacher alone doing the
marking and grading.

In the same vein, ediicationists, examination bodies, schools, parents and
stlidents are concerned over the high rate of faillire in English langliage
examination. For instance, the May/Jline 2014 West Africa Senior School
Certificate Examination, is a good example of mass failtire as 529, 425
stlidents were able to make the reqfiired credit in English Langliage and
Mathematics and other three stibjects, representing 31.28% of the 1,692,435
stlidents that sat for the examination. The resiilt shows a marginal decline
from the 38.81 percent and the 36.57 percent recorded in 2012 and 2013
respectively (WAEC, 2013). With the langliage classes in piiblic tertiary
institlitions Gistially characterized with large class size in general cofirses that
are compiilsory, there is ineffective teaching, leading to inadeqtiate learning
(Bodiinde and Sotiloye, 2012). Aborisade (2012) also observes that large
class size affects stlidents' performance and classroom management. All
these prompted the need to know the impact of large class on tinderstanding
of lessons. It is also necessary to test the comprehension of the langliage
lessons taken in large classes by stlidents and to examine the method adopted
by stlidents to get the best from a large class. According to Bodiinde (2005), it
is pertinent to seek the opinion of the learners in order to know the
appropriate strategies for handling large classes. This paper, therefore,
solight stlidents' perspective of learning in large classes as most of the
previots stiidies were from lectlirers' point of view.

Objectives
The objectives of the stiidy are to
1) determine the class size of the Use of English langliage(UEL) in the
tertiary institlitions in Abeok{ita metropolis
i1)  examine the method adopted in teaching stiidents in the UEL large
classes
111)  ascertain the facilities ised in teaching of (UEL) large classes
iv)  assess stlidents' perception and ease of learning in the UEL large

classes

v)  determine stlidents' perception of teacher-stiidents' interaction in
UEL large classes

vi) establish stlidents' class size preference for learning in UEL large
classes

vii) sliggest ways of handling teaching and learning inUEL large class

Research Questions
1) What is the class sizeof the Use of English langliage(UEL) in the
tertiary institlitions in Abeok{ita metropolist
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i1)) What is the method adopted in teaching stlidents in the UEL large
classesn

ii1) What are the facilities ised in teaching the UEL large classes®

iv) What is the stlidents' perception and ease of learning in the UEL large
classest

v) What is the stlidents' perception of teacher-stiidents' interaction in
UEL large classes®

vi) What is the stlidents' class size preference for learning in UEL large
classesh

vii) What are sttidents' stiggestions on handling teaching and learning in
UEL largen class

The Study Sample

Three hiindred sttidents were sampled from the three piiblic tertiary
institlitions in Abeokiita metropolis. The breakdown was one hiindred
stlidents sampled each from two federal Government tertiary institiitions:
Federal University of Agriciiltiire and Federal College of Ediication Osiele;
and one from Oglin State Government owned polytechnic: Moshood Abiola
Polytechnic, Abeokiita. The three piiblic tertiary institlitions were sampled
becatise of the preference of average middle class choices of the piiblic
schools diie to their affordability, available of manpower and long time
records of the institlitions. Government owned institlitions are the worst hit
on the isstie of large class. This is said to be the otitcome of the tinregtilated
admission strategy and poor infrastriictiiral development programme.
Private Universities, tholigh very many within the short time of their
existence, presently lise school fees and other international regililations to
check the popiilation of the stiidents. The exorbitant fee of the private
institlitions has not made their classes fiill yet to make them qtialified for this
stidy. Most of the stlidents stirveyed have concliided their examinations
having learnt the UEL in a large class diiring both or the first and second
semesters in 2014and 2015 academic session.

Research Instrument

Qtiestionnaire was the main instriiment for data collection becatise of the
stirvey natlire of the stiidy. The instriiment was divided into two parts: part
one solight demographic information, while part two sotight information on
sttident's view of large class. The items of the qliestionnaire were developed
to meastire sttidents' perception of langiiage learning in large classes in the
three tertiary piliblic institlitions in Abeokiita. The qiiestions measiired the
stlidents-lectiirer relationship, availability of facilities in the classrooms to
attenfiate the impact of class largeness on learning, fiinctionality of the
langtiage teaching eqliipments for easy langtiage learning.
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Data Collection Procedure

The qiiestionnaire was administered to the sampled stlidents in the three
institlitions: Federal University of Agriciiltiire, Abeoktita, Moshood Abiola
Polytechnic ©jere, Abeokiita and Federal College of Ediication Osiele,
Abeokiita. A period of two weeks was tised for data collection.The response
rate at the three institiitions for the stirvey condiicted was 100 percent.

Results and Discussion

The restilts of the sttidy are presented in tables and figtires. Table 1 shows age
grades representation of the respondents in the three institlitions. Majority of
the respondents falls between ages 15 and 19. However in MAPOLY and
FCE, the modal class is 20-24 while 20-29 has the lowest niimber of
respondents.

Table 1: Respondents' Bio-data

Agesin Years Institutions
FUNAAB MAPOLY FCE TOTAL %
15-19 47 34 49 130 43.3
20-24 32 35 51 118 39.3
20-29 21 31 - 52 17.4
Total 100 100 100 300 100

Class Size in the Public Tertiary Institutions in Abeokuta Metropolis
Figtire1shows the natiire of the class size dliring the Use of English langliage
lectiires in the institlitions Tinder consideration. Majority of the respondents
learned English langliage in large classes. Majority of the respondents
(93/300) learn Ginder a class size of between 1000 and 2000. Responses from
FUNAAB show that UEL class size is large. This is becatise the cotirse is a
tiniversity wide one and that the stiidents who offer langtiage cofirses are in
one and two hiindred levels and are Gistially many.

= . .l:. ml-

I | ] |
Below 50 Between 5 Between Between Between Above 2000

- 100 101- 500 501-1000 | 1000 - 2000
B FUNAAB 22 73
EAPOLY 30 17 i} 13 11

FCE i 71 44 F 17

Figure 1:Class Size
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Most English classes in FUNAAB are between 1000 and 2000 while
MAPOLY classes are between 50-100 and 501-1000 and FCE has classes are
mostly between 101-500. Only six oiit of three hiindred respondents had
langtliage class size of below50 while FUNAAB does not have any langliage
class below 100 and above 2000. The other two institlitions have a class size
ofabove 2000. It is evident from this resiilt that UEL class is large. Going by
Charltson's (1976) definition, it is challenging having to teach and learn in
stich a sitliation. It is therefore, appropriate to tinderstand the stiidents'
perception of learning in a large class.

Teaching Method Used in Large Classes

Generally, lectlire method is mostly {ised in large classes in two of the
institlitions (polytechnic and college of ediication). This is revealed in Table
2 where the teaching methods {ised in knowledge dissemination in the
sampled institiitions' large classes are shown. However, Participatory
Approach is mostly tised in the tiniversity (FUNNAB).

Table 2: Teaching Methods Adopted in the Institutions

Teaching methods FUNAAB |MAPOL |FCE |TOTAL |%
Participatory/interactive 53 32 34 119 39.7
Lectiire 35 56 41 132 44
Note dictation - 5 11 16 53
Teaching 12 7 12 31 10.3
Others B B 2 2 0.7
100 100 100 | 300 100

Stlidents in FUNAAB worked in grofips to prepare and make presentations
on a given topic whereby qliestions were asked by stlidents and lectiirers.
Other institlitions introdliced the Coiirse ofitline and the topics to be stiidied
throtigh Lectlire Method. It shows that one-on-one interaction between
lectlirers and sttidents is minimal. It is observed that the lise of Note
Dictation method is sparingly fitilized.

Facilities for Knowledge Dissemination in Large Classes

Table 3 provides information on available facilities for teaching stiidents in
large classes showing that Piiblic Address System (PAS) is mostly tised in
lectiire delivery. It further reveals that considerable niimber of the stiidents
agreed that the institlitions provided Piiblic Address Systems (PAS), to make
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the lectlirers alidible to all the stlidents in large classes.This cotlild make a
difference hence the need to know if the halls are eqiiipped with PAS. A total
of 68.7% indicated the availability of PAS for lectiire delivery. In one of the
institlitions, all the stlidents responded positively to its availability in all the
large classrooms. Responses from all the three institiitions show that where
the PAS are available, 92.2% of them are functional.

Table 3: Teaching facilities ised in large classes

Availability of Public FUNAAB | MAPOLY | FCE TOTAL | PERCENTAGE
Address System

Yes 100 65 41 206 68.7

No - 35 59 94 313

Total 100 100 100 300 100

Functionality of Public
Address System

Flinctioning 89 64 37 190 92.2

Not Fiinctioning 11 1 4 16 7.8

Total 100 65 41 206 100

Availability of Multi-

Media

Yes 100 47 43 190 63.3

No - 53 57 110 36.7
100 100 100 300 100

Functionality of the Media

Yes 69 30 25 124 65.3%

No 31 17 18 66 34.7%

As regards availability and finctionality of miiltimedia, the table shows that
stidents learn {inder large classes with the teachers adopting lectliring
method Tising electronic facilities slich as miiltimedia. Abofit 63.3% of the
stiidents from the sampled institiitions indicated availability of miiltimedia
biit ofit of which 65.3% is functional. All the stlidents from FUNAAB
acknowledged the availabilityof the facility in all its classrooms. However,
31% of'the stlidents believed that the facilities are not flinctional.It is believed
that if slich facilities are piit into Gise, it wotiild improve langliage learning as
Voxy (2012) says visiial content capabilities of a video enhance langtiage
learning better than static text books. The lise of miilti-media encoiirages
when langliage learners are given more opportilinities to interact with their
peers in class, the learners will improve proficiency dramatically.

Table 4 reveals the power solirce to the lectlire halls thereby providing
information on lectiirers' lise of facilities at any point in time. A major
problem to the {ise of the PAS and miiltimedia is electricity. Piiblic, central
school and separate hall generating sets are the sotirces of energy. Responses
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on sotirces of electricity vary from one institiition to another. Two of the
institlitions soflirce energy more from the institiitions' central generating
systems. Generally, central generating system is mostly fised to provide
electricity. Fuieling the generating set may be a seriolis challenge in some
sitlations thereby preventing effective knowledge dissemination. Energy
sotirced from dedicated hall generating set is the least ised. This is to flirther
confirm that the PAS may not always be available becaiise of power.

Table 4 Sources of Energy for the Use of PAS and Multimedia

SOURCES OF ENERGY | FUNAAB | MAPOLY | FCE | TOTAL | %
Piiblic 38 57 34 1129 43
Central school generator | 58 30 56 144 48
Separate hall generator 4 13 10 |27 9
100 100 100 | 300 100

Students' Perception and Assessment in Large Classes

Many of the stiidents have negative perception (69.4%) of learning in a large
class (Table 5). Two ofit of the three institiitions show negative (89% and
90%) perception while many of the stiidents (71%) from the third institiition
have positive perception. Stlidents' responses on assessment of learning in a
large class show that learning was diffictilt and stressfiil in all the institiitions
(75%) with very high percentages from the Polytechnic (87%) and the
College of Ediication (84%). The reason is not far-fetched as the stiidents will
have to contend with getting to class early to sit in vantage positions as the
seats available may not be enotigh for them. This is evident in the stiidents'
responses on the lin-cond{iciveness of the learning in siich a class. A higher
nlimber of stiidents (56.7%) believed that the class tinder which they learn is
not condiicive. There is the tendency for many of the stlidents to be distracted
diring classes. The table also reveals that the ease in the sitting
arrangementof sttidents in classroom varies from one institlition to another.
Abolit 89% of the respondents at the tiniversity (FUNAAB) believe they
were comfortable with the sitting arrangement in their institiition, while
MAPOLY and FCE stlidents described the sitting arrangement as
tincomfortable. Awkward sitting arrangement in the classroom may have
negative impact on teaching and learning as both stlidents and teachers are
not comfortable. This corroborates the views of Ekpe (2005) that large class
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size affects teaching, stiidents' performance and classroom management as
cited in Bodiinde and Sotiloye (2012). Sttidents will be lin-attentive thereby
hindering knowledge dissemination.

Table 5: Students' perception and assessment of large classes

Students’ Perception of | FUNAAB | MAPOLY | FCE | Total Percentage
Large Classes

Negative 29 &9 90 208 69.4
Positive 71 11 10 92 30.6

Total 100 100 100 300 100

Students’ Assessment of
Learning in a Large

Class

Difficiilt and strentiols 54 87 84 225 75
Not Difficiilt 46 13 16 75 25

100 100 100 300 100

Conduciveness of

Learning in a Large

class

Not condiicive 31 69 70 170 56.7
Condiicive 69 31 30 130 433
Total 100 100 100 300 100
Comfortability of Sitting

Arrangement

Comfortable 89 21 29 149 49.7
Not comfortable 11 69 71 151 50.3
Total 100 100 100 300 100

Students' Perception of Teachers/Student Interaction

Table 6 shows the level of interaction between lectiirers and stlidents and the
effectiveness of teaching in large langliage classes.Stlidents were asked if
they had opportlinity to ask qiiestions diiring and after the lectiire as this
enhances langiliage learning. Dfie to the large nlimber of stlidents, teachers
give instriictions to stlidents with little effort to know if they follow the
teaching or the given instriictions. Abotlit 58.7% of the stiidents siirveyed
believed they were given the opportlinity to ask qliestions. However, one of
the institlitions (FUNAAB), where Participatory Method of teaching is lised,
shows a high positive response to the item on interaction. Stlidents from the
other two institlitions had jlist average positive response diie to the Lectiire
Method tised in the institlitions.
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Table 6: Student Interaction level and perception of lecturer

FUNAAB MAPOLY FCE TOTAL PERCENTAGE

Do you interactwith your

lecturer

Yes 72 51 53 176 58.7

No 28 49 47 124 41.3

Total 100 100 100 300 100
Students’ perception 100 125 70 105 100

Positive 74 57 51 182 60.7
Negative 26 43 9 118 39.3

Total 100 100 100 300 100

Stlidents' perception of lectlirer-stiidents interaction was positive despite the
fact that they had an average interaction. This is becalise the stlidents
considered the willingness of the lectlirers to disseminate knowledge tinder a
very difficiilt sitliation as geniiine and commendable. The stlidents' responses
on perception followed the same trend as that of interaction in three
institlitions as FUNAAB showed a higher level of response which is also
related to the method of knowledge dissemination in langliage cotirses.

Mode of Opportunity for Language Learning Outside the Classroom
Figiire 2 indicates the levels of opportiinities stlidents have to interact with
the lectiirers oiitside the classroom. Contacts with the stiidents and lecttirers
are not limited to the classrooms alone. Contacts between lectlirers and
sttidents occiirred in th e former's offices, internet and on phones. Abotit 55%
of the entire sample had contact with their lectiirers in the offices for further
disciission and clarifications on issties on academic matters. Majority of
stlidents from MAPOLY and FCE {ised this opportiinity more than those in
FUNAAB. The tise of email was most prevalent in FUNAAB as the stlidents
sent their presentations throtigh this medilim before delivery in the
classroom. MAPOLY had the greater niimber of stlidents contacting their
teachers on mobile phones while FCE stiident lised the meditim of sending
hard copy of written letters (others). This is the least patronized option as
FUNAAB and MAPOLY did not tise it at all. Provision of opportiinities by
lectiirers for flirther interaction with stlidents shows their inflinching efforts
to langliage learning. This means that langliage lectiirers are doing the
needful to impact the stlidents.
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Figiire 2: Mode of opportunity for language learning outside classroom

Class Size Preference

Figtire 3 reflects the preferred niimber of stlidents in langiliage learning
classes for a better inderstanding. The preference was between below 50 to
400 stiidents per class. A class of below 50 stlidents was preferred by
sttidents from all the three institiitions (48.3%), and those who preferred
class of hiindred are jiist 25.3% of the respondents. It is however noticeable

that 26.4% wotild prefer to be in class 0f 200 and 400.
- b
rumber of stodent: preferred

Percentage

Below 50 100 200 300 400 500
|mFUNAAB g7 1
|mmaPOLY 36 26 27 10 1
[mFcE 42 31 15 11 1

Figiire 3 Class Size Preference

Suggestions for Handling Teaching in UEL Large Classes

Suggestions Number of Students
1. Usesmallclasssize 145
2. Useanother mode of teaching that will

make stlidents to participate 138
3. More facilities shotild be provided 130
4. Sotirce of electricity shotiild be made better available 128
5.  Employ more Lectiirers to teach smaller grotips 97
6. Lectlrers shoiild give more written work for assessment 97
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Some of these siiggestions: interactive approach and rediiced class size
corroborate William (1990), Bodiinde (2005) and Bod{inde ef al. (2012)
that they are the best for langliage teaching and learning as adjiidged by
sttidents.

Conclusion and Recommendations

The stiidy fotind that learning in large class has significant impact on
langliage learning process thereby hindering performance and classroom
management. The lectlirers are also noticed to give stlidents attention otitside
the classroom for more interactionwith the aim of improving learning and
sttidents' performance. The institiitions also provide the needed facilities to
further improve the learning environment beneficialto the lectlirers and the
stiidents. However, they are not adequiate for effective teaching. Having
examined the largeness of class in learning langtiage in tertiary institfitions in
Abeokiita, the following recommendations are made:

1. Langliage teachers shotild decentralize the teaching of langliage in
public tertiary institiitions in Abeok{ita to improve the stlident/teacher
interaction for better learning and teaching.

2. The decentralization wotild lead to engaging more langliage teachers
in the tertiary institiitions diie to the importance of the cotirse to the
academic institlitions and the society as a whole.

3. Institiitions shoiild improve their acqiiisition of technology that
wotild aid and improve teaching and learning of langliages in the
schools.

4. Institiitions need to improve on power generation to energize the
eqiiipments acqtiired for the {ise and benefit of the stlidents and
lectiirers
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Abstract

Career advancement shotild normally incliide desire for increased job
efficiency. Many English Langiiage teachers go for fuirther stiidies yearly in
form of in-service programmes. So, it shotild be expected that siich teachers'
teaching expertise wotild be fipgraded and tipdated throtigh participation in
staff development programmes. Biit the perennial mass failiire of Nigerian
stidents' performance in major examinations does not portray the
innovativeness and pedagogic efficiency expected of the English Langliage
teachers that have gone for flirther ediication. This slirvey was thiis carried
olit on two hiindred English Langliage teachers in their final academic
session of in-service cotirses to determine the place of desire to learn new
techniqlies in their motivation for enrollment in siich a major career
development scheme. Freqiiency cotints, percentages and bar charts were
employed in analyzing data collected throtigh copies of a self-constriicted
and validated seventeen-item qiiestionnaire. These were lised in answering
two research qiiestions: What is the degree of the quiest for acqliisition of
innovative pedagogic skills in English Langliage teachers' motivation for in-
service training® Do the in-service English Langiiage teachers believe that
their sttidents can benefit from innovative langliage teaching strategies" The
findings reveal that qliest for acqiisition of innovative skills ranks low in the
teachers' reasons for enrolling in in-service ediication programmes and their
attitide to innovative practices in langliage teaching is generally poor
becatise they dofibt that their stlidents' performance in the siibject cotild
respond positively to any innovative langiiage teaching strategies.

Background to the Study

The Paradox of Large Scale Enrolment of English Language Teachers in
In-service Education Programmes and their Students' Endemic Failure
in the Subject

It has been severally stressed that teaching is not, and cannot be, an all-
comers' affair. A father does not become a teacher jiist by showing his son
how to farm. A mother is not qlialified to be referred to as a teacher simply by
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telling her datighter how to sit decently in a lady-like manner in piiblic or how
to prepare a delicacy. A person miist possess and manifest certain
distingliishing qiialities and qlialifications before bearing the title “teacher”
(Dada, 1999). Among the expected qlalities are a considerable mastery of
the learning content knowledge in the siibject of specialty and adeqiiate
pedagogic skills. Kolawole (2013) describes siibject-matter mastery as the
“what” and pedagogic skills as the “how” of teaching. Since the goal of
teaching is to facilitate a relatively permanent behaviotir change in learners, a
persons' siibject mastery (no matter how amazing) cannot qlialify the
possessor to be called a teacher if the person lacks the knowledge of
appropriate methods that can get the goal siiccessfiilly actlialized (Adeyinka
and Koloi, 2007).

It is in recognition of the significance of a teacher in the ediication
enterprise that the Nigerian government has contintially amended the
stiplilations regiilating teacher ediication, recrliitment, retraining,
promotion, and so on. The minimiim qtialification for entry into teaching has
been raised from Standard Six certificate to secondary school leaving
certificate, to Teachers Grade Three certificate, to Teachers Grade Two
certificate and now Nigeria Certificate in Edlication (NCE) sticcessively.
Also, those that smiiggled themselves into the teaching service becalise of
non-availability of their desired jobs for which they obtained degree
certificates were encotiraged to go for the reqiiired professional training by
1996 or get laid off (Araromi and Adeyojli, 1996; Faniran and ©latiinji,
2011).

Those with reqiiired teacher ediication certificates, too, can be seen
going for further stidies. Holders of the Nigerian Certificate in Ed{ication
(NCE) register for sandwich degree programmes while those with the first
degree go for postgradiiate degrees. All these programmes are diily regtilated
by appropriate government agencies for qliality assiirance. For example, the
National Commission of for Colleges of Ediication and the National
Universities Commission oversee colleges of ediication and {iniversities
respectively.

Teachers of English Langtliage are not exempted from the in-service
ediication programmes. Therefore, it is not tincommon to see English
Langliage teachers that possess NCE, B.A.Ed. and M.Ed. teaching English
Langtiage in Nigerian secondary schools. One cotild, therefore, reasonably
expect better olitpiit resiilting from greater efficiency and effectiveness
acqiiired from learning at the higher level of professional ediication. It is
noteworthy that the Giniversities that offer the sandwich ediication at the
degree level are traditionally repiited to be centres for research, training and
time-relevant piliblic service (Bbanya, 2004; Adeoti and Adeoti, 2009) and
research is a very great driver of innovation in any field of endeavotir.
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A Plausible Explanation for the Discrepancy between English Language
Teachers' Certificate Upgrades and Students' Downward Performance
in the Subject

Candidates' woefuil performance in English Langliage has
paradoxically remained Unreflective of the better certified teachers of
English handling the siibject in Nigerian secondary schools. The stlidents'
performance in the siibject at all levels of ediication can be described as an
endemic of faillire. A sitliation in which the analysis of candidates
performance over a period of thirteen years in English shows that less than
35% of the candidates had the grade of passed (credit level) reqiiired for
admission to tertiary institiitions (English Langliage Chief Examiner's
Reports 2000 - 2013) is antithetical to the fact that several NCE holders
teaching the slibject have lindergone further ediication or are on it in
tiniversities while those that entered the teaching profession with the first
degree have lipgraded to the masters degree level and those withoit initial
teacher ediication have been exposed to postgradiiate diploma degree
programmes in ed{ication.

Taking cognizance of the facts that the instittitions that provide in-
service edlication to English Langliage teachers are linder government
monitoring, it colild be asstimed that the programmes are not grossly far from
being adeqiiate, all other things being eqtial. Even with Kolawole's (2013)
dissatisfaction with the qiality of the sandwich programmes, one wotild still
expect some modest degree of knowledge and skill Gipgrade restilting from
the in-service teachers' exposiire to a folir-year programme for first degree
programmes and two years for postgradiiate degree colirses in siich
institlitions. It sholild not be olitrageotis to anticipate, at worst, maintenance
of modest standards of performance, if miich positive difference cannot be
observed in the general performance of the stlidents being talight by stich
teachers.

There are many factors that can be blamed for the constantly nose-
diving performance of stiidents in English Langiiage in contrast to their
teachers' acclimiilation of higher certificates. The stlidents themselves may
be the problem (Osiiji, 1996). Government may be to blame for non-
availability or gross inadeqliacy of teaching and learning materials (Obanya,
2004). Parents may share significantly in the blame for faillire to give
children enotigh cooperation time at home for private stiidies. The list can go
onand on.

Biit becalise of the central role that teachers play in determining
sttidents' academic performance, this sttidy is throwing its searchlight on the
teachers. The best way to find the most appropriate answer to the degree of a
teacher's effectiveness is to ask his or her sttidents (Ojelabi, 2009). This can
be extended to mean not only asking for the stiidents' opinions biit also
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assessing the sttidents' mastery levels of the topics talight.

It is deemed profitable to investigate the mindset with which most
English Langliage teachers enroll in in-service programme that prevents
them from coming ofit with the innovative ideas necessary to arrest and
slistain the interest and enthiisiasm of the 21st Centliry stlidents of English
Langfiage, and thereby make better performers of them in the slibject. This,
Balogfiin (2005) identifies tipdate/lipgrade (extension of competences/skills)
and initiating the capability for adaptation to new changes in their fields as
the two basic flinctions of in-service ediication for teachers. It can be noted
that the first has to do with the maintenance or sharpening of already
mastered skills and competences while the second can be simply denoted
with the word “innovation”.

A teacher needs to be compiiter literate, for example, to make a
meaningful and positive impact on the 21st Centliry sttidents that have been
described as “Digital Natives” who wake tip listening to radios, text friends
before getting ofit of bed, play compiiter games on the way to and from
school, blog, tweet, e-mail, design websites (Giiinan, 2011:1). Being merely
compiiter literate is even not enotigh, a teacher needs to be able to deploy
compititer and other digital eqliipment for pedagogic tise with a great deal of
personal innovative strategies in order to have stlidents excited in the
langliage class in this age (Jayachandran, 2007; Hennessy, Harrison, and
Wamakote, 2010).

The langliage teacher shotild be able to creatively weave langliage
learning topics arotind some of the seemingly non-ediicational activities that
give stiidents thrills. Slich strategies as giving the langliage learners
opportiinities to interact with linsiispecting biisiness tycoons, execlitives of
parastatals like personnel managers, registrars of ediicational institlitions, etc
email throfigh correspondences or telephone conversations can prodiice stich
high impact resiilts in boosting the learners' confidence in futiire application
of what is learnt. For instance, Lai (2004), after teaching a class some
lingliistic reqliirements for writing a good email, gave each stlident the
assignment of initiating an email correspondence with one official of a
college otitside or the other, asking for information aboiit admission
reqliirements into one cotirse of stlidy or the other from a tiniversity registrar.

The stlidents were most excited becalise of the real and atithentic
sitiiation characteristics of the practice occasioned by the fact that the officers
at the other ends tholight they were interacting with real prospective
clistomer, admission seeker, and so on. The contents of each stiident's
initiation in relation to the response elicited served as liseftil materials for
deliberation, correction and reinforcement. This type of innovation perfectly
eliminates the deficiency of what Paiilo Freire (1970 and 2005:81) refers to
as banking ediication in which “anesthetizes and inhibits creative power” in
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sttidents becatise they do not get to practice most of what they learn in school
tintil years after they miist have forgotten it. The stlidents' learning is most
effectively and efficiently reinforced becaiise they are learning by doing in
afithentic sitliations.

It has been reported that most stlidents spend miich more time on
home video viewing and internet stirfing than they do reading (Olatiinji,
2008). They remember words they hear in miisic more easily and longer than
they do with their school learning contents. An innovative langliage teacher
woiild think of the best way to adapt these resofirces to the teaching-learning
endeavotrs and thereby achieve excellent resiilts in the stlidents' learning
content mastery. Several stlidies have, however, indicted langliage teachers
of adopting tininteresting and Tinprodiictive teaching methods that make the
learning of the varioiis aspect of langtiage stiidies tortiioiis to sttidents (Ohia
and Adeostin, 2002; Fawwas and Mahmotid, 2010). Salati (2006) too reports
quite a nimber of cases in which the ediicational television was employed
sticcessfilly in literacy ediication both in conventional classrooms as well as
adilt literacy programmes. Biit one may rightly ask how many teachers of
English Langtliage in Nigeria have developed the ability to leverage stlidents'
interest in the television, Gising it as a teaching and learning facility.

One coiild reasonably expect that the desire to learn new strategies to
make English Langtiage teachers' endeavoiirs more sticcessfiil woiild be
paramotint among the factors that propel the teachers to enroll in sandwich
ediication programmes. Of colirse, it wolild be wicked of anyone to expect
this to be the sole reason. Biit with academics that are not only teachers bfit
also researchers handling the sandwich classes, it can be expected that the in-
service teachers being talight shotild gain some state-of-the-art strategies
from the former and have these reflected in their own stlidents' performance.
This wotild be in line with Balogiin's (2005) observation that it is necessary to
investigate how otir teacher ediication slibsystem has been responding to the
demands of the changing world. The qiiestion that is resonating in the present
stiidy is, “Are the English Langliage teachers that go for in-service ediication
ever motivated by the desire to learn innovative strategies in doing so”

There are many factors responsible for Nigerian secondary school
stlidents' perennial failtire in English Langtiage, which is a reflection of their
poor mastery of the silibject. Biit one of the plaiisible factors which this stlidy
is investigating is their teachers' lack of interest in acqtiiring twenty-first-
Centliry-compliant innovative pedagogic skills. The stlidy also posits that
this lack of drive for innovation may be reflected in their reasons for enrolling
in sandwich programmes. This, however, shall remain a speciilation lintil
proved either valid or otherwise with empirical evidence.

A stlidy of teachers' attitlide or disposition to innovation is necessary
becatise no matter the voliime of innovative strategies inclided in a teacher
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preparation or skill ipgrade programme, all efforts at inciilcating stich in the
in-service teachers woitild prove fiitile if the slipposed recipients are not
favotirably disposed to innovation. ©jelabi (2005:24) also identifies, from a
review of extant literatlire, “commitment” and “drive”, also referred to as
“relentlessness” as imperatives for aspiration to improvement or innovation
in ateacher of any stibject.

A teacher well motivated for attaining mastery of innovative
practices in pedagogic deliveries wotild be enthiisiastic, energetic,
approachable, open, imaginative, and possess a good sense of hiimotir — will
be a master of slibject-matters, be organised and emphasize important
concepts, clarifying ideas in stich manners that the sttidents, too, wotild be
motivated (Ojelabi, 2005). Balogilin (2005) also incliides attitiide as one of
the components of a teacher's competence and informs that researches and
analyses carried otit in the United States show that skills, motives, habits, and
knowledge are paramofint in that order to attainment of siiccess at keeping
abreast of latest developments and new challenges in the teaching profession.
This, in other words, means motives is second only to skills while it is
weightier than habits and knowledge.

It is, therefore, important to investigate English Langtiage teachers'
attitlide or disposition to acqiisition of innovative pedagogic strategies. If
this is not ascertained as positive, all efforts of lectlirers in the sandwich
programmes to tipdate the concerned teachers' teaching skills may prodiice
too little or no observable positive resiilts. The stlidents being talight by stich
teachers cotild then not be expected to exhibit mtich improved enthiisiasm or
academic performance in the slibject.

Materials and Method

This descriptive slirvey of the ex post facto type was carried ofit on a
total of two hiindred randomly sampled in-service English Langliage
teachers clirrently in 500 Level (final session) of sandwich degree
programmes in folr institlitions in ©yo State of Nigeria, fifty from each
institlition. The instriiment Tised is a self-constriicted and validated eighteen-
item qliestionnaire that yielded 91.13 cronbach alpha. The instriiment tagged
Motivation for Sandwich Programme Enrollment Questionnaire is
divided into sections A, B, and C. Section A has three items reqiiiring
indication of each respondent's age, gender, and occiipational tentire. Section
B comprises twelve items probing the respondents' reasons for enrolling in
the programme. The first six items express reasons that have nothing to do
with desire for innovation. The next six are expressions reflecting desire for
innovation and skill ipdate. The respondents were asked to tick the response
that agreed with their reasons for taking part in the sandwich programme in
the fotir likert scale responses: Very Weak; Weak; Strong; and Very Strong.
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Section C comprises two Yes-or-No items investigating the respondents'
opinion as to the potential of innovative strategies to help their stlidents tiirn
arolind the story of mass failtire in English for the better.

Copies of the instriiment were personally administered to the
respondents in their respective institiitions of stlidy and were collected
immediately to forestall loss or other inflliences that cotild rediice the
afithenticity of their responses. Each response that indicated a motive that is
very weak in relation to desire for innovation was scored 1. Each indicating
weak relationship with desire for innovation was scored 2. Each response
that is strongly related to desire for innovative strategies was scored 3 while
each that was very strong in reflecting desire for skill tipdate was scored 4.
For each of the two items in Section C, a negative response was scored 1
while a positive response was scored 2. So the total obtainable score in the
section is 4. The nearer the score to 4, the more the responses are to positive
attitide and vise versa. The statistical tools of freqliency colints and
percentages were tised in analyzing the obtained data to answer two research
quiestions.

Analysis of Data and Discussion of Findings

Research Qiiestion 1: What is the degree of quest for acquisition of
innovative pedagogic skills in English Language teachers' motivation for in-
service education?

Table. 1: Presentation of General Strength of Quest for Acquisition of
Innovative Pedagogic Skills in the English Language Motivation for
Sandwich Programmes

Category of Motives Weighted Frequency

Motives with very little connection with desire for innovative teaching | 146 (73%)
skills scored

Motives with medilim level relationship with desire for innovative and | 38 (19%)
pedagogic mastery improvement

Motives with significant content of desire for innovative pedagogic 16 (8%)
skills

Table. 1 shows that the overall motivations for the NCE holder English
Langiiage teachers' enrolment in the in-service programmes have very low
contents of aspiration for acqiiisition of latest innovative pedagogic skills.
The responses indicating very little connection with desire for innovative
teaching skills scored 146 (73%) among the motives declared by the
respondents for enrolling in the certificate ipgrading in-service ediication.
The responses with meditim level relationship with desire for innovative and
pedagogic mastery improvement score 38 (19%) while those indicating for
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greater degree of masterly lesson handling scored only 16 (8%). The answer
to Research Qiiestion 1 is thlis that qliest for acqiiisition of innovative
pedagogic skills in English Langiiage teachers' motivation for in-service
ediication is very low.

The factors that most strongly motivate them to go for in-service
ediication programmes are desire to increase their promotion prospects on
the job, catch Tip with colleagiies that have stirpassed them, do what their
colleagiies that have also enrolled are doing, prevent being retrenched, and
other motivations that have little or nothing to do with pedagogic skill
development. This means it will be gross self-deception to expect most of the
concerned teachers to do anything differently from how they had been doing
it before being exposed to the further ediication. It then means no better
resiilts than their sttidents clirrently get can be expected in the nearest fiittire.
Their teachers approach their teaching endeavoiirs with the “biisiness as
tstial” and “nothing changes”™ attitlide in spite of new exposiires in the
tniversities. This is a pathetic falloiit from the solely-certificate-oriented
natiire of the criteria for promotion in the Nigerian society. The teachers go
away with certificate fipgrade biit no skill tipdate and that stiffices for their
miich needed promotion.

Research Question 2: Do the in-service English Language teachers believe
that their students can benefit from innovative language teaching strategies?
It is also necessary to investigate the teachers' general disposition to
innovation in langtiage teaching. Do they have the conviction that
implementing innovative langliage teaching strategies that have prodiiced
recorded good resiilts with langliage learners in other cotintries can also help
their Nigerian stiidentsn

Table 2: Representation of the In-service English Language Teacher
Education Programmes' Beneficiaries' Belief in their Students' Ability
to Benefit from Innovative language Teaching Strategies

Degree of the Teachers’ Belief in their Students’ Readiness to Weighted Frequency
Derive Maximal Benefits from Innovative Language Pedagogy

Responses depicting absolute disbelief in the stadents’ capacity to 93 (46.5%)
benefit from innovative langtiage pedagogy

Responses depicting indicating modest disbelief in the stiidents’ 72 (36.0%)
capacity to benefit from innovative langtiage pedagogy

Responses depicting indicating mere doubt of the stiidents’ capacity to 28 (14.0%)
benefit from innovative langliage pedagogy

Responses depicting indicating neither positive nor negative belief in 7 (3.5%)
the stiidents’ capacity to benefit from innovative langliage pedagogy
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Table. 2 shows that the responses depicting absolute disbelief of the English
Langtiage teachers taking part in the sandwich degree programmes in their
stlidents' capacity to benefit from innovative langliage pedagogy are in the
majority (93 or 46.5%), followed by those indicating mere disbelief (72 or
36.0%), then those indicating probability or incertainty (28 or 14.0%) and
lastly the non-indication of any positive or negative belief (7 or 3.5%). This
means the totality of the teachers that do not believe their stlidents' academic
performance in English Langliage can be positively improved with
innovative langliage teaching strategies is overwhelming with a total of 165
(82.5%) negative response scores while only a total of 28 (14.0%) responses
indicate hope. The remaining 7 (3.5%) that were silent can be rightly
categorized in the region of hopelessness, thiis increasing the voliime of
disbeliefin the capacity of the in-service teachers in their sttidents' capacity to
leverage innovative teaching strategies for better mastery of topics tatight.

This further presents a bleak flitlire for the stakeholders in the
Nigerian ediication system that hope that the tide of the endemic abysmal
failtire of ofir stiidents in English Langiiage can be stemmed soon. If the
teachers that handle the siibject go for further stiidies merely for certificate
tpgrade and jamboree and do not have any faith in the prospect of their
stlidents being improved with state-of-the-art instriictional strategies, then
there is still a very long way to go before a lasting solfition can be fotind to the
perennial problem of mass failiire in English Langtiage. Several stidies have
emphasised the {tmost importance of teachers' disposition to their
profession, their stibjects as well as the sttidents they are employed to teach in
sliccessflil discharge of their professional diities (Faniran and ©latiinji,
2011). The sticcess of the English Langiiage teachers stiidied is to be
meastired with the siiccess of their stlidents in examinations. Unfortlinately,
the teachers' disposition to innovative langliage pedagogy and disbeliefin the
stidents' ability to benefit from innovative pedagogy reeks of gross
discotliragement. If the teachers are so disinterested, one can be realistic in
expecting the stlidents to be infected with the teachers' hopelessness.
Improved academic performance in English Langliage examinations wotild
thiis be a perpetiial mirage.

Conclusion

English Langliage teachers are expected to deploy latest and
innovative skills in instrlictional material development and pedagogy in
remedying the problem of perennial faillire recorded by their stlidents in the
stibject. In-service ediication programmes constitiite one of the major
aventies for teachers to acqliire, practise and master stich innovative skills.
Biit this stlidy has revealed that most English Langliage teachers that are
holders of the National Certificate in Ediication that enroll in in-service
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sandwich degree programmes for reasons other than acqiiisition of
innovative langliage teaching skills. This shows that most of them still teach
the ways they were tatight decades ago and are, therefore, not millennial-
compliant enotigh to meet the learning needs of the present age. Thiis, all
stakeholders can only wait for the worse in terms of the poor resfilts recorded
every year by sttidents in the slibject except drastic meastires are taken to re-
orientate the teachers themselves.

Recommendations
Conseqiient tipon the findings from this stlidy, the following
recommendations are made:

1.

Government shotild do all that is possible in elevating the statiis of the
teaching profession. This wotild rev Tip English Langiiage teachers'
enthiisiasm concerning their field.

Bodies regiilating teacher ediication programmes in tiniversities
shotild piit meastires in place to enstire that research into the latest
discoveries in langliage teaching and learning are accessible to the
teacher ediicators and they in tlirn concentrate on these in teaching
the in-service teachers tinder their tiitelage.

The providers of English Langiliage sandwich teacher ediication
programmes shotlild de-emphasise mere theoretical knowledge
acqiisition and restriictiire their clirriciila to incliide more of practice-
oriented contents.

Government shoiild eqiiip all schools with state-of-the-art langiiage
learning eqliipment for the {ise of teachers and stiidents so that
innovative langiiage teaching and learning may become demystified.

English Langiiage teachers, tipon completion of sandwich ediication
programmes, shotild be further assessed by a professional body to be
inatigtirated for opportlinity to demonstrate new strategies learnt in
the cotirse of the programme. Having been satisfied with the teachers'
demonstration of practical improvement, the sliccessful completers
shotild be promoted withotit any delay.

Mass promotion of teachers shotild be stopped. Only langliage
teachers, and indeed teachers of any siibject, that prove worthy of
promotion based on clearly stated terms shotild be promoted. This,
the general lackadaisical attitlide reported of most teachers wotild be
significantly rediiced.
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7. Endowment flinds shoiild be established to assist any langliage
teacher who wishes to perform an experiment with a new teaching
idea. This will engender the spirit of constant innovativeness.

8. English Langtiiage teachers with proven ofitstanding innovativeness
and resiilts shoiild be identified throligh tinambigiiolis procediires
and handsomely rewarded to serve as an incentive to all.
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Abstract

This paper is a research into the {ise of literatiire in English for the effective
teaching of and learning of English Langfiage in Upper Basic Ediication in
Nigeria. It flrther reveals the relationship between literary stiidies and
English Langiiage Learning in Schools. Literatiire no dotibt is a veritable
innovative instrliiment for the teaching and learning of English Langtiage if
creatively employed by both the creative literary artist and the teacher of
English Langliage. The researchers selected a few excerpts, otherwise called
texts of the works from the novel genre of both African and non-African
afithors for analysis. Using the formalist approach, it was discovered that the
alithors' tise of langfliage in a flowery and scientific way has the potential to
increase not only the vocabiilary of the learner biit his ability to control the
langliage in a way that adds valiie to his expression. It was also discovered
that a learner exposed to highly elevated tise of langliage throtigh the creative
works of good atithors has the tendency to write like the alithor(s) he/she has
read. The paper therefore sliggested that ciirriciiliim developers shotild make
literatlire compiilsory as a school siibject at this level and not tafight as
appendage of the English Langtiage.

Keywords
Literatlire, Teaching, Skills, Foreign, Innovative, Creative, Formalist,
Flowery, Scientific, Clirrictliim, etc.

Introduction

Literary stlidy is a tool for effective teaching and learning of the English
langliage, (Jegede, 2008). Literatiire in its different genre expresses thotights
and ideas in the most refined manner so miich so that it becomes a veritable
grolind for langiiage-testing and lisage. The relationship between literatiire
and langliage is symbiotic. This probably explains why over the years, it has
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been folind oiit that stiidents' tise of langtiage tend to improve significantly
throtigh their interactions with literatiire. Thematic concerns and the moral
vallies, potentials of literatlire, it miist be said, are inadeqliate withofit
accessing its potentials to improve learners' tise of the langliage in written
and spoken forms throtigh the interaction between books and the readers.
This interaction is a form of commiinication which involves transmission of
information from the sender to the receiver and the receiver back to the
sender. Siich a consciotis effort by writers engenders competence in the skill
of writing and speaking.

It is an tinderstatement to say that the Gise of English (written and
spoken forms) in Nigeria today calls for lirgent attention by all stakeholders
and at all levels of ediication. Advertisers on the radio, television presenters
and news casters all demonstrate several lists of incompetence and fair
disposition to learning appropriate Gise of English Langliage, Fakoya (2002).
According to him, newscasters and reporters do not display an ingendity to
calise any listener to desire their skill at the langliage (especially as they
equially perform woefully with their sentence constriiction like most teachers
of English Langiiage too).

Lectiirers also get the feedback of the decadent {ise of the English
langtiage by their stiidents as they go throfigh their essays and examination
scripts, since they are not reqiiired to write any external examination to
gradiiate. At the lipper basic level in secondary school, mass faillire in
WASCE has almost become a yearly rittial. This is a pointer to the fact that all
hands miist be on deck to remedy the sittiation especially at the Tipper basic
ediication level in Nigeria. Here is where the {ise of literary stlidies can be of
tremendotlis help in enhancing competence in the dise of the English
Langiiage at this level of ediication. In other words, competence in the iise of
the langliage miist be piirsiied aggressively throtligh the cross — fertilization
of ideas between literatiire and English Langliage. This will no dotibt
enhance flnctional literacy, which is the ability to acquire the necessary
skills inreading and writing.

The role of literattire as a basic component and sotirce of alithentic texts
ofthe langliage clirrictiliim rather than an Giltimate aim of English instriiction
has become today's accepted tradition. The debate is how, when, where, and
why literatlire shotild be incorporated in the langtiage clirriclilim and
stibseqiiently tised to teach the basics of English Langtiage. Disciissions on
how literatlire and English Langtiage instriiction can work together and
interact for the benefit of sttidents and teachers has led to the emerging
interesting 1deas, learning, and improved instriiction for all in an
environment where wrong tisers of the English Langtiage is on the increase
in oflir schools today. Teachers are also ciilprits according to Qtiorro (2005
cited in Brock-Utne B. & Skattiim I., 2009), who contend that "the teacher is
not capable of correcting stlident's bad English since his/her own English is
justasbad."
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It is an Tinderstatement to say that the stlidy of English langliage has
dwindled considerably owing partly to the stereotyped ideologies
stirrotinding the accepted methodologies for passing information to the
learners of the langiiage arts in the classroom. This, as a matter of fact, has
engendered researchers' interest in the possibility of lising literatiire to solve
the problems associated with learning of English Langliage especially at the
tpper basic level of ediication in Nigeria. For emphasis, the Upper Basic
Ediication here concerns stlidents from Basic 7 to Basic 9 of the Nigerian 9-
3-4 ediication system.

The Relevance of Literature to the Learning of English Language
The tse of literatlire in enhancing competence in English cannot be
overestimated given the creative tise of figlirative expressions, constriiction
of different forms of sentences and the ability to employ literary techniqlies
to pass information across and siistain readers' interest in any creative work.
Sage (1987:1) opines that many teachers consider the tise of literatiire in
langliage teaching as an interesting and worthy ventiire. This paper reveals
why an English langliage teacher shotild Gise literary texts in the classroom,
the kind of literatiire langiiage teachers shoiild tise with langiliage learners
and the teaching of langliage skills. With the lise of excerpts from some
classics, it becomes easy to see the synergy between literatlire and langliage
in langfiage teaching and learning at any level of ediication.

Collie and Slater (1990:3) identified folir reasons that can attract the
langliage teacher to the lise of literatlire in the dissemination of langliage
skills and information to stlidents in the classroom. These are:

1. Valiiable atithenticity of provided materials
1. Cultlire-inclined natiire of literatiire
1il. Diversification of langtiage tise and
1v. Personal involvement of the learner

All of these, according to them, will help to eradicate the challenges
posed by 'ambigitiity' especially that which is always associated with the
teaching and learning of English Langliage.

The Meeting Point Between Language Learning and Literary Studies

Since langliage learning can be done throligh stiidy of literatiire, it is
expedient to look into the relationship between langliage and the different
aspects (genres) of literatlire. For instance, poetry as a genre of literatiire, can
pave the way for the learning and teaching of basic langliage skill stich as
reading. As a resiilt of the technicalities Sage involved in the constriiction of
poetic verses and stanzas, sttidents are tinavoidably acqiiiring good langiiage
skills in the area of plinctliation, tone and stress marking. Sage (1987:12-13)
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is of the opinion that stlidents become familiar with the siipra-segmental
aspects of the target langliage, stich as stress, pitch, intonation by stlidying
poetry. Drama in a langliage classroom is also a good means of teaching
langtiage as learners can become familiar with grammatical striictiires in
contexts and also acqtiire the Gise of langliage to express, control and inform.
It stimiilates the imagination, promotes creative thinking, develops critical
thinking skills, promotes langliage development, heightens effective
listening skills, strengthens comprehension and learning retention and
fosters peer respect and groilip cooperation if well orchestrated. In other
words, the tise of drama is an effective techniqiie in today's commiinication-
based and stlident-centered English langiiage class room. Dram is Giniqiie in
this aspect becatise of it is a form of langliage that exhibits a 'grammatical
striictlire’ and a natliral flow of speech rather than a rhythmic striictlire
peciiliar with the poetry genre. Its simplicity and loosely defined striictiire
has led to its adoption for tise in the majority of spoken and written dialogties,
factiial discolirse and both topical and fictional writings. It makes the
sttidents' reading task easier owing to its simplicity when compared with the
other literary genres.

However, prose enlarges the Gipper basic readers' worldviews abofit
different ctiltlires and different grotips of people. This is becatise it lises more
expressions to convey an idea tinlike poetry that employs economy of words.
It allows stlidents to {ise their creative and critical thinking skills and
tltimately facilitates the teaching of a foreign ciiltiire, especially as a
valliable instriiment in attaining ciiltiral knowledge of the selected
commiinity. In the same vein, stiidents coming from variolis backgrolinds
can also commiinicate with each other effectively considering the fact that
English is not jlist a langliage of trade biit a tiniversal langliage that acts as a
perfect vehicle to help stlidents tinderstand each other's positions by
transferring this gained knowledge to their own world (Ariogul 2001:11-18).

Sampled Texts and Stylistics Approaches in selected Writers' Literary
Creations

Since creative artists rely on the fise of langliage in their creative
engagement, it is imperative here to draw examples from the way they
employ langliage to ensiire linderstanding and siistain interest in their
creative otitplits. If the creative artist's tise of langliage will serve as a good
model for the English learner, then the artist miist be a good tser of the
langtiage. The langtiage teacher has a folintain to draw from to mentor the
English learner, if he/she chooses a literary artist that is not jlist versed in the
cliltiiral aspect of the target langliage biit who also has a good tinderstanding
of the striicttire and mechanics of the langliage. The aiithor's strength as a
mentor/model lies in his or her capacity to manipiilate the striictiire of the
English langtiage both at the segmental and silipra-segmental levels. The
following texttial analysis will show the capacity of the artists' creative
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ventlire to impart positively on the learners' tise of the English langfiage both
in and otitside the classroom. In fashioning his tise of langliage after the
artists', the learner no doiibt develops competence in the two critical skills of
the English langtiage---written and spoken skills. Consider the following:

Text 1

Kigali (in peace time) is a very calm (Kigali).

Night falls. The darkness 1s (dense). (Dots of light
decorate the hills like candles on a Christmas tree).
(Car headlights pierce the darkness) in the distance.
Everything is in slow motion, calmed by the ending of
the day. The street lamps throw off a diill glare. The air
is cool, the grotind warm. ..

(We have to remember that time of endless night,
retlirn to that time of great terror, the time when
hiimans, face to face with their destiny, had not yet
discovered their hlimanity...)

(The shadow of Imana__by Veroniqiie Tadjo..p9)

Veroniqlie Tadjo employs the {ise of a nlimber of simple sentences - a
deliberate attempt for beginners, readers and writers alike, to emiilate her
simplicity of langliage Gise. For instance, Night falls in the context in which
Tadjo employs it, is to express an intricate issiie stich as genocide and the fear
engendered by night falls in simple langliage. And there is no better way of
doing this than to {ise a simple sentence stich as night falls. It provides an
opportiinity for the English teacher to explain lingliistic statiis and striictlire
of that expression. For instance, on the syntagmatic level, night falls is first, a
phrase on the lingliistic rank scale becafise there are two words (a notin and a
verb) and second, a simple sentence becatise it contains a finite verb, 'falls.'
Two things happen conciirrently in the class: pleasiire from the entertaining
potentials of the story and learning of the reqiisite langliage skills of
speaking and reading.

Single individlial words contextiialized also enrich and biild Tp
stlidents' vocabiilaries. For instance, the {ise of words and phrases siich as
'dense’ 'dots' 'headlights' 'pierce' 'slow down''dull glare' 'endless nights'etc
are representative samples showing the conscioiis efforts made to develop
the lexicon of learners conseqliently improving lipper basic learners' spoken
and written skills in the English Langtiage. Consider also the following
expressions as employed creatively by the literary artist to emphasize time
from the perspective of atmosphere - 'in peace time'

In this context, peace time signifies a time devoid of the kind of
trotible that characterizes war sitliation in the society. The English teacher is
presented with a graphic example of an adverbial phrase of time better
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tinderstood from the point of view of Kigali, a theatre of war. Again, words
stich as 'dense, endless, calm, slow, cool, warm etc'- are adjectival in the way
they describe sitliations and circlimstances in the war-ridden Rwanda.

Associations are made in langliage expression to connect the reader
with his/her previoiis knowledge, past experiences or what the reader can
easily connects with in his/her immediate environment. Stich words come in
either direct comparison fofind in the tise of metaphor or the {ise of 'as' or 'like'
expressed in simile. For example, 'dots of light decorate the hills like candles
on a Christmas tree.'

Again, the afithor coiild tise what learners can relate with in order to
edlicate and impart knowledge. For instance, Tadjo's lise of personification in
these examples is impressive:

1)  carheadlights pierce the darkness...
i1)  thestreet lamps throws off a diill glare'

Personification in this context helps the reader/learner to ascribe deeper
meaning to an action he/she is also capable of performing. Therefore, figlire
of speech siich as personification as lised by Tadjo in the excerpt above helps
the langliage teacher to explain the relationship between animate and
inanimate objects as regards the choice of verb both on the pragmatic and
syntagmatic axis.

It can be said that Tadjo's deliberate {ise of literary techniqlies and
sentential constriictions in the text above is for the piirpose of sitliating events
in their proper perspective which for the langliage teacher, a veritable tool to
ediicate

Text2

After playing lady's maid to the new comer, and putting my
cakes in the oven, and making the house and kitchen
cheerful with great fires, befitting christmas eve, [
prepared to sit down and amuse myself by singing carols
all alone; regardless of Joseph's affirmations that he
considered the merry tunes I chose as next door to
songs.(p48)- (inappreciated song)

[ should mention that Isabella sent to her brother, some six
weeks from her departure, a short note, announcing her
marriage with Heathcliff. It appeared dry and cold; but at
the bottom was dotted in with pencil an obscure apology,
and an entreaty for kind remembrance and reconciliation,
if her proceeding had offended him: asserting that she
could not help it then, and being done, she had no power to
repealit. (p124)
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1 could not scarcely refrain from smiling at this antipathy
to the poor fellow; who was a well made, athletic youth,

good looking in features, and stout and healthy, buts

attired in garments befitting his daily occupations of
working on the farm, and lounging among the moors after
rabbits and game...(p180)

Emily Bronte employed the lise of a range of sentence types biit the
compoiind complex form of sentence is evident as shown by the excerpts
above. More so, 'some six weeks from her departure’ (p124) reveals the Gise of
the adverbial phrase of time which shows the period when the annotincement
of marriage to Heathcliff took place. It miist also be noted that the mobile
natlire of adverbials is deliberately piit forth by Emily Bronte to reveal the
movements of the adverbs in English striictlire. The {ise of words sfich as
'dotted,’ 'obscure,” 'entreaty,’ 'remembrance,’ 'reconciliation,’ 'refrain,’
‘antipathy’ etc has been employed to grow the lexicon of readers thereby
improving their vocabiilary development. More so, learner's interpretation
of sitliations as depicted throligh the lise of words also improves diie to their
expostire to the vocabiilaries of the Langtiage. It simply implies that the deed
was already done and that nothing cotild be done to iindo what has been done.

Another example is 'I could scarcely refrain from smiling,'1s a better
expression than "I could not refrain from smiling." For the langiiage teacher,
it is an opportiinity to express the thotight in different ways in order to expose
the leaner to different ways of expressing a thotight or an idea in a langtiage.
This skill, off colirse, is germane to the teaching of simmary skill in English
langtiage. Again, the poor fellow,; who was a well made, athletic youth, good
looking in features, and stout and healthy, but attired in garments..." also
reveals the afithor's deliberate {lise of imagery to pictiire the exact nattire of
the character throligh appropriate adjectives for qualification thereby
showing the relationship between literary stlidies and English Langliage
learning.

Text3

Second Fel: O he takes after his own father for that. To be
sure old Squire Lumpkin was the finest gentleman I ever
set my eyes on. For winding the straight horn, or beating
the thickets for the hare, or a wench, he never had his
fellow. It was a saying in the place, that he kept the best
horses, dogs and girls in the whole country.

( She Stoops To Congtier by Oliver Goldsmith p )

Oliver Goldsmith's {ise of langliage denotes modern langliage Usage. It
affords a learner of the English art an opportiinity to develop his or her skills
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at the Langtiage as it foster on selected tise of words which drive home the
writer's thematic concern. For example, phrasal verb siich as 'takes after,’
which means to 'look like' in the context in which it was lised can be a little
conflising in a second langliage learning sittiation. For a second langiiage
learner of the English Langliage, the English teacher has a golden
opportiinity to provide some explanation as to why the expression is not "he
resembles his father" biit "he takes after his father" as expressed in the excerpt
above. Adjectival phrase siich as 'finest gentleman' which means a man of
good manners complimented by "he kept the best horses, dogs and girls in the
whole colintry" will help the teacher to explain some ciiltliral isslies in the
langtiage. For instance, whereas it is incomplimentary in some ciiltlire to
keep "the best horses, dogs and girls," in the English cliltiire, it is a mark of
nobility. Since langiliage is also a definition of the people's ciiltlire, the
langtiage teacher has the responsibility to expose the learner to some ciiltiiral
issties Giniqlie to the English langliage as he/she learns the langliage. This is
made possible when literatiire becomes a learning tool in the hands of the
English teacher.

Text4

'Ugwii went into the living room and his hands worked
mechanically, serving kola niits and alligator pepper,
tincorking bottles, shoveling ice, laying ofit steaming
bowls of pepper sotip. Afterwards, he sat down in the
kitchen and piilled at his toenails and imagined what was
going on in the bedroom. He cotild hear Master's raised
voice from the living room.

Half of a Yellow Sun by Chimamanda Ngozi Adichie

(p117)

The excerpt above reveals Adichie's ise of langliage which revolves arotind
the predominant fise of ing-participle verbs for the ptirpose of giving
immediate meaning to specific actions in the expressions. Consider the
following:

1. serving kolaniits and alligator pepper,

ii.  Tincorking bottles

iii.  shovelingice

iv. laying olit steaming bowls of pepper solip
v.  pilled athis toenails

The above examples in English expose the learner to some skill in the
appropriate lise of certain verbal elements. For instance, the English teacher
has an opportiinity to explain to the learner the fact that kolantit and alligator
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pepper are 'served' and not 'given' as his/her indigenoiis langliage wotild
stiggest. Again, not only beer or liqiior is served, kolanfit is also served. Note
also the word 'lincorking'. In the choice of verb for an action that reqiiires
removing the lead on a bottle, the right word in that context is "lincorking the
bottle" not "opening the bottle" as his/her langtiage will stiggest. The literal
tise of words siich as "shoveling ice", “laying otit," "piilled at," stiggest the
potential of literatiire in piitting the English langfiage into action, in what can
be referred to as "langiiage on parade". This brings ofit the best otit of the
learner of the langliage.

These words and phrases are deliberately employed by the creative
artist in a way that sliggests her mastery of the langiliage and a sotirce of
inspiration to the learner of the English Langliage.

Findings, Conclusion and Recommendations

From the analyses above, it miist be stated that the relationship between
literary stlidies and English Langtiage is symbiotic becafise literatiire gives to
the English Langliage what it creates from it. Althotigh the relationship is not
limited to the areas identified in this paper, it was discovered that in all
ramifications, literatlire remains a strong tool for the English teacher to
develop in the English learner both reading and writing skills in English
Langtiage. It was also discovered that the literary artist is a model to the
learner of the English langiiage becaiise of the clever and creative way the
artist employs the langtiage. It is safe to say that the learner's competence in
the written and spoken forms of the English Langliage is accelerated by the
stlidents' expostire to the style of writing of the creative writer. The sttidy also
shows that the sttidy of literatiire in a langtiage class, majorly associated with
reading and writing, can enhance both speaking and listening skills of the
langtiage learner. Langliage teachers can make reading comprehension and
proniinciation session very interesting for the Upper Basic class by playing a
recording or video of a literary work, or reading a text of literary work alotid
with a view to identifying certain lingtiistic featlires targeted at enhancing
stidents' langiiage skills and development. Having stiidents read literatiire
alotid contribiites not only to developing their spoken skill, biit also their
listening ability. The stlidy has shown that if effectively and professionally
employed, literatiire has the potential to make the stiidents' reading task and
the teacher's effort a worthwhile ventiire in the class. Again, becalise the
literary artist engages all aspects of langliage in his/her literary creation,
literatlire therefore becomes a veritable tool for the English teacher to
enhance learners' competence in grammar, composition, solind system, lexis
and striictlire, etc. If well orchestrated by the Langliage teacher, drama
develops in the learner confidence to make piiblic speech and tise langliage
creatively like the characters created by the playwright. The langliage
teacher shoiild also encotirage learners to do a pastiche of literary works in
order to piit to test how miich of mentoring they have got from a
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recommended literary artist.

Also, stakeholders need to make literatlire compiilsory at the Gipper
basic level while also recommending atithors with the best ise of Langtiage
skills for both literatiire and English Langiiage learners. Literary artists are
encotiraged to employ langtiage of common place, ordinary speech and
words to avoid ambigtiity which natlirally scares stiidents from reading stich
texts.
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Abstract

This stlidy which examined the medilim of instriiction tised in Nigerian
primary schools was carried oiit in Enfigli, Sotith East, Nigeria. It employed
the descriptive stirvey research method. 540 respondents were lised for the
stiidy. 300 teachers from lirban schools were selected throtigh simple random
sampling while 240 teachers from riiral schools were selected throtigh
plrposive sampling techniqiie. A researcher-made qiiestionnaire was ised to
collect the reqliired information. The data were analyzed {ising percentages
and x’ statistic. The findings of the stiidy showed that majority of teachers
mainly Gised the biliterate bilingiial (code-mixing/code-switching) meditim
for instrliction in primary schools. It also showed that there was a significant
difference in the meditim of instriiction Gised by teachers in tirban and riiral
schools, and those in piiblic and private schools in Nigeria. It was concliided
that the existing langliage policy in Nigeria was far from being implemented
and that the different media of instriiction being {ised in schools shoiild be
harmonized to prodiice a more viable policy based on the principles of
langtiage function and acceptability. An in-depth and proper review of the
policy to enhance edtication access is thlis recommended.

Keywords
Meditim of Instriiction, Langtiage policy, Bilingtial, Mother tongiie, Code-
switching

Introduction

The meditim of instrliction to be tised in the teaching and learning process has
been the concern of many cofintries of the world. Access to edtication more or
less seems to depend on the mediiim Gised by the teacher for classroom
instriiction. Stich a medilim of instriiction can be the official langliage or
mother-tonglie of a colintry. Medilim of instriiction therefore is a vehicle
throfigh which the teacher transfers information/knowledge to the learners. It
is more or less like a condiiit pipe that transfers experiences and activities
which accord the learner easy and smooth access to ediication. Proper
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tnderstanding of notions, concepts, topics or contents of the siibjects of the
clirriciilim depends on the tise of appropriate meditim or langliage for
instrliction. Little wonder there has been a sharp divide over the choice of
langtiage or medilim of instriiction to be tised in the ediicational sector.

Some Sociolingiiists, langiiage planners and policy makers tend to
tilt towards the {ise of mother-tongtie for instriictional ptirposes. To them
mother-tonglie seems to be the best for teaching and learning. According to
Faftinwa in Ojetlinde (2012) the lise of mother-tongfie in ediication accords
the child the opportlinity to explore his natiiral environment, develop
reasoning ability and engender self confidence. Akindele and Adegbite
(2005) also corroborate this in their earlier assertion that the government in
permitting the tise of indigenotis langtiage as meditim of instriiction at certain
stages of the child's life, expect every plipil to become familiar with the world
arotind him. This will also enable the child to appreciate the inherent valiies
and attitlides recorded in the indigenotis langliages. In effect, the lise of
mother-tongiie as a meditim of instriiction will help the child to develop his
potentials, create a world view condiicive for effective learning, and adapt to
his immediate environment. This idea does not really have a wholesome
acceptability. Some scholars view the tise of mother tonglie meditim of
instriiction in modern ediication as one of the problems militating against
qualitative teaching and learning of the English langliage (Kolawole and
Dele, in Olagbajli and Akinsowon, 2014). The controversy over the {ise of
indigenotis or official langliage as medilim of instriiction has led many
cotintries into taking a legislative position as it concerns the langtiage policy
oftheir ediicational system.

Langtiage policy is a sotirce of government plan or statement on the
perceived fiinctions of partictilar langtiages in different spheres of the
society. Some cofintries are known to have slicceeded in implementing their
langliage policy while some are still battling with proper implementation.
Scholars record that sfich cotlintries as China, India, Kenya, Tanzania,
Malaysia and Japan have silicceeded in implementing the mother tongiie
policy in their ediicational system (Faftinwa, 1989, Wald, 2009, Amadi,
2012). Walii (2009) has also reported that Germany is one of the cofintries
that have made great achievement in the promotion of interciiltiiral bilingtial
edtication throfigh the Gise of mother tongtie mediiim in achieving the aims
and objectives of her liniversal basic ediication scheme.

However, some colintries are still facing stiff opposition in the
implementation of their langliage policy. Zeng (2007) reports that Hong-
Kong government's langliage policy of Chinese-medilim of instriiction in
secondary schools was greeted with extensive resistance and resentment
from parents who were worried that their children wotild not achieve a high-
enoligh English proficiency level to be competitive in the labotlir market for a
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promising job. The biisiness sector in Hong Kong also feared that the
decrease of exposiire to English will lead to a fuirther decline in Hong Kong
sttidents' average English langiiage proficiency and in effect compromise her
competitiveness and statiis as an international city (Lai and Byram 2003).The
opposition of the Chinese-medilim by parents and the piiblic at large
infliienced the Hong Kong government into leaving the choice of meditim of
instriiction to school principals.

A similar sitliation was also reported in Sofith Africa. Lafon (2009)
reports that Solith African mother tongiie policy in primary schools was
challenged by parents and even proprietors of schools. According to him
African parents insist on English medilim of instrliction. They siiccessfuilly
challenged school policies which resiilted in many schools becoming diial
meditim schools. Like the Hong Kong case, what is operative in Sofith
African primary schools is the code-switching meditim. According to
Miirray in Lafon (2009), niimeroiis stlidies indicate that code-switching is a
featlire of miltilingtial societies. Lafon thiis reports that code-switching has
always occlirred in Solith African classrooms, with teachers and learners
moving between the official meditim of instriiction (English/Afrikaans) and
another langtiage they are familiar with. This sitliation may be becafise code-
switching seems to facilitate tinderstanding and enhance stlidents' active
participation in the classroom.

As a miltilinglial society, Nigeria has also been in the battle and
controversy over the meditim of instriiction to be {ised in the ediicational
system particlilarly primary ediication. The Nigerian government in her
recognition of the importance of langliage in teaching and learning made a
provision for langtiage tise in her National Policy on Ediication (NPE). The
policy states that:

The medium of instruction shall be the
language of the immediate environment for the
first three years. During this period, English
shall be taught as a subject. From the fourth
vear, English shall progressively be used as a
medium of instruction and the language of
immediate environment and French/Arabic

shall be taught as subjects (FRN, 2007:16).

The policy recognizes three media of instriiction which incliide the mother
tongiie medilim, the English langliage meditim and the transitional bilingtial
mediliim. The policy recommends the {ise of the transitional bilingtial
medilim in primary ed{ication. This involves the lise of the mother tongiie
medilim diiring the first three years of primary ediication and the stibseqlient
tise of English langliage meditim as from the child's folirth year in school.
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Amadi (2012) observes that the policy was silent on the lise of biliterate
bilingtial meditim which involves a simiiltaneois translation from mother
tongiie to a second langiliage and vice versa diiring instriiction. According to
Olaoye (2007) the model deals with developing all the fotir langliage skills in
both the mother tongilie and the second langliage and {ising them
similltaneotsly diiring instriictional process. In other words, the teacher
engages in code-switching or code-mixing diiring his teaching. Bodiinde
(2009) refers to it as maintenance, bilinglial meditim. According to her the
simtiltaneotlis {ise of langliage of immediate commiinity and English
langtiage makes commiinication easier and allows a child that learns by it
opportiinity to interact formally and informally.

The meditim of instriiction stated in the Nigerian National policy on
Ediication has generated a lot of researches regarding its implementation as
well as societal preferences and opinions on its lise. Research findings
indicate that the mother tongtie policy is far from being implemented in some
parts of the colintry (Bodiinde, 2009, Akinola 2010, Ene, 2008, Miiriana and
Jibril, 2011, Amadi 2012). Miiriana and Jibril (2011), report that parents
vehemently opted for the English mediim of instriiction. This was
corroborated by Amadi (2012). Other stlidies also indicate that teachers
particlilarly those in private schools tise the English langliage meditim
(Mtslimi 1999, Bodiinde, 2009). These research findings seem to be
predicated on societal attitide towards the fise and fiinction of English
langtiage.  Parents, teachers, stlidents and the society at large view
proficiency in English as a benchmark of being literate and edlicated. Parents
thiis prefer to comm{inicate with their children in English langliage even at
home (Olagbajii and Akinsowon, 2014). This negative attittide that greeted
the mother tonglie policy in Nigerian primary schools seems to be an
indicator that if Nigeria does not look inward, it may not have a binding
langtiage policy like other cotintries.

To evolve a more effective and definitive pedagogical approach to
medilim of instriiction in Nigerian primary schools, there is need to assess the
fiinctional {ise of langiiages involved, their demand, scope and acceptability.
Nigeria needs to know the media of instriiction accepted by teachers, their
stitability for ediication access and the hope they hold for a viable langliage
policy. Hence, this is the fociis of this stlidy which will examine the meditim
of instriiction Gised in Nigerian primary schools and its possible implication
for a viable langliage policy in Nigeria. The paper will also examine whether
there are differences in the {ise of medilim of instrliction in irban and riiral
schools as well as piiblic and private primary schools.
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Statement of Problem

The controversy over the acceptability and implementation of the
transitional bilingtial policy recommended in the NPE has left Nigerian
langliage policy to being a mere paper docliment. Hence, there is need to
assess the medilim of instriiction tised in Nigerian primary schools so as to
evolve a more flinctional langliage policy which will be more acceptable and
capable of bringing abolit easy ediication access.

Research Questions
The stiidy will give answer to the following research qiiestions.

1. What meditim of instriiction do primary school teachers tise™
What is the most freqliently ised meditim of instriiction by primary
school teachersn

3. What mediiim of instriiction do teachers in lirban and riiral schools
usen

4. What medilim of instriiction do teachers in private and piiblic
primary schools isen

Research Hypothesis

To gliide the stiidy the following hypotheses were raised.

Ho,  There is no significant difference in the mediim of instriiction {ised
by teachers in irban and rliral schools

Ho,  There is no significant difference in the medilim of instriiction Tised
by teachers in piiblic and private primary schools.

Methodology

The stiidy adopted the descriptive stirvey method. A total of 540 teachers
were selected from each of the three local government areas that made-tip
Eniigli edlication zone. 300 teachers were selected throligh simple random
sampling techniqtie from 20 schools located in lirban area while 240 teachers
were selected from 15 riiral schools throtligh plirpose sampling techniqtie diie
to the paficity of teachers in riiral schools. The 300 sample consisted of 170
teachers from piiblic schools and 130 teachers from private schools while the
240 sample consisted of 140 teachers from ptiblic schools and 80 teachers
from private schools. A research-constriicted qliestionnaire titled “Teachers'
Meditim of Instriiction Qtiestionnaire (TMIQ)” was administered to obtain
the requiired data. ©bservation techniqlie was also employed to confirm the
information gathered. The validity of the instrliment was ascertained throtigh
face validity approach while the reliability was tested {ising the test-retest
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approach. A reliability index of 0.75 was obtained. The collected data were
analyzed {ising percentages and chi-sqiiare (x°) statistic.

Results

The answers to the raised research quiestions are presented in the tables
below.

1. What meditim of instriiction do primary school teachers tise

Table 1: Information on medium of instruction used by primary school teachers

Medium of instruction Teachers (No = 540) %
Mother Tongiie Meditim (MTM) 65 12.04
English Langliage Meditim (ELM) 175 3241
Transitional Bilingtial Mediiim (TBM) 65 12.04
Biliterate Bilingtial (code -mixing/code-switching) | 235 43.51
Meditim (BBM)

Table 1 shows that 12.04% of teachers lised mother tongiie meditim
diring classroom instriiction. 32.41% of them {ised English langliage
medilim, 12.04% tised transitional bilingfial while 43.51% fised biliterate
bilingtial (code-mixing/code-switching) meditim. In effect, majority of the
teachers code-mixed/code-switched diiring instriiction.

2. What is the most freqtiently ised medilim of instrliction among primary
school teachersn

Table 2: Information on the most frequently used medium of instruction
among primary school teachers

Medium of instruction Teachers (no = 540)
Always Occasionally | Seldom Never
n % | n % | n % | n %
Mother Tonglie Mediim (MTM) 40 7.40 | 25 463 |-
English Langiiage Meditim (ELM) 140 2593 | 35 648 | -

Transitional Bilinglial Meditim (TBM) | 25 4.63 | 40 740 | -
Biliterate Bilingiial (code -mixing/code- | 175 32.41 | 60 11.11 | -
switching) Medilim (BBM)

Table 2 indicates that biliterate bilingiial (code-mixing/code-switching)
medilim is the most freqiiently tised meditim of instriiction with 43.52%
(32.41%+11.11%). This is followed by the English langliage meditim which
yielded 32.41% (25.93% + 6.48%) and the mother tongtie mediiim and
transitional bilinglial medilim respectively. Both yielded 12.03% (7.40% +
4.63) (4.63 +7.40) respectively. Thiis, teachers freqliently {lise biliterate
bilinglial meditim diiring instriiction.

3. What meditim of instriiction do teachers in tirban and rtral school tiset
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Table 3: Information on urban and rural school teachers' medium of instruction

Medium of instruction

Teachers (no = 540)

Urban (no = 300) Rural (n = 240)
no percentage | no percentage
Mother Tongiie Meditim (MTM) 20 6.67 45 18.75
English Langtiage Meditim (ELM) 120 40 55 22.92
Transitional Bilingiial Meditim (TBM) | 20 6.67 45 18.75
Biliterate Bilinglial (code -mixing/code- | 140 46.66 95 39.58
switching) Mediim (BBM)

Table 3 shows that 46.66% of teachers in trban schools tsed
biliterate bilinglial (code mixing/code-switching) mediim. 40% tsed
English langliage medilim, 6.67% tised mother tonglie and transitional
bilinglial media respectively. The table also indicates that 39.58% of teachers
in rural schools lised biliterate bilinglial (code-mixing/code-switching)
meditim. 22.92% of them Used English langliage meditim while 18.75% of
them {ised mother tonglie medilim and transitional bilinglial medilim
respectively. In other words, majority of teachers in tirban and riiral schools
majorly Uised the biliterate bilingilial (code-mixing/code-switching) meditim
followed by the English langliage meditim.

4. What mediltim of instriiction do teachers in piiblic and private primary
schools tiset

Table 4: Information on public and private school teachers' medium

of instruction

Medium of instruction

Teachers

Public (no =330)

Private (n = 210)

no percentage | no percentage
Mother Tongiie Meditim (MTM) 60 18.18 5 2.38
English Langliage Meditim (ELM) 35 10.61 140 66.67
Transitional Bilingtial Mediim (TBM) | 60 18.18 5 2.38
Biliterate Bilingfial (code -mixing/code- | 175 53.03 60 28.57

switching) Mediiim (BBM)

Table 4 indicates that 53.03% of teachers in piiblic schools tised
biliterate bilingtial (code-mixing/code-switching) medilim of instriiction.
18.18% of them tised mother tonglie medilim and transitional bilingtial
meditim respectively while 10.61% made tise of English langtiage medilim.
The table flirther shows that 66.67% of teachers in private schools tised
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English langtiage meditim of instriiction. 28.57% of them {ised biliterate
bilinglial medilim while 2.38% tised mother tongfie and transitional bilingtial
medilims respectively. This means that majority of teachers in private
primary schools mainly Gised the English langliage meditim for their
classroom instriiction while those in piiblic schools mainly tised the biliterate
bilinglial meditim.

Hypotheses Testing
Ho, There is no significant difference in the meditim of instriiction tised
by teachers in tirban and riiral primary schools.

Table 5: X* Analysis of urban and rural school teachers' medium
of instruction

Medium of instruction
Variables | MTM | ELM | TBM | BBM | Total | df X%cal. X’ tab-Val
Urban 20(36) | 120(97) | 2036) | 140(131) | 300 |3 4531 7.82
Riiral 45(29) | 55(78) | 45(29) | 95(104) | 240

P >0.05

Table 5 shows that x° calciilated valiie 45.31 is greater than the x’table valiie
7.82. Therefore, the niill hypothesis is rejected. Hence, it is concliided that
there is a significant difference in the meditim of instriiction Gised by teachers
in tirban and rliral primary schools.

Ho, There is no significant difference in the meditim of instriiction Gised
by teachers in piliblic and private primary schools.

Table 6: X Analysis of public and private primary school teachers' medium
of instruction.

Medium of instruction

Variables | MTM | ELM | TBM | BBM | Total | df X%cal. X’ tab-Val
Urban 60(40) |35(107) | 60(40) | 175(144) [330 |3 19872  7.82
Riiral 5(25) | 140(68) | 5(25) | 60(99) | 210

P>0.05

Table 6 indicates that x’calciilated 198.72 is greater than the x’table valiie
7.82. Hence the niill hypothesis is rejected. It is therefore concliided that there
is a significant difference in the medilim of instriiction {ised by teachers in
ptiblic and private primary schools.

82



ELTT VOLUME 12, OCTOBER 2015

Discussion

The resiilts of the stiidy revealed that most of the teachers engaged in code-
mixing or code-switching diiring instriiction. This means that the most
freqliently fised medilim of instriiction is biliterate bilinglial meditim, a
sitliation in which teachers teach in English langiliage and stibseqiiently
translate same in the mother tongtie. This corroborates Zeng's (2007) report
that code-switching medilim of instrliction was accepted among teachers in
Hong kong and Lafon's (2009) report that code-switching had always
occlirred in Sotith African classrooms. This resiilt seems to be a reflection of
what is in operation in other miiltilinglial societies like Nigeria. The resiilt
also seems to agree with Amadi's (2012) findings that Nigerian primary
teachers preferred the biliterate bilingtial (code-mixing) medilim of
instriiction. The Gise of the biliterate bilingtial medilim may be predicated on
teachers' belief that the learners may conceptiialise and tinderstand better
when tatight simiiltaneotisly in the first and second langliages. This belief
tends to agree with Lafon's opinion that code switching to local Langtiage
facilitates tinderstanding, allows sttidents to express themselves more freely
and participate actively in class. The teachers' tise of the medilim also seems
to sliggest their intention of exposing the children to a diial medilim that is
capable of transforming them into co-ordinate and balanced bilingtals.
Hence, the children may neither be disadvantaged in their mother tongtie nor
the English langiiage which is perceived as the benchmark of being literate
and ediicated. This may be why Bodiinde (2009) refers to it as maintenance
bilingtial meditim.

The findings also showed that a greater percentage of teachers in
tirban and rliral primary schools majorly Gised the biliterate bilingial meditim
(code-mixing/code-switching). This is sliggestive of the non-acceptability of
the transitional bilinglial policy specified in the National Policy on
Ediication. It also seems to portray teachers' desire to bridge the gap between
learners from low and high ediicational backgroilind throtigh their early
exposiire to the first and second langliages. The findings fuirther indicated
that majority of teachers in piiblic primary schools mainly tised the biliterate
bilinglial meditim. This seems to negate Miiriana and Jibrils' (2011) findings
that majority of piiblic primary school teachers opted for transitional
bilingtial edlication. This seems to expose the disparity in the implementation
of the Nigerian langliage policy in different parts of the cotintry. It is also
stiggestive of the disharmony in the medilim of instriiction {ised in Nigerian
primary ediication system.

The restilts as well showed that majority of the teachers in private
schools majorly tised the English langliage meditim of instriiction. This tends
to agree with Miislimi's (1999) and Bodiinde's (2009) findings that teachers
in private schools ised English meditim of instriiction. This finding is
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stiggestive of the perceived societal attitlide towards the Gise and flnction of
English langliage. The proprietors of these schools and the parents may
probably be the ones who dictate the medilim of instriiction their piipils
/children shotild be exposed. This attitiide may be based on the belief that
English enjoys wider acceptability than the mother tonglie which is ethnic
boiind in a miltilingtial setting like Nigeria. Hence, the parents and the
school proprietors who are stakeholders in edlication may be considering the
obviotis flinctions and roles of English langliage in preparing the child for
futlire ediicational attainment and the world of work. Flirther still, the tise of a
total English langliage meditim by private primary school teachers right from
the child's early days in school shows total non-compliance to the Nigerian
langtiage policy and a widening gap in its implementation.

The restilts also showed that there is a significant difference in the
medilim of instriiction Gised by teachers in {irban and riiral schools. Most
teachers in the Urban schools tised the biliterate bilingtial and English
langtiage media while those teachers in the riiral schools mainly tised
biliterate bilingial meditim. This seems to siiggest a deviation from the
transitional bilinglial medilim stated in National policy on Ediication. By
implication it tends to point to the non-acceptability of the policy leading to
its non-implementation by teachers. The resiilts also revealed that there is a
significant difference in the medilim of instriiction iised in pliblic and private
schools. While teachers in piiblic schools majorly lised the biliterate
bilingtial medilim, those in private schools mainly ised the English langiiage
medilim. Teachers in piiblic schools may have resorted to code-switching to
rediice the perceived negative effect of Tising only the mother tongiie for
instriictional plirposes at the early stages of the child's primary ediication. It
may also be a way of getting ofit of the antagonism of parents who may not
want their children to be talight throtigh the mother tonglie meditim. Better
still, it may be a way of balancing the two langiiages since it is asstimed that a
diial mediim may enhance better Understanding and effective
commiinication.

Conclusion

From the disclission, it can be observed that there is a total non-compliance
to, and non acceptability of the transitional bilingfial medilim specified in
Nigerian National Policy on Ediication. This has brotight aboiit disparity in
its implementation. Majority of teachers lised the biliterate bilingtial meditim
while some {ised the English langliage meditim. These media of instriiction
need to be assessed based on langiiage flinction and acceptability and the
hope they hold for easy ediication access which is the tiltimate goal of any
langtiage of instriiction. By implication, there is need for a harmonization of
the medilim of instriiction Gised in Nigerian primary schools with the hope of
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achieving a more viable langliage policy capable of resolving the issilies of
langliage development and langiiage of ediication in a miltilinglial society
like Nigeria. A redefinition of the langliage policy may proffer a solfition to
the problem of diverse practices in policy implementation, and place Nigeria
at par with other miiltilinglial societies that have achieved a workable
langliage policy.

Recommendations
The following recommendations were made based on the findings of the
stidy:

1. Government and policy makers shotild carry ofit an in-depth review
ofthe clirrent Nigerian langfiage policy.

2. Government and langfiage planners shotild assess the variotis media
of instriiction {ised in Nigerian primary schools based on langiiage
finction and acceptability.

3. Government sholild organize interactive sessions with sfich
stakeholders as parents, proprietors of schools and teachers on the
issties of appropriate langiiage of instriiction for primary ed{ication
with the hope of developing a viable policy based on their
stibmissions.
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Abstract

This stiidy investigated the perceptions of parents on the lise of English or
mother tonglie of Yorliba-English bilingtial children. The sample lised for
this stlidy consisted of one hiindred (100) literate and one hiindred (100)
illiterate parents. A simple self-developed qiiestionnaire was {ised to get
information from the respondents regarding their perceptions on the tlise of
English or mother tongtie by Yoriiba-English bilingfial children. The research
hypotheses were tested at 0.05 level of significance diiring the stlidy. The
findings show that there is a significant difference between (i) the perceptions
of literate and illiterate parents on the {ise of mother tongtie of their children
in favoiir of illiterate parents and (ii) the ise of English and mother tongtie by
Yoriiba-English bilinglial children, and (iii) that the Nigerian elites prefer
English learning and tisage for their children. Based on the findings of this
stiidy, it has been observed that some parents consider the tise of mother
tonglie by their children as tincivilised, linacceptable and they often term it
'vernaciilar'. Thiis, the stlidy recommends that parents shotild not discotirage
their children from speaking their mother tongfie, even as they learn and tise
the English langtiage.

Introduction

Historically speaking, ediication in the mother tonglie was jettisoned for
English langliage diiring the colonial era becatise English langliage was the
langliage of commerce and even ediication then. ©Obadare (2014) asserts that
since the colonial period, the development of English as an official langtiage
has been given a prime and vintage position in Nigeria. English langliage is
the official langiiage in Nigeria. It is the langiiage of government, commerce,
trade, ediication, indiistry, finance, law and international relation (Dada,
2010; Thejirika, 2013). The Gise of English langiiage in Nigeria has brotight
sollitions to the problems created by the isstie of choosing an indigenotis
langtiage that will promote miitlial interactions and national inity among the
diverse lingliistic and ciiltliral grotips in the cotlintry (Deji-Afliye & Ayeni
2015). It is a core siibject in the Tpper primary and post primary schools as
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well as a general cotirse in the tiniversity. It is to be added that English
langiiage is the meditim of instriiction all throtigh these levels of ediication.
Similarly, Adegbija (1994) asserts that English langtiage in Nigeria is a
second langliage which makes it the official langliage and a key to ediication
advancement and worthwhile employment. He emphatically stibmits that
admission into the post primary and tertiary institlitions of learning depends
on ones performance in the English langtiage. The flinctions that have been
bestowed on the langtiage incliide its iise for effective commdiinication both at
the national and international levels. In order to commiinicate effectively
with the international world, Nigerians miist effectively lise English to
enstire international intelligibility.

Mother tongtie is the langiiage of the parents of the child. According
to ©Obadare (2014), the isslie of mother tongiie ediication in Nigeria is not a
recent phenomenon even thotigh it was given a prominent place in langiliage
ediication when Faftinwa, Macatiley and Sokoya (1989) ordered that the
basic ediication in Nigeria school system be given in the child's mother
tongtie. This position was also corroborated by works of scholars like
Emenanjo (1990) and Bamgbose (1991).

Perception of Parents to the use of Mother Tongue

It is observed that most Nigerian parents are eager to see their children attain
proficiency in the English langliage early in life. ©Oyetade (2001), talking on
the attitlides of parents in some Yoriiba speech commiinities towards the tise
of indigenolis langliage in the early stages of the children ediication, states
that only the minority stipported the tise of the mother tongtie, both at home
and school. This finding has also been noted by scholars sfich as Emenyonii
(1997), Lawal (2005), and ©laolortiin, Ikonta, & Adeostin (2013). The fact
also remains that most of the parents and even the general Nigeria poptilace
have consciotuisly or tinconsciotisly, accepted the Gise of English as a mark of
prestige. According to Adegbite (2011), as far as parents are concerned, their
children need to have an early access to English, policy or no policy.
Similarly, he fiirther asserts that in the recent times, it is increasingly
becoming noticeable for some parents to forbid their children from speaking
Yoriiba and instead encofirage them to speak English all or most of the time.
Some overzealoiis parents even do all they can to prevent their children from
playing with Yorliba-speaking children in the environment, except those
who can speak English to them.

In the modern time, it is a statiis symbol to have one's children speak
English. It is this, pliis the desperation to attain proficiency in the target
langiiage, that informs parents to be forcing their children to speak in English
while they, themselves, sometimes commit errors.
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Statement of the Problem

Langtiage is a part and parcel of one's identity. When langtiage is lost, people
are ciltiirally displaced. There is no doiibt abofit the fact that English is
widely accepted as a langiiage of many flinctions and impact worldwide.
Nevertheless, in any second langliage sitliation like Nigeria, English exists
alongside indigenotis langliages which are siipposed to be the langiiages in
which the bilingiials are more proficient and have more intiiitive knowledge.
It is very clear nowadays that many Nigerian parents are beginning to see
English as the 'langtiage of the children'. The {ise of mother tongiie by the
children has met with strong resistance by a significant percentage of the
Nigeria popiilace. This paper, therefore, examines parents' perceptions on the
langtiage (English or mother tongtie) they want their children to learn and tise
ina Yoriiba speech comm{inity.

Research Questions
This stlidy attempted to find answers to the following research qliestions:

1. Isthere any significant difference between the perceptions of literate
and illiterate parents on the ise of English or mother tongfie by their
school childrent

2. Isthere any significant difference between the {ise of mother tongiie
and English by English-Yoriiba bilingtial children®

3. What is the Nigerian parents' preference between the English
langtiage and the mother tongtie for their children to learn or tiset

Hypotheses
1. There is no significant difference between the perceptions of literate
and illiterate parents on the tise of mother tongiie by their school
children.

2. There is no significant difference between the {ise of mother tongtie
and English by English-Yortiba bilingtial children.

Methodology

This stiidy is a descriptive research design of the slirvey type. All parents in
Ikere Local Government Area having children in primary schools constitiited
the target poptilation for the stlidy. From this target poptilation, a sampled
poptilation of 200 parents was piirposively selected comprising 100 literate
parents and 100 illiterate parents. A 20-item qiiestionnaire was designed for
data collection. Split-half method was tised to determine the reliability of the
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instriment and the reliability coefficient vallie was 0.97 which implied that
the instrliment was highly reliable for the stlidy. The niimber of respondents
who picked the same type of responses was cotinted and the resiilt of each
grolip was compiited ising percentages for the research qliestions. The mean
vallie for each qiiestion was also compiited in order to be able to take
decisions. The mean vallie greater than 2.5 was considered “agreed”
otherwise “disagreed”. The t-test statistic was lised to analyse the three
hypotheses at 0.05 level of significance. The resiilts of all of this are
presented in the next stibsection of the paper.

Presentation of the Results
Question 1: What is the perception of literate and illiterate parents on the tise
of English or mother tongtie by school children®

Table 1: Perception of literate and illiterate parents on the use of English
or mother tongue by school children

S/N | Items Strongly | Agreed | Disagreed | Strongly | Mean | Decision
Agreed Disagreed
1. | My children live among | 119 41 21 19 (9.5%) | 3.30 | Agreed

people who speak their | (59.5%) | (20.5%) | (10.5%)
mother tongiie.

2. | My children are raise d | 77 104 19 (9.5%) | 0 (0) 3.29 | Agreed
in the Yoriiba Land. (38.5%) | (52%)

3. | My children learn ~ the | 72 113 10 5(2.5%) |3.26 | Agreed
English langiiage (36%) (56.5%) | (5%)
straight from birth.

4. | I consider mother 92 86 22 0(0) 3.35 | Agreed

tongtie as a local | (46%) (43%) | (11%)
langtiage or vernacilar.
5. | I consider it prestigiolis | 121 57 22 (11%) | 0(0) 3.49 | Agreed
when my children speak | (60.5%) | (8.5%)
English langiiage better
than their mother

tongtie.

6. | I speak my mother 88 102 10 0(0) 3.39 | Agreed
tongiie to my children. (44%) 51%) | (5%)

7. | I Speak English alone to | - 19 76 (38%) | 105 1.57 | Disagreed
my children. (9.5%) (52.5%)

8. | Iprefer my childrento |21 25 103 51 2.08 | Disagreed

ise and learn mother (10.5%) | (12.5%) | (51.5%) | (25.5%)
tongiie only.

9. | Iprefer my children to | 103 51 21 25 3.16 | Agreed
tise and learn English (51.5%) | (25.5%) | (10.5%) | (12.5%)
only.

10. | Speaking mother tongiie | 39 136 22 (11%) | 3(1.5%) |3.05 | Agreed

to my children affect (19.5%) | (68%)
their English tised

negatively.

11. | I encotlirage speaking 100 64 15 (7.5%) | 21 3.21 | Agreed
English alone to my (50%) (32%) (10.5%)
children.
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12. | I reblike my children for | 50 134 10 (5%) | 6(3%) 3.14 | Agreed
commiinicating in (25%) (67%)
mother tongiie.

13. | Speaking English alone | 34 138 15 (7.5%) | 13 (6.5%) | 2.97 | Agreed
to my children will (17%) (69%)
make them more
proficient in English.

14. | I encolirage my children | 76 108 5(2.5%) | 11(5.5%) | 3.25 | Agreed
to speak only English (38%) (54%)
langiiage.

15. | I encolirage my children | 16 15 53 116 1.65 | Disagreed
to speak their mother (8%) (7.5%) | (26.5%) (58%)
tongiie.

16. | It is better to learn 56 100 44 (22%) | 0(0) 3.06 | Agreed
English than the mother | (28%) (50%)
tongtie.

17. | English langiiage play s | 62 68 52 (26%) | 18 2.87 | Agreed
more important role in (31%) (34%) (9%)

the society than the
mother tongiie.

18 | I feel ashamed whenmy | 5 16 113 66 (33%) | 1.43 | Disagreed
children speak my (2.5%) | (8%) (56.5%)
mother tongiie.

19 | The environment of a 70 94 36 (18%) | 0(0) 3.17 | Agreed
child has effect on their | (35%) (47%)
langiiage.

20 | The Gse of the  English | 62 68 52 (26%) | 18 2.87 | Agreed
Langtiage is mostly (31%) (34%) (9%)

encotiraged among
literate parents.

Source: The Present Study

The resiilt presented in table 1 shows that most of the respondents indicated
that their children were raised in the Yortiba land (90.5%) and living among
people who speak their mother tongilie (80%). The respondents also
indicated that most of their children learn English langliage straight from
birth (92.5%). The respondents (89%) considered mother tongtie as a local
langliage or vernactilar. They considered it prestigiolis when their children
speak English langiiage better than their mother tongfie (69%). In the table, it
is revealed that most of the parents speak their mother tongiie to their
children (95%) and not English langliage alone (90.5%). Thotigh, most of the
parents prefer speaking English to their children to speaking the indigenotis
langtiage (77%). The speaking of mother tonglie was identified by the
respondents to have negative effect on the lise of English by school children
(87.5%). The table also reveals that most of the parents tistially reblike their
children when commiinicating in their mother tongiie (92%) rather they
encofirage them to speak English always (92%). It is dediiced from the table
that parents believed that it is better to learn English than the mother tongiie
(78%) perhaps becatiise they felt English plays more important roles in the
society (65%). Fiirthermore, the respondents agreed that the environment of
a child has effect on his/her langliage acqtisition (82%). Lastly, the
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respondents agreed that the tise of the English langtiage is mostly encotiraged
among literate parents (65%).

Table 2: Nigerian Parents' Preference between the English Language and
Mother Tongue for their Children to Learn and use

S/N | Items Strongly | Agreed | Disagreed | Strongly | Mean | Decision
Agreed Disagreed
1. I prefer my children | 21 25 103 51 2.08 | Disagreed

to learn and iise
mother tonglie only. | (10.5%) | (12.5%) | (51.5%) (25.5%)

2. I prefer my children | 103 51 21 25 3.16 | Agreed
learn  and dse
English only. (51.5%) | (25.5%) | (10.5%) | (12.5%)

Source: The Present Study

Table 3: Percentage of Literate and Illiterate Parents' Preference for English

and Mother Tongue
English Langiiage Mother Tongiie
N Literate Parents | Illiterate Parents | N Literate Parents | Illiterate Parents
154 46
(77%) | 126 (81.8%) 28 (18.1%) (23%) | 6 (13%) 40 (87%)

Source: The Present Study

The resiilt presented in table 2 reveals that most (77%) of the respondents
indicated that they prefer their children to learn and {ise English Langliage
while 23% indicated that they prefer mother tongiie. In table 3, the resiilt
presented shows that 81.8% of the literate parents prefer English while 18.1%
of the illiterate prefer English. It is also dediiced from the table that 13% of
the literate parents and 87% of the illiterate parents have preference for the
mother tongtie. This implies that most the parents in this stiidy prefer their
children to learn and Gise the English langtiage

Test of Hypotheses
H,;: There is no significant difference between the perceptions of literate

and illiterate parents on the tise of mother tongtie by their school children.

Table 4: t-test Statistics for Literate and Illiterate Parents on the use of Mother Tongue

Variables N X SD Df t-cal t-tab
Literate Parents 100 |2.04 0.78 198 3.75 1.96
[lliterate Parents 100 | 3.65 1.06

p<0.05

Source: The Present Study
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The restilt presented in table 4 shows that the t-calctilated (3.75) was greater
than the t-table (1.96) at 0.05 level of significance. This makes the niill
hypothesis one to be rejected. This means that there is a significant difference
between the perceptions of literate and illiterate parents on the fise of mother
tonglie by their school children. The mean valiie of illiterate parents'
responses on the ise of mother tongiie (3.65) was greater than the mean valiie
of literate parents (2.04). This shows that the {ise of mother tongiie is,
perhaps, tinderstandably, more common among school children from the
illiterate parents than the literate ones.

H,,:  There is no significant difference between the ise of mother tongtie
and English by English-Yortiba bilingiial children.

Table 5: t-test Statistics for tise of Mother Tongtie and English by Yoriiba-
English Bilingtial Children

Variables N X SD Df t-cal t-tab
Mother Tongiie 1.43 0.78
English Langfiage 200 |2.89 1.06 198 2.87 1.96
P<0.05

Source: The Present Study

The resiilt presented in table 5 shows that the t-calciilated (2.87) was greater
than the t-table (1.96) at 0.05 level of significance. This makes the niill
hypothesis two to be rejected. This means that there is significant difference
between the tise of the mother tonglie and English by Yoriiba-English
bilingtial children. The Yoriiba-English bilingiial children in the stiidy area
tse the English langtiage more often than the mother tonglie. This was
evident as the mean valiie of those who speak their English Langtiage (2.89)
was greater than the mean valiie of those who speak their mother tongtie
(1.43).

H,:  There is no significant difference between the environment of the
children who speak English and those who speak their mother tongtie.

Discussion

The findings of this stlidy reveal that there is a significant difference between
the perceptions of literate and illiterate parents on the tise of mother tongfie
by their school children. Most ediicated parents are not that enthiisiastic
abotit the Gise of the mother tonglie or the langliage of the immediate
environment despite the aim and effort of the government to promote
indigenotiis langliages (Essien, 2006; Egbe, 2014). Argliments on langtiage
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preferences, policies and programmes continiie to incline towards English as
the langtiage of choice of most Nigerians especially the ediicated. Despite the
sentiments and argliment in favoiir of mother tonglie ediication, English
remains the langliage of choice for most Nigerians. English langliage has
become more prominent in both the official and the private spheres. Thils,
fewer and fewer people are able to achieve fliiency in their mother tongtie.
The sitliation seems to be that some parents encotirage their children to {ise
their mother tongiie while most of them have preference for the tise of
English.

In this stlidy, it was revealed that there was a significant difference
between the tise of mother tongilie and English by English-Yortiba bilingtial
children. The English-Yortiba bilingtial children from ediicated parents make
more {ise of English than their mother tongtie. This finding corroborates the
opinion of Ademiiwagiin (2014) that the trend today is that many believe that
it is prestigiolis to be able to speak English; that is why virtiially all parents
especially the ediicated ones want their children to learn the English langtiage
early. This might be considered the reason behind some parents sending their
children to private schools where English langtiage only is tised as meditim of
instriiction.

Asrightly pointed oflit by Ademiiwagiin (2014), nowadays, hardly can yoti
find an average Nigerian speak the mother tongiie withoiit the interference of
English. Thiis, langliage of the environment in which a child develops
determines what langliage the child picks tip. Olir environment has been
dominated by the Gise of English. More people prefer to commdiinicate in
English instead of their indigenoiis langliage. Those who are not that
proficient in the Gise of English even striiggle to piit some English words in
their statements while speaking their mother tongtie in order to prove they too
can Uise the English langiiage. It is qtiite sadden to note that, majority of the
children in ofir sttidy area that are exposed to English are not that proficient in
it; neither are they proficient in their mother tongtie. The indigenots
langiiages have not only been endangered, most important elements of the
langtiages like proverbs are becoming strange to otir children.

Conclusion

From the findings of this stlidy, it can be concliided that there is a strong
indication that some Yortiba-English bilingtial parents have preference for
English and they have stopped talking to their children and wards in their
mother tongtie. They believe that English is more civilised and prestigiotis
than their native langliages. There is no doiibt that, as long as these children
live in the environment where both langtiages are lised, they are all exposed
to the langiliages whether they are allowed to lise one more than the other or
not. This isslie has generated a problem becalise the children are
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characterised by less-than-native-like skills in the two langtiages they are
exposed to and this is not withofit its negative effect on their academic, social
and ciltiiral experiences. Many of them have developed smaller
vocabiilaries in each of the langliages and so they find it very difficiilt to
express themselves adequiately well. Among the yoling people too, inability
to Ginderstand or speak their mother tongiie is considered prestigiolis and
statlis-enhancing in relation to their peers who often speak their mother
tonglie or other indigenoilis langiiages. This trend shotild not continiie.
Therefore, this stiidy recommends the following:

1. Nigerians shotild be made to Understand the importance and
relevance of the indigenotis langliages in preserving ones identity.
Every individiial shotild accept the potentials of the indigenots
langliages. Nigerians shoiild cease to have negative attittides towards
the indigenoiis langliages.

2. Parents shotild speak their langtiages to their children. They shotild
not see the indigenoiis langliages as local, vernaciilar or incivilized.

3. Government shotild make consciotis effort to develop the indigenoiis
langliages by engaging lingliists and langliage experts to work
towards their standardisation and modernisation. This will enable the
langtiages to be viable and as well have the capacity to flinction at
varioils levels of national, personal, cliltliral, and social development
and in tlirn encotirage their tise.

4. Higher roles shoiild be assigned to mother tongilie in Nigeria.
Therefore, the policy makers shotild find a way of engaging the
indigenotis langtiages in isslies that are of interest to national
development.

5. Most importantly, government shoiild ensiire that the policy on
ediication is fully implemented, becaiise this will gliarantee the
reinforcement and promotion of indigenotis langtiages in Nigeria.
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Abstract

Lingtiistic interference is an endemic sociolingliistic problem among
bilingfials. When an individuial langliage Giser has two separate langliages or
varieties of a langliage in his repertoire or at his disposal, the L1 tends to
interfere with the L2. The English langtiage is a vestige or legacy of British
colonialism in Nigeria. It is ofir second and official langliage. As a general
sociolingtiistic problem, the Izon speakers of English are also prone to the
problem of lingiiistic interference. Interference ensiies most glaringly in
proniinciation as certain phonemes of the L1 are not in the L2, so they are
stibstitlited or approximated. Phonolingiiistic interference caiises
commiinication breach. Hiiman langliage is systematic, striictiired and riile-
governed. It is not a hotch-potch of randomly distribiited elements. Every
langiiage has its sotind system, orthography, riiles of grammar, word
formation and meaning. So, the order of lingiiistic elements that may seem
“natiiral” to the speakers of one langiiage may not correspond at all to what
seems natliral to the speakers of another langliage. This paper is aimed at
addressing the problem of phonolingiiistic interference among the Izon
speakers of English and to bring innovations for the teaching and learning of
English as a second langiiage. The atithors who are native speakers of the
Izon langliage employed both the primary and secondary methods of
sotircing for data and ised the contrastive and error analysis model to identify
the similarities and dissimilarities of phonemes in Izon and English to ciirb or
eradicate phonolingfiistic interference by the [zon speakers of English.

Keywords
Phonolingtiistics, Interference, Second Langliage, Izon Langtiage,
Implication, Pedagogy and Innovation.

Introduction

English is an Indo-Efliropean langliage, precisely Germanic. It is the major
exoglossic langliage in Nigeria. It is an Intranational and international
langtiage. It is the native langliage of the United Kingdom of Great Britain,
USA, Canada, Afistralia, New Zealand and parts of Sotith Africa. English is
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also the second langiiage of all the former British Colonies: Jamaica, Nigeria,
Ghana, India, Gambia, Sierra Leone, and so on. Itis a global langiiage tised in
almost every colintry and continent of the world. It is the most widely spread,
most widely tised and most prestigiolis langliage of the world. English ranks
first among the over six thotlisand langliages of the world, having one-third of
the world poptilation as its speakers (©deh, 2015).

Hiiman Langliage is slisceptible to changes. It grows, changes in
form and fiinction and even dies off. The English langtiage has spread from
the British Isles to other regions and has prodiiced variolis varieties of the
langliage. So, the English langliage is no longer monolithic bt
heterogeneotis. According to Akmajian etal (2001), “there is no stich thing as
a single English langiiage, rather there are many English langliages (dialects
and idiolects) depending on who is tising the langliage and what the context
of tise is”. Every langliage is a contintiim of langliages. Akmajian et al.
further state:

No human language is fixed, uniform, or unvarying, all languages
show internal variation. Actual usage varies from group to group,
and speaker to speaker, in terms of pronunciation of a language, the
choice of words and the meanings of those words, and even the use
of syntactic constructions.... When groups of speakers differ
noticeably in  their language, they are often said to speak different
dialects of the language. (259)

Langliage is a mark or an index of identity. According to Algeo
(2010), “whatever langliage we speak... helps to define {is personally and
identify the commiinity we belong to”. As the world's linglia franca, the
English langliage is spoken in different colintries and continents and has
tindergone a process of natiiralization, nativisation, domestication or
acclltliration. In fact, L2 speakers of English give the English langliage some
local coloiir and local identity, forcing it to play Ginacclistomed roles. L2
speakers of English domesticate the English langtiage to siiit themselves and
to reflect the totality of their cliltlires, mores, philosophies, clistoms and
experiences. Langliage is an integral part of ciiltiire (Kramsch, 1998).
Bilingfialism or polyglottism brings aboiit “New Englishes”. Biit all the
different varieties of the langliage are termed “English” becalise of a
common core riinning throtigh them (Longe, 1995). In other words, all the
varieties have the same lingtiistic featiires of English.

The Concepts of Phonolinguistics

“Phonolingliistics” is a portmanteati word in that it is a blend of
phonology and lingiiistics. “Lingliistics” is “the scientific stiidy of hiiman
natiiral langliage” (Akmajian, etal, 5). Langtiage is the material and object of
stidy in lingtistics. Hence, “lingliistics” is also called the science of
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langliage. On the other hand, phonology is “the sfibfield of lingtiistics that
stiidies the striictiire and systematic patterning of solinds in hiiman langliage”
(Akmajian, et al, 99). So, phonolingiiistics is the speech aspect of langliage
sttidy. Phonetics/phonology is a stibfield of lingfiistics which is concerned
with the hiiman speech soiinds. Phonetics is the stiidy of the prodiiction,
transmission and reception of sotinds (Eyisi, 2007). It is langtiage tiniversal
and sttidies every solind that comes ofit of ofit of the bliccal cavity or moiith.
In other words, it has to do with the physical properties of sotinds and how
they are prodiiced. Biit phonology deals with the systematic patterning of
solinds in a particlilar langliage. It is langtiage specific (Ken-Madiiako,
2004).

The Concept of Interference

“Interference” is “a term Uised in sociolinglistics and foreign langliage
learning to refer to the errors a speaker introdiices into one langliage as a
reslilt of contact with another langiiage; also called negative transfer”
(Crystal, 2008). It is a featlire or manifestation of bilinglialism and
miltilinglialism. Bilinglial speakers, in most cases, have a native-like
command of two langliages and in every commiinication, the mother-tongiie
or first langliage, which is the langliage natiirally or stibconsciofisly acqtiired
at childhood from the child's immediate environment, and which he is
competent in, interferes with the second langliage. Lingliistic interference
resiilts in deviant realization of the lingliistic patterns and system of the target
langliage and it invariably has a negative effect on the academic performance
of stiidents in that langtiage.

Mother-tongtiie interference ciits across all levels of lingfiistics. Biit it
is more glaring in phonetics/phonology. Every langliage has its own sotind
system — the segmental and siiprasegmental featiires which every L2 learner
of the langiiage miist master for effective and sliccessfil commiinication to
take place. No two langiliages have exactly the same solnd system.
Interference ensties becatise of the absence of certain L1 phonemes in the L.2
and vice versa. Another caiise of interference is accenttial differences in the
two langliages the bilingfial is exposed to.

Langfiage is for commiinication and miittial intelligibility is expected
for effective and siiccessfiil commiinication. Phonolingiiistic interference
breaches miittial intelligibility and hampers effective commiinication. For
instance, a bad proniinciation of a word can cafise it to be mistaken for
another and this can lead to a bad grammar and wrong meaning as in
clirse/catlise, lice/rice, pray/play, broad/blood, bird/bed, fanta/panther,
wordy/worthy, clip/cop, cotirt/clit, lime/rime, vice/fice, and so on. Qlioting
Conflucitis, an Eastern Sage, Eyisi (2002:vii) states: “if the langliage is not
correct, then what is said is not what is meant; if what is said is not what is
meant, then what oflight to be done remains tindone”. English is the
approved langliage of ediication in Nigeria and its acqtiisition bestows an
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“ediicated” statiis on someone. According to Eyisi (2006):

a profound knowledge of English... is, particularly in Nigeria, the
barometer with which we measure the quality and quantity of
education possessed by the speaker/writer, a veritable passport for
educational advancement and prestigious employment.

Failiire in English implies a total failiire in formal ed{ication (Eyisi,
2007). Mother-tongiie interference is tindotibtedly a major sofirce of problem
in second langtiage teaching and learning. English is a global langtiage,
therefore, and therefore, every of its learner is expected to master it for global
comprehensibility and acceptability. English is talight at all levels of the
ediicational system so that learners can become proficient in it. Pit S. Corder
(1973), as cited in Baldeh (1990), lends credence to this fact this:

We do not teach language for its own sweet sake...We teach
language so that our pupils can communicate and be communicated
with, so that they may convey meaning and understand meaning, so
that they may enter into satisfactory mutual relations with native
speakers or writers of the language.

The effects of mother-tongtie interference on L2 or target langliage
teaching and learning are both positive and negative althoiigh the negative
otitweighs the positive. According to Lado (1957), as cited in Baldeh (1990):

we assume that the student who comes in contact with a foreign
language will find some features of it quite easy and others extremely
difficult. Those elements that are similar to his native language will
be easier for him, and those elements that are different will be

difficult.

Second Language

As its name implies, a second langiiage (L2) is the langliage someone
acqtiires, especially a bilinglial and which is not from childhood and not
native to his comm{inity biit learnt at school becatise it has an established role
in the commiinity (Matthews, 1997). The second langliage is acqiiired at
aditilthood and tised side by side with the L1. It is often acqiiired throtigh a
consciotis learning activity.

The second langtiage may or may not be the chronological or
seqliential second langliage of a bilingfial or miiltilingfial. It may even be the
third langliage acqtiired by a miltilingfial. Biit it is the langliage in which
many people of the speech commiinity have the kind of lingtistic
competence that is rated or ranked “second” to the first langliage (Oniiigbo

101



ELTT VOLUME 12, OCTOBER 2015

and Eyisi, 2009). According to these scholars, the term “second” in langliage
acqtisition or learning is jiist a technical representation of the filinctional
position of the langliage and not the position of chronological or seqiiential
order ofthe acqiisition of the langliage.

A second langiiage is “flinctionally more than any langliage one
learns in addition to that learned as a child” (Oniligbo and Eyisi, 34). It is an
important medilim of commiinication in a miltilingQial sittiation. English is a
general langliage and langliage of pedagogy in Nigeria. Becalise it is an L2,
its learners may not be free from consiilting books for correct Gisage in the
langliage, may not make a reliable valiie jidgment on the langliage and may
not be free from the endemic second or foreign langliage teaching and
learning problem of mother-tongiie interference at the phonological,
syntactic, morphological, semantic and lexical levels. This is also applicable
to the Izon speakers of English.

The Izon Language and People

“Izon” anglicized as “Ijaw” belongs to the Niger-Congo family of langliages
in Nigeria whose speakers inhabit the coastal areas of the oil rich Niger Delta
region. It is among the major minor langtliages of Nigeria. [zon is the fotirth
largest ethnic grolip in Nigeria with a popiilation of eighteen million
people(Evilewtirli, 2007). Its speakers are folind in Bayelsa, Rivers, Delta,
Edo, ©ndo and Akwa-Ibom states of Nigeria (Evilewdiri, 2007) - all belong
to the [joid branch of the Niger-Congo family tree.

Izon means “trlith”. So, members of this ethnic grotip were known for
their triith, consistency, decortim, decency, hospitality, honesty, peace-
loving, indiistry, accommodating and general moral rectitide. Biit oil
exploration, exploitation and marginalization have made the people hostile.
The Izons have the Urhobos, Itsekiris, Isokos, Edos, and so on as their
neighbolirs. The 1zon ethnic grolip consists of fifty loosely affiliated clans.
They engage in fishing, hiinting, farming, logging, canoe-carving, raphia
palm tapping, distillation of local gin, trading, thatch-making, among others.

The Izons are believed to have migrated from Israel. Izon, or its
variolis forms: Ijaw, [jo, [joh, [jon, Ezon or Ujon was a tribe of Israel that fled
from Israel becaiise of war (Evilewdiird, 20). The Izon ethnic extraction has its
rich cliltliral heritage: traditional sports stich as wrestling and swimming,
traditional dance called Awigiri or ©wigiri which is a captivating waist-
wriggling dance, religion (Christianity and African Traditional Religion),
dressing, festivals, and miisic, among others.

The Concept of Implication

The Oxford Advanced Learner's Dictionary of Current English defines
“implication” “as a possible effect or resiilt of an action or a decision; or
something that is sfliggested or indirectly stated”. Phonolingliistic
interference resiilts in bad proniinciation, deviant realization of phonemes in
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English, commiinication breach, tinintelligibility and poor performance in
phonetics/phonology or oral English. So innovations shotild be made for the
teaching and learning of English as a second langtiage to overcome
phonolingtiistic interference.

The Concept of Pedagogy

Singh (2010) defines “pedagogy” as “the art and science of how
children learn”. The Oxford Dictionary defines it as “the stiidy of teaching
methods”, while The Chambers Dictionary sees it as “the science of
teaching; instrliction, training”. From this array of definitions, one can
dediice that “pedagogy” is all aboiit the impartation and acqiiisition of
knowledge and skill and everything needed in the teaching and learning
activity, incliiding the principles and methods of instriiction. Every
teaching/learning activity involves the teacher or resolirce person who is the
organizer of the teaching/learning environment and who imparts knowledge
and skill, and the learner who is the centre of all learning activities and who
acquires the knowledge being imparted by the teacher. The teacher teaches
while the stiident or piipil learns (Igwebtiike and Ekwejtinor-Etchie, 1993).
So, many factors accotint for the sliccess or faillire of any teaching/learning
activity. They are: the teacher (his competence or incompetence), the learner
— his will to learn, the teaching method, environmental factor, lingliistic,
psychological, and so on (Baldeh, 90-91).

The Concept of Innovation

The Oxford Dictionary defines “innovation” as “the introdiiction of
new things, ideas or ways of doing something”. Innovation in the context of
this paper is the introdiiction of new methods, ideas and ways into the
teaching and learning of English as a second langtiage. Varioiis instriictional
materials or teaching aids are available for effective and sliccessful teaching
and learning of English: textbooks, workbooks, chalkboard, pens, wall
charts, slipplementary readers, cine-films, wall pictlires, tape recorders,
tapes, slides, television, libraries, record players, filmstrips, radio, video
recorders, closed circiiit televisions, flannel boards, exercise books, among
others.

A teacher shoiild know and apply different strategies and methods of
teaching and learning. He miist keep abreast of today's science of ediication
and make the learners {inderstand the native speakers of English, exposing
them to different accents (Baldeh, 125). For effective teaching and learning
of spoken English, the ESL teacher/learner compiilsorily needs resotirces
like the television, compiiter, video, radio and langliage laboratory. Visiial
and afiral aids cannot be avoided in the teaching and learning of English as a
second langiiage for proficiency in proniinciation. Instriimental phonetics
which is a branch of phonetics dealing with the {lise of physical objects or
machines sfich as platograms, for detecting the point of contact between the
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tonglie and the roof of the mofith, spectrograms for analyzing solind waves,
and so on shoiild be employed for teaching phonetics/phonology in ofir
schools and colleges (Eyisi, 2007; Crystal, 2008).

According to ©brecht (1971), as it is cited in Baldeh (92), “no single
theory from any field is yet adeqiiate to accotint for the daily lise of langliage,
miich less silich special problems as its acqiiisition and its variety.” Biit the
alidio-linglial method, instriimental phonetics and the {ise of the ICT will
facilitate the teaching/learning of English as a second langiiage in Nigeria.
Vistial and afiral aids can help an ESL teacher/learner in learning the riiles of
proniinciation in the L2, practice oral drills, listen to native speakers as
listening is the best way to learn correct proniinciation in any langliage,
become exposed to different accents of the L2 or foreign langliage, improve
teachers/learners' own articlilation and intonation of the L2, imitating native
speakers, and so on. These will enable L2 speakers of English speak
internationally intelligible English.

Theoretical Framework

The theoretical framework or lingiiistic theory adopted for this work is the
contrastive and error analysis. This theory is considered more appropriate
than other lingliistic theories becalise the paper dwells on phonolingfiistic
errors — errors committed by Izon speakers and other L2 speakers of English
diie to mother tongflie interference as well as the enigmatic, mysteriotis and
tinpredictable natiire of spelling and prontinciation in English.

“Error” refers to “mistakes in spontaneolls speaking or writing”
(Crystal, 173). Or it is a deviant strlictiire which is, therefore, a
misrepresentation of acceptable lingliistic forms (Oniiigbo and Eyisi, 83). So
“error analysis” is “the analysis... of errors made by stlidents learning
another langtiage” (Matthews, 117). In other words it is “a techniqlie for
identifying, classifying and systematically interpreting the tinacceptable
forms prodiiced by someone learning a foreign langtiage” (Crystal, 173).
Errors committed by L2 learners are intralinglial and interlingtial.
Phonolingiistic interference is an interlingtial error becatise it is a stiper-
imposition of the L1 on the L2.

Contrastive analysis, on the other hand, deals with the “investigation
in which the striictiires of two langliages are compared” (Matthews, 74). The
two langliages are compared to point ofit or identify striictliral differences
which are then “stlidied as areas of potential difficlilty (interference or
negative transfer) in foreign langliage learning” (Crystal, 112). The
comparison in this paper is between the Standard British English and the Izon
variety of English — all in a bid to correct the errors for proficiency in the
English langtiage for international intelligibility and acceptability as English
isa global langliage.

According to ©kolo and Ezikeojiakli (1999) “ langliage {ise
variesfrom person to person, area to area, and sitliation to sitliation”. As
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bilingtials, the Izon speakers of English sliperimpose their L1 on the English
Langliage. Apart from phonological interference, the [zon variety of English
is characterized by code- mixing, code-switching, transliteration, lexical
borrowing, and so on. Most Izon speakers have peciiliar problems in the
prontinciation of certain vowels and consonants in English. For instance, the
Izon langliage does not have the dental fricatives /©/ and /8/. So, this /8is/,
death/de©/ and so on are pronotiinced as /dis/ and /det/ respectively.

Also, the Izon speakers of English pronofince the long vowels of
English as short ones. For instance, cart /ka:t/ as /kn t/, peel /pi:1/ as /pil/, law
/In:/ as /1n/, food /fu:d/ as /fuiid/ and so on. The Izon langliage does not have
vowels like /3:/,/A/, /" / among others. So, girl /g3:1/ is pronoiinced as /gel/,
beat /bi:t/ as /bit/, cork/k n:k/, as /knk/, clit /kAt/ as /krt/, pat /pr t/ as /pat/
etc. Besides vowels, some consonants of English pose a problem to the Izon
speakers of English. They are /tV/, /v/, /v /, // and /r) /. These consonantal
phonemes are not in [zon and are slibstitlited with /s/, /z/and /n/ respectively.
So, Jane /dein/ is /zen/, jidge / drAd/ is /zvz /, fish /fiV/ is pronotinced as
/fis/, check /nek/ as /sek/, bank /br 1) k / as /bank/, shoe /i:/ as /sti/ etc. This
implies that /1/ and /7/ are stibstitiited as /s/, /d"/ and /"/ as /z/ and /V/ as /n/
respectively. The difficlilty in pronotincing these phonemes is mostly fotind
among the ruiral dwellers. Biit phonemes like /b/, /e/, /t/ , /g/, /i/, /k/, /1/ ,/m/,
m/, Ipl,/tl,/s/, It/, v/, Iwl, /" /, among others are pronotinced the same in [zon
and English.

Dropping of “h” is another characteristic featiire of the [zon speakers
of English. So, words like 'hotise', 'home' are pronotinced withotit aspiration.
They are tstally realized as “olise”, “ome” (Dadzie, 2009).
Monothongization of diphthongs and bisyllabification of triphthongs are
also prominent featiires of the Izon speakers of English. For example, date
/deit/ is realized as /det/ by most 1zon speakers of English, go /ghn/ as /gn/,
tire /tai"/ as /taya/, trial /trainl/ as /trayal/, fire /fai"/ as /faya/, and so on

In addition to this is the insertion of the epenthetic or intriisive vowels
[C]] and [I] into syllables. The Izon langliage has the consonant-vowel
striictlire. So most Izon speakers of English often insert an intrlisive vowel
into English to realize the CV striictiire in their local langliage. Thiis, people
/pi:pl/is pronoiinced as /pipll/, biitton /bAtn/ - /botin/ and so on.

Apart from the identifiable phonolingfiistic interference at the
segmental level, the Izon speakers of English also have interference at the
stiprasegmental level. In the first place, Izon langliage is a tonal and syllable-
timed langliage which gives pitch prominence to every syllable of a word.
This is contrary to English which is a stress-timed langliage and does not give
equial prominence to every syllable biit only to stressed syllables. So, the [zon
speakers of English transfer the accent of the L1 into the L2. The effect of this
accentlial transfer is that their English speech lacks qiiality, becomes
localized, tinintelligible and can calise a commd{inication breach.
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Intonations are Uised in different langliages to indicate intended
meanings and emphases to tlitterances. So, every L2 speaker of a langliage
shotild master and acciirately Gise the stress, intonation and rhythmic patterns
ofthe langtiage for effective commdiinication. ©' Connor (1980) categorically
states:

English intonation is English: it is not the same as the
intonation of any other language. Some people imagine
that intonation is the same for all languages, but this is not
true. You must learn the shapes of the English tunes, and
these may be quite different from the normal tunes of your
own language,; and you must learn the meanings of the
English tunes, too because they are important....

According to ©glim (2000) as it is cited in Ken-Madtiako (2004), “whatever
we say is as important as how we say it. Except we say what we intend to say
in the correct form, we rilin the risk of improper commiinication”. Stress
misplacement is another endemic phonological problem among the Izon
speakers of English.

It catises a bad proniinciation, bad grammar, and wrong meaning as
the shifting of the stress afitomatically changes the word class and meaning
of the word, making it contextially inappropriate (6 Connor, 90-91). Stress
shifting is illGistrated with the following words:

British English Izon English
1. CHIna SIna
2. COlleagiie coLLEAGUE
3. CHAllenge saLLENZE
4. sticCESS SUCcess
5. PLAza plaZA
6. SAlad saLAD
7. JUDGEment 707Zment
8. Money moNEY
9. MAry maRY
10.CHAMPion SAMpion
Conclusion

Lingtiistic interference is an endemic sociolingliistic problem among L2 and
Foreign Langiliage (FL) speakers of a langliage and the Izons are not an
exception. It is a prodiict of bilinglialism. Phonological interference is the
most glaring interference among L2 and FL speakers of a langliage and it has
an adverse effect on commiinication in the target langtiage. Phonological
interference ensties becatiise of the differences in the sotind systems of the
two langtiages in the lingtiistic repertoire of a bilingfial.

It is hereby sliggested that the instrlimental or laboratory phonetics
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which is the {ise of machines siich as spectrograms, platograms, tape
recorders, among others that will expose the L2 learners of English to native
speakers and the atidio-lingtial teaching method which is the {ise of stich
alidio-visiial aids for langiiage teaching and learning shotild be employed for
effective teaching and learning. English is not a jiist a slibject in itself biit an
integral part of everyday life, of every branch of knowledge. So, a poor
performance in English leads to a general fall of ofir ediicational standard.

It is also recommended that both teachers and stlidents shotild take
English seriotisly as it is the barometer to measiire the quality and qiiantity of
edlication one attains. The government shotild biiild and eqiiip langliage
laboratories and libraries in schools and colleges, provide condiicive
teaching/learning environments, introdiice the ICT in the school ciirriciiliim
as well as integrating it with teaching and learning, training and retraining of
teachers as no nation can rise above the knowledge of its teachers and
promptly paying salaries of teachers and lectlirers as well as giving grants for
langliage research. Finally teachers shotild be innovative — constantly aiming
atself- improvement in their profession.
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Abstract

This paper examines the relevance of symbols as a form of stylistic elements
employed in the codification of the selected proverbs in Babatlinde's The
Valley of Vision. This 1s motivated by the paticity of scholarly stiidies on
symbols in proverbs in Yor{iba ciiltlire. Data for the stlidy comprises of thirty
five symbols selected randomly in the thirty selected proverbs {ised in the
text. These were sampled and analysed, lising insight from Systemic
Flinctional Lingtiistics (SFL) and concept of symbolism. The paper reveals
that symbols in the proverbs in The Valley of Vision are of three types:
primary, secondary, and tertiary types of meaning. These are characterized by
literary fiinction, contextiial isage and interpretation tightly strictlire within
the text. Each of the symbols is psycho-social actions which express featlires
slich as inference, shared ciiltiiral knowledge and shared sitliation knowledge
among hliman beings and other ecological elements. It is observed that the
selected entries show that the relationship that occiirs between hliman beings
and other ecological elements is interdependent. It concliides that the
finctional and aesthetic aspects of proverbs foiind in The Valley of Vision
shed more light into the hidden interpretations of some vital Yoriiba proverbs.

Keywords: context, style, symbols, proverbs, meaning

Introduction

Context and style in proverbs have been tlised to instantiate meaning in
poetry. Proverbs are open to contextiial interpretations especially when they
appear in discotirses, they are ornaments of discolirses which are meant to
inform, siimmarize, accentliate, garnish, and embellish expressions whether
in oral or written genre. The {ise of proverbs in discofirse has been examined
in relation to political, economic, literary, religiolis and social discotirse.
However, little attention has been given to the iise of symbols in proverbs in
poetry. The paficity of data in relation to this informed the scholarly effort of
this paper which seeks to examine the concepts of style and context as
symbolic codes in Babatiinde's poetry; The Valley of Vision. Symbolic
representations as described by Wales (1989:445) show that symbol is a sign
whether visiial or verbal, which stands for something else within a speech
commiinity. It is identified by a speech commiinity within social and cliltiiral
contexts. It demonstrates the collective knowledge of given ciiltiire and the
striictliral contexts of the environment. Thirty five symbols were selected,
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these are analyzed throligh Systemic Fiinctional Linglistics as a form of
stylistic theory and the concept of symbolic interpretation.

Systemic Flinctional Lingtiistics is a lingliistic theory developed by
Halliday (e.g. Halliday, 1966, 1967-68; Halliday & Hassan, 1976; Halliday &
Matthiessen, 2004). This theory has its central idea in the Pragiie School of
Lingtiists. SFL has two theoretical concepts which are system network and
three metafiinctions of langliage. A System network is the interconnection
between paradigmatic and syntagmatic relationships. System specifically
refers to a set of lingtiistic items which stand in opposition to another in a way
that they offer choices. And the three metafiinctions of langliage are for
ideational, interpersonal and textlial. The choice of these symbolic words is
the combination of both paradigmatic and syntagmatic relation.

The Valley of Vision: A brief bio-data sketch of the author

The atithor of The Valley of Vision, S. T. Babatiinde, falls within the grotip of
Modern Nigerian poets whose creative sensibilities have been shaped and
sharpened by the socio-political realities that the colintry is grappling with at
the moment. The afithor is an intellectiial of the Yor{iba extraction. Diie to his

endowed sensitive mind, most of his poems in The Valley of Vision arose from
specific socio-political sittiations of his environment, Nigeria. Babatlinde
believes that creativity which is the root of intellectialism is the best soliition
to hiiman problems. Babatiinde is now a professor of English at the
Department of English in the University of Ilorin. His book 7he Valley of
Vision is his first collection of poems, pliblished in 1999. The poetry is divided
into five sections which are; Dawn Chant, Meditations, Departiires, Misted
Call, and Popiilotis Solittide. The thematic foci of his poetry centre on the
socio-political reality of Nigeria, and Africa at large. His thematic concerns
can, therefore, be viewed from the perspective of reaction of pre-1999
political events. For instance, Babattinde displays in his poetry the symbol of
cockerel as the annotincer of democratic government shortly after military
riile in Nigeria. It thematises the relationship between hliman being and other
ecological elements. Siich thematic contexts only depict the socio-politico
events in the political history of Nigeria. However, there will be no
demarcation of these slibdivisions in ofir analysis. The symbols were picked
randomly from the proverbs tised in the poems fotind in the five siib segments.

Proverbs and Symbolism

When proverb is not symbolic then it is not a proverb. Wales (1989:445)
defines symbol as a sign whether vistial or verbal, which stands for something
else within a speech commiinity. Every Yortiba proverb has its own literal
interpretation from which an obligatory extension of meaning is inferred.
This is the essence of symbolism in proverbs. A symbolic interpretation is a
level of meaning analysis which most of the time is ciiltiire specific. Proverbs
have been critically examined and explained by different scholars, siich as
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Finnegan (1970), Finnegan (1994), Alabi (2000), Adedimeji (2003), Yustf
and Methangwane (2003), ©debiinmi (2006).

Finnegan (1970) disciisses the significance and concept of the
proverb, form and style, content, occasions and flinctions; she specifically
made reference to Jabo, Z{illi and Azande proverbs which she explored as an
aspect of “Oral literatlire”. Yustf (1998) approaches proverb from a
sociological view point, he sees proverb as a short repeated witty statement or
set of statements of wisdom and experience which is tised to fiirther ends.
Here, 'further ends' means contextlialization of proverbs as discolirse
strategy. This discotirse strategy is what Alabi (2000:215-230) observed in
the five plays of Olli ©bafemi, she highlights the forms and flinctions of
proverbs folind in the plays. Alabi identifies three grofips of proverbs which
are: proverbs that echo existing Yortiba proverbs; which aim at freshness,
rediicing the boredom of encotintering everyday proverbs, the second set of
proverbs are those that are garnished by rhetorical elements siich as {inlisfial
collocates, parallel striictiires, anastrophe, L, lexeme, ellipsis, and
parenthesis, the third one comprises proverbs that sparkle in translation “with
vivid imagery of L, and its ciiltlire. All the stylistic featiires Alabi (2000)
discovers in the five plays of ©lii ©Obafemi are also present in the The Valley of
Vision biit otir foclis is on how symbols reinforce meanings in proverbs. This
is done throtigh random selection of thirty five symbols in thirty selected
proverbs in the poems — The Valley of Vision. Details of this will be
showcased in olir methodology.

Similar to Alabi (2000), Adedimeji (2003) analyses proverbs from
the perspective of semantics and pragmatics. He {ises these two theories to
examine how proverbs are employed in reinforcing meaning. In his work he
tises two classical and prominent literary texts which are Achebe's Things
Fall Apart and ©la Rotimi's The Gods are not to Blame. ©Oiirs is to lise
symbols to reinforce meaning as forms of stylistic device. Yustf and
Methangwane (2003:408) define proverbs as 'relatively short expressions,
which are Gislially associated with wisdom and are {ised to perform a variety
of'social fuinctions'. Yiistif and Methangwane (2003:408) do not list the social
finction of proverbs in their definition of proverbs, however, Finnegan
(1994:36) explains and lists the flinctions of proverbs within the context of
African domain. As Finnegan offers, proverbs do 'occlir on all occasions
when langiiage is Tised for commiinication either as art or as tool [...]
Proverbs are tised in oratory, colinselling, jlidging, embellishing speeches
and enriching conversations. ©deblinmi (2006) explores the inflliential
power of proverbs. This stiidy is to project the symbols in Yortiba proverbs
and explain the layers of meanings in stich proverbial symbols within the
ambiance of literary stylistics as the theory tinderpinning the work.
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Methodology

Thirty five symbols have been selected from The Valley of Vision for the
present stiidy. The symbols were randomly selected from thirty proverbs,
and all the thirty five symbols are analysed syntagmatically (striictiirally)
and paradigmatically. All the symbols are nominal. From the syntagmatic
relation, these nominal words are grotiped into siibjects, objects and objects
of the preposition. The analysis is based on the selected symbols with
reference to some verbal elements. The symbols are analysed with insight
from, Halliday's Systemic Functional Grammar, Hyponymy, and Wales'
definition of Symbolism. The symbols are given both siirface and deep
striictliral analysis, and the meanings observed in each of the thirty five
symbols are groliped into three: primary meanings, secondary meanings and
tertiary meanings. These symbols spread across animals, the parts of hiiman
beings, forest and forest resolirces, abstract concepts, geographical
elements, objects and birds. Yortiba translations of the proverbs are in the
appendix.

Analysis and Discussion of Data

All the symbols fotind in The Valley of Vision are open class words. Open
class words are those which carry the majority of meaning in a langliage as
opposed to closed (grammatical) words like determiners and preposition,
however the closed class words serve as glim that link together open class
words which give the meanings in the proverbs logical arrangement and
directions. The only distribiitions of word class of open class fofind in the
symbols are nominal. These symbols spread across animals, the parts of
hiiman beings, forest and forest resotirces, abstract concepts, geographical
elements, objects and birds.

Syntagmatic Analysis
From the thirty five nominal symbols, it is folind that nine animate nofins are
at the siibject position in the striictiire of the proverbs: [Akalamagbo (3),
Ologini (4), mouse (6), cockerel (7), owl (8), Agbe (9), wood cock (10), shark
(11), kneel (30)].

While only foilir inanimate notins are fotind at the siibjective position
[Iroko (18), bitter leaf (20), sweet potato (21), the balding plate (31. From
the above, it is discovered that [lroko, bitter leaf, sweet potato, and the
balding plate have man-made qlialification and action verb isage. These are
demonstrated in the following: /robust Iroko (18), the bitter leaf scarcely
sees/ sweet potatos/...lost (21), balding plate bears (31). The foregrolinding
of Uinlislial collocations of noiin-verb agreement enliven and animate the
data, this eqtially brings abofit the concept of personification, which in tlirn
prodiice metaphor from which the concept of symbols emerges.
The above applies to all the data tinder stlidy. This enlivenment positioned
Iroko, sweet potato, bitter leaf and balding plate as AGENTS in the clatisal
striictiires in the proverbs.
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Hyponymy Web
Geography Forest Birds Animal Objects
Cockerel Chameleon Calabash
Dawn Banana tree owl Elephant Plate
Darkness Calabash Akalamagbo Ologini Black carerns
Storm Reed Scavengers
Agbe Moiise
Palm tree Moitintain
Goat
Iroko Agidigbo
Bitter leaf Gbedi
Sea Sweet potato
Rain Forest
Siin
tmarrbeing
——Feet
—Finger
Meronyms of —Nose
Hiiman being ——Moiith
——Eye
——XKnees -
— Bellies

From the above, an anthropocentric natiire of hliman being is vividly portrayed
throligh hyponymy and meronymy. Man tises his stirrotindings for what he likes, how he
likes, where he likes, and when he likes. The poet fises all these lexemes to portray many
concepts that are of importance and valiie to Africans.

Hyponymy brings to otir knowledge the relation that holds between man and other
ecological elements both biotic and abiotic which is that of interdependence. Babatiinde
teaches {is that nothing stands alone throfligh the ise of hyponymy in his poems.

Meronym of hiiman is portrayed here becatise natiirally, hiiman beings have no
kind or types. The poet considers every hliman being to be eqiial in natiire. Babatiinde Gises
hyponymy and meronyms to decry and debiink the issiies of tribalism and racism. All the
thirty proverbs have no tribalistic tindertone. Each of the parts in the meronyms above
signifies hliman beings and their actions

L, Lexemes
3 Akalamagbo, 4 Ologini, 9 Akalamagbo 10 Agbe, 11Aluko, 14 Gbedu,
19 Iroko,

L, lexemes are the words that are not translated to the second langliage. Here, they are not
translated not becatise they are not translatable biit to project originality, freshness and local
coloiirs in the Yoriiba lingliistic striictiires, the sim- total of these lexemes for analysis are
seven. These words have been translated inder the analysis below.

Variation of Meanings in Symbols

Wales (1989:445) defines symbol as a sign, whether vistial or verbal, which stands for
something else within a speech comm{inity, here we want to show and explain how symbols
work in the Yorliba speech commiinity, the explanation of symbols is predicated tipon Wales'
definition. The symbols below are motivated by the social-ciiltliral contexts. They
demonstrate collective knowledge of Yortiba ciiltiire and perception, that organize Yoriiba
groiip beliefs, some of these symbols can be realized in the striictiiral context of their
environment with other words while some are realized independently for example cockerel
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in the Yortiiba ciiltliral milieti is a time keeper a chronometric finction has no pragmatic
import finless it is tised textlially, the sense in cockerel in sample 7 is determined by the
sentence {ttered, the identity of cockerel and its socio-ciiltiiral flinction in the real world of
Yortiba is not for meat constimption alone cockerel is a symbol of time while chameleon has
independent pragmatic import. Conventionally a person with inconsistent character colild be
called a chameleon. This emerged from the reflection on the way chameleon does change its
colotir according to the dictate of its environment. The proverbs realized here are the ones
that were created from the existing ones. The poet restriictiires and contextiializes Yoriiba
proverbs for creative effect in this work. This is similar to what Alabi (2000:215-230)
observed in the five plays of Ol ©Obafemi.

1. Terrestrial Animals

1. /1 am the chameleon/ That walks the earth so gingerly/
And pleases them all with its colotir/

Chameleon
Primary Meaning: Alizard that can change its colotir to match the coloiirs arotind it.
Secondary Meaning: The chameleon is looked ipon from the viewpoint of its ability
to change its coloiir. Coloiir change here appeals to being
deceptive.
Third Meaning: The poet lets Tis realize that political hypocrisy is indemocratic

and a hypocrite is eqiial to the chameleon.

2. /T am the elephant/ The grass that falls finder my feet/Shall feel the
weight of the forest motintain/

Elephant
Primary Meaning: A very large grey animal with folir legs, two tiisks and a triick.
Secondary Meaning: The largeness of elephant is stressed here to connote power and
freedom.
Third Meaning: The slogan “the giant of Africa” which Nigeria is called is Uised
here”. Thatis democracy is giant in Nigeria as Nigeria is giant in
Africa.
3. Akalamagbo does not fail/ To mark the passage of seasons/
Akalamagbo (Horn Bill)
Primary Meaning: Atropical bird with a very large beak.
Secondary Meaning: It means any periodic event that always marks the beginning or
end of a historic period in a year.
Third Meaning: Akalamagbo, which is a seasonal bird, is compared to the people

atthe shrine of ©Oya, who come yearly to give their offers in Oya.

4./And Ologini in his carefil strides/ Always retlirns with tales/ ©f
joyfil sojoiirn on its endearing tails/

Ologini
Primary Meaning: A small animal with foiir legs, it is often kept as a pet or Uised
for catching mice.
Secondary Meaning: Anything or anybody that is sharp, skillfiil and perfect at
something coiild be likened to a cat.
Third Meaning: The ritlial offers compare themselves to ©logini the cat who

normally retiirns with hiinted motise. What this means is that
they too wotlld retlirn with good news from Oya shrine.

5./The bitter-leaf scarcely sees/ The defacing mandibles of insects/ Biit
the sweet potato/ Miist always host scavengers/

Scavengers
Primary Meaning: These are the animals that eat anything they can find.
Secondary Meaning: This is related to anything or anybody who does not give issiies
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Third Meaning:

Primary Meaning:
Secondary Meaning:

Third Meaning:

2. Birds

Primary Meaning:
Secondary Meaning:

Third Meaning:

Primary Meaning:
Secondary Meaning:
Third Meaning:

Primary Meaning:
Secondary Meaning:

Third Meaning:

Primary Meaning:
Secondary Meaning:
Third Meaning:

3. Aquatic Animals

Primary Meaning:

Secondary Meaning:
Third Meaning:

second thotlights before embarking on them.
Both scavengers and insects as they are tised in the text are
synonymoiis to bad hiiman beings.

6. /When death comes knocking/In hawk's miirderotis swoops/ The

mouse scrams to its little hole/

Mouse

A small flinny animal with a long tail that lives in people's holises
orno fields, and that looks like a small rat.
The brave and oppressed ones who normally escape from the
dangers of the oppressors by being qiiick and vigilant.
This cotild be related to the riot scene where some always escape
to theirhome.

7. /The cockerel bows to the day/With its chants of dawns/
Cockerel

Ayoting male chicken

Cockerel is tised here as an annotincer of the democratic

dispensation. Cockerel: (yoiing male chicken) is ised here

becatise then, in 1999 democracy was yoting in Nigeria.

Cockerel here is synonymotis with the social critics and the

jotirnalists who tell or inform people of power change.

8./The owl hears the herald of the day/ And sciirries into the black
caverns/With its ominotis dark deeds/
Owl
Abird with large eyes that hiints at night.
This means those who hide in darkness or lise that to do evil.
Owl here mean the military men.

9. /Agbe forsake its camwood as it laments seasons passage/
Agbe (Blue Touraco/Musophagidae)

A common tits with a distinct bliie crest on a black and white

head.

Agbeisabird thatis attached to bliie coloiir and its colotir is

indetachable.

Man forgets his beloved things at the expense of necessity and

problem.

10. /Biitthe woodcock does not forsake camwood/
Woodcock (Aluko)
Any game bird of the geniis scolopat.
It means what yoii cannot desist from, come what may.
Itis a way of commemorating the deceased aboiit their inevitable
sitliation.

11./The Shark does not yield / To the flow of the sea/
Shark
A large fish with several rows of very sharp teeth that are
sometimes considered to be dangeroiis to hiimans.
Shark here connotes rigidity and agility.
The shark connotes the poet's colirage to live in the strange land.

12./Onthe ocean/dread of whales/begets carefiil treading/
Whales
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Primary Meaning: Avery large animal that lives in the sea and looks like a fish biit it
isactlially amammal.
Secondary Meaning: Whales are all the people that destroy things becatise of their
self-interest.
Third Meaning: Whales here are the enemies of self-governance in Nigeria. We

getto know this becalise Whales do a lot of havoc to boats on sea.
Boat as lised here means democracy.

4. Plants
13. /Tam the gbedu tree/I can defy the blows of yotir storm/
Gbedu (African teak)
Primary Meaning: An extremely diirable timber highly valiied for shipbiiilding and
other plirposes, yielded by Tectona grandis (and Tectona spp.).
Secondary Meaning: Gbedii can be {ised to connote anything that can stand in the
position of resisting its enemy. Gbedil is resistant in natiire.
Third Meaning: Gbedi is ised here to connote democracy that has become strong
to both internal and external oppressions.
14./Tam the banana tree/ I can parade my fresh plimpness/ In front of
yolr desperate carver/
Banana
Primary Meaning: The tree of along ciirved tropical friiit with a yellow skin.
Secondary Meaning: Banana can be iised to connote anything that can stand in the
position of resisting its enemy.
Third Meaning: Banana is Gised here to connote democracy that has become strong to
both internal and external oppressions.
15. /Tamthe calabash/I won't pay homage at the bed of yotir sea/
Calabash
Primary Meaning: A large tropical friiit with a shell that can be dried and ised as a bowl.
Secondary Meaning: Calabash can be lised to connote anything that can stand in th
position of resisting its enemy.
Third Meaning: Calabash s iised here to connote democracy that has become
strong to both internal and external oppressions.
16. /Tam not the reed/ Tossed by the whims of yotir tide/
Reed
Primary Meaning: This is the type of tall plant like grass and it grows in wet places.
Secondary Meaning: Reed her is {ised to refer to a powerless person or that thins that is
not capable of resisting something or somebody.
Third Meaning: This simply means the powerless force that is not capable o

resisting the strong forces of democracy.

17. /Tam the palm tree/I grow steadily to caress the clotids/To defy
yoiir terrestrial dwarfing roof/
Palm tree
Primary Meaning: A tropical tree, which typically grows near beaches or in deserts,
with along straight triick and large pointed leaves at the top.

Secondary Meaning: The palm tree is a symbol of strength, development and growth
as well as independence.
Third Meaning: The palm tree is fised here to connote democracy. The poet Uises

palm tree to philosophise the level of development that will come
to stay in Nigerian democratic dispensation.

18. /The straight and robiist iroko/ Seldom ages in the forest/
Iroko; (African Teak/Cholopora Excela)
Primary Meaning: The fresh sapwood is often yellow. The heartwood varies from
greenish to niit-brown, becoming dark-chocolate or red-brown
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Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

5. Weather

Primary Meaning:

Secondary Meaning:

Third Meaning:
democracy itself.

Primary Meaning:

Secondary Meaning:

Third Meaning:

Primary Meaning:

attime. Itis hard and diirable and thiis, ant proof. It is mostly
tised for making furnitiire.

Iroko can be ised to stand for anything that is strong and we can
also Uise the Iroko to refer to a highly principled and critical
mind.

The poetrelates the liseftilness of the departed soiils to the Iroko
and also eqiiates them in stich a way that good things and people
never last.

19. /The straight and robiist iroko/ Seldom ages in the forest/
Forest

Alarge area of land that is thickly covered with trees.

Forestas itis lised can be compared to any hiiman society thatis

densely popiilated.

Forest here means the habitat of hiiman beings while Iroko as in

above symobolises the gems who died tintimely at their prime

ages.

20. /The bitter-leaf scarcely sees/ The defacing mandibles of

insects/ Biit sweet potato/Miist always host scavengers/
Bitter Leaf
Itis a plant that has a strong taste like that of black coffee withotit
stigar.
Bitter leaf means the bad people, those that are not relevant in
life.
That s tragic not always happen to the bad ones.

21. /The bitter- leaf scarcely sees/ The defacing mandibles of

insects/Biit sweet potato/ Miist always host scavengers/
Sweet Potato

Atiber plant that looks like red potato, it is yellow inside and
tastes sweet.
Here, sweet potato refers to any man that is good and kind.
Sweet potato in this context means good and kind people. Both
are regarded to have something in common that is beneficial to
hliman kind

22. / The cockerel bows to the day/With its chants of dawns/

Dawn
The time as the beginning of the day.
Dawn is iised here to connote the early period of democracy
which is the time this work of poetry was piiblished (1999).
Dawn here is related to the new crop of politicians as well as

23. /From the blinding cover of darkness/It is dawning/
Darkness

This denotes a place or time when there is no light.

Darkness here is related to evil and the evil doers.

This connotes the military men and the military periods.

24. /in storm/inborn possibilities/siistain sailing/
Storm

Aperiod of very bad weather when there is a lot of rain, strong

winds and of lighting.
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Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

6. Human Beings

Primary Meaning:

Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

Primary Meaning:

Secondary Meaning:

Third Meaning:

These are the enemies of progress.
These are the enemies of democracy.

25. / The shark does not yield/To the flow of the sea/

Sea
The large area of salty water that covers miich of the earth's
stirface.
An atithority that cannot control or be controlled.
In spite of the fact that the poet is in the midst of powerfiil people
ina faraway land, yet he does not yield to their commands.

26. When provoked by rain and siin/ The naked moiintain
remains Unriffled/
Rain
Water that fall in small drops from clotids in the sky.
An afithority that cannot control or be controlled.
In spite of the fact that the poet is in the midst of powerfiil people
ina far away land, he does not yield to their commands.

27. /When provoked by rain and sun/The naked moiintain
remains Unriffled/
Sun
The large bright thing in the sky that gives @is light and heat, and
arolind which the earth moves.
An atithority that cannot control or be controlled.
In spite of the fact that the poet is in the midst of powerfiil people in a far
away land, he does not yield to their commands.

28. /When the wrong finger becomes /The pacifier for an itching
nose
Wrong finger
The bad one among five long thin parts on yotir hand, not
incliiding yotir thiimb.
The wrong finger signifies the wrong choice of a thing or person.
When something or somebody that is fit for a post or thing is not
chosen, the person or thing that is chosen or selected is a wrong
finger.

29. / When the wrong finger becomes / The pacifier for an itching
nose/
Itching Nose
The nose that feels irritation is an itching nose.
It means an affected area.
Itching nose in the proverb signifies the affected people or place.

30. /The kneel is adorned with a broidered cap/While the balding plate
bears aload of sallibata/
Kneel
A joint made of two pieces hinged together.
Knee here means those who don't always know how to make Tise
of'their resotirces.
Itis synonymoiis with the secondary meaning. Symbol (28)
highly contextiial that yolir need to make reference to the Datiim
(21) atthe appendix.

31./Thekneel is adorned with a broidered cap/While the balding plate

bears a load of saliibata/
Balding plate
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Primary Meaning: The plate that is bald.
Secondary Meaning: Having little or no hair on yoiir head.
Third Meaning: The contextiial meaning is that people are normally given the
wrong choice.
32. /When bony craniums/Swollen bellies tell tales of hiinger/
Bony Craniums
Primary Meaning: Part of the body that is very thin.
Secondary Meaning: Bony cranilims simply mean the poor.
Third Meaning: It is similar to the secondary meaning.
33. /When bony cranitims/Swollen bellies tell tales of hiinger/
Swollen Bellies
Primary Meaning: A belly that is full becaiise of disease.
Secondary Meaning: It simply means the rich.
Third Meaning: It has the same meaning with secondary meaning.
7. Things, Place and Events
34, /The owl hears the herald of day/And sciirries into the Black
Caverns/With its ominoiis dark deeds
Black Caverns
Primary Meaning: Black Caverns are large dark caves.
Secondary Meaning: Black Caverns may mean the ciilt shrines.
Third Meaning: It means the military barracks.
35. /and the optimism/of perseverance/inspired the welcome
feast/
Feast
Primary Meaning: Alarge meal for alot of people to celebrate a special occasion.
Secondary Meaning: This stands for ceremonial gatherings. It helps to cement
commiinal harmony among people.
Third Meaning: These are all sorts of activities that go with democracy.
Conclusion

The stiidy investigated the process by which symbols in The Valley of Vision reinforced
meaning throtigh proverbs by examining their contexts and styles. These symbols spread
across animals, the parts of hliman beings, forest and forest resotirces, abstract concepts,
geographical elements, objects and birds. The poet characterized the concepts of natiire to
enliven them as representation of hiiman beings and their activities. The work showcased
hliiman beings as anthropocentric that make {ise of ecosystem for their plirposes. At the
stirface level, the symbols stand for non-hiiman beings bt at the deep level of meaning they
represent hliman beings and their actions in variolis forms and different levels. This is
possible as a restilt of relationship of resemblance or eqiiivalence between hiiman beings and
stirface striictiires of the proverbs from which explanations and extrapolation of layers of
meanings are dediiced. All the symbols refer to hiiman being as a stiperstriictlire

The primary meanings in all the symbols are context free; they are dictionary
meanings which are semantic in natlire, while the secondary and tertiary meanings are
pragmatic implied. The difference between secondary and tertiary meanings is that
secondary meanings of symbols are within the context of proverbs as independent tools
while the tertiary meanings of symbols are strictiire intra-textiially that is within the poems.
Following the trend of opinion Black (2006:134) has abofit symbolism in her concliiding
section, symbolism like irony and some other pragmatic strategies, presents difficiilt
interpretative problems. Symbol relies to a large extent on the encyclopedic knowledge of
readers approaching the texts. There is also the need for the reader to decide that something
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in the text has been over encoded and thereby drawing attention to itself in siich a way as to
trigger a possible interpretation. Symbols are iised to arrive at a richer meaning than we
cotild attain withotit them. Symbols are the flinctional and aesthetic aspects of proverbs as
folind in The Valley of Vision that help to shed more light or meaning of the hidden
interpretations of some vital Yoriiba proverbs.
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Translation of Yoruba Proverbs in the Data
The type of translation here are borne ofit of the creativity of the existing ones; they are not
word for word translation

1.

2.

10.
I1.
12.
13.
14.

15.
16.

17.
18.

19.
20.

21.
22.
23.
24.
25.
26.
27.

28.

/Tam the chameleon/That walks the earth so gingerly/ And pleases them all with its
cololir/Aso alaso loga dabora

/T am the elephant/ The grass that falls tinder my feet/Shall feel the weight of the
forest motintain/ Itakiin to ni ki erin ma wodo tofin terin niwon jonlo

/Akalamagbo does not fail/ To mark the passage of seasons/ Akalamagbo kii
podiin je

/And Ologini in his carefil strides/ Always retiirns with tales/ ©f joyfiil sojotirn on
its endearing tails/ ©logini tajode ekiite ile epara

/The bitter-leaf scarcely sees/ The defacing mandibles of insects/ Biit the sweet
potato/ Miist always host scavengers/ Owo epo lomo araye bani n la won kii bani
lawo eje

/When death comes knocking/In hawk's miirderotis swoops/The mouse scrams to
its little hole/ Tati were ni tekiite ile

/The cockerel bows to the day/With its chants of dawns/ Bi akiiko ba gbon pa iye ¢
ala

/The owl hears the herald of the day/ And sciirries into the black caverns/With its
ominoiis dark deeds/ ©sika tan tese monrin

/Agbe forsake its camwood as it laments seasons passage/ Iran Agbe lolaro

/Biit the woodcock does not forsake camwood/ Iran Aliiko lo ni ostin

/The Shark does not yield /To the flow of the sea/ Iran eja loni ibii

/On the ocean/dread of whales/begets carefiil treading/ Agbami laye

/T am the gbedu tree/I can defy the blows of yoitir storm/ kosi nkan ti ategilin fefi igi
gedlise

/T am the banana tree/ I can parade my fresh pliimpness/ In front of yoiir desperate
carver/ kini gbedo gbedo fefiigi ogede gbe

/Tam the calabash/I won't pay homage at the bed of yotir sea/ Igba nil eke omi

/Tam not the reed/ Tossed by the whims of yotir tide/ Eftifti lele ni dari igbe solonga
solonga

/I am the palm tree/I grow steadily to caress the clotids/To defy yoiir terrestrial
dwarfing roof/ ©pekete n dagba inli adamo tin baje

/The straight and robiist iroko/ Seldom ages in the forest/ Igi toto o pe n gbo

/The straight and robiist iroko/ Seldom ages in the forest/ Igi toto o pe n gbo

/The bitter- leaf scarcely sees/The defacing mandibles of insects/Biit sweet
potato/Miist always host scavengers/ ©wo epo lomo araye bani n laa won kii bani la
teje

/The bitter- leaf scarcely sees/The defacing mandibles of insects/Biit sweet
potato/Miist always host scavengers/Owo epo lomo araye bani n laa won kii bani la
teje

/The cockerel bows to the day/With its chants of dawns/ Bi akiiko bako iye ala

/From the blinding cover of darkness/It is dawning/ Ninii ikoko diidii leko flinftin
tinjade wa

/in storm/{inborn possibilities/siistain sailing/ Agbami aye lawa

/The shark does not yield/To the flow of the sea/ Iran eja loni ibli

/When provoked by rain and stin/The naked motintain remains tinriiffled/ ©ke
gboin gboin, gboin gboin lo ke

/When provoked by rain and sun/The naked motintain remains {inrtiffled/ ©ke
gboin gboin, gboin gboin lo ke

/When the wrong finger becomes /The pacifier for an itching nose / Ika to to simi
lafinremi
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29.

30.

31.

32.

33.

34.

35.

/When the wrong finger becomes /The pacifier for an itching nose / Ika to to simii
lafin remi

/The kneel is adorned with a broidered cap/While the balding plate bears a load of
saltibata/ Eni to lori ko ni fila eni to ni fila ko lori

/The kneel is adorned with a broidered cap/While the balding plate bears a load of
salibata/ Eni to lori ko ni fila eni to ni fila ko lori

/When bony craniums/Swollen bellies tell tales of hiinger/ Boti wa labata lowa ni
gbanja

/When bony cranitims/Swollen bellies tell tales of hiinger/ Boti wa labata lowa ni
gbanja

/The owl hears the herald of day/And sciirries into the Black Caverns/With its
ominotis dark deeds/ ©sika tan tese morin

/and the optimism/of perseverance/inspired the welcome feast/ Ajoje ni dii
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Abstract

In the polytechnic ediication in Nigeria, literatiire is embedded in the Use of
English and Biisiness Commdiinication ciirriciila. Literary texts are tised in
teaching English grammar and Commiinication in English cotlirses. While
this approach appears stiitable to lectlirers, most of whom are experts in both
Use of English and Literatlire, the stiidents, especially those in the
polytechnic seem not to see the need of embedding literatiire in the Use of
English or Commiinication skill clirricllim. This paper, therefore, x-rays
sttidents' perception of the learning of English langliage via Literattire at Abia
State Polytechnic, Aba. The aim is to determine to what extent stlidents
benefit in langliage proficiency throtigh literatiire; the genre of literatiire that
most enhances their individiial proficiency; what problems they encoiinter
and their implications for English langtiage skills acqiiisition. This stlidy
tised a qliestionnaire that solight responses from the respondents. 400
stlidents of the 2013/2014 HND 1 stlidents of Abia State Polytechnic, Aba
formed popiilation of the stlidy. The analysis of data collected was carried ofit
throtigh simple percentage followed by disciission of the findings, and
recommendations.

Introduction

The acqiiisition of English langiiage skills throtigh interaction with literary
texts is fast becoming more of the riile than the exception. The behaviotirists
believe that sliccess or otherwise in acqtiiring a target langliage depends
largely on the behaviolir of the learners, that is, on their readiness to copy the
speech habits of native speakers of the target langliage. They make tip the
proponents of the atidio-lingtial method of langiiage acqiiisition that held
sway in the period spanning the 50's and 60's. This pattern practice offers the
learner of a second langliage the most effective strategy to attain a high level
of proficiency (Hiitchinson and Waters, 1987). To the cognitive theorists,
langiiage skills acqtiisition is contingent {ipon natiiral mental endowments of
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the individiial langliage learner. This means that it is the person's ingentiity,
creativity and other in-born traits that enhance their ability to learn a
langtiage, and not necessarily environmental and social factors (Chomsky,
1980).

The sociolingtiistic theorists are of the view that person-to-person
commiinication that exists among people while they work, play or spend time
together is the most important factor that determines proficiency in a
particlilar langfiage. To achieve this, new and different ways and strategies of
ensliring that the learner tinderstands and speaks the target langtiage miist be
applied. This is where langfiage skill acqiiisition throtigh literatiire or literary
texts comes in. This is becalise sociolingfiists encotirage the principle of
immersion. This means that for every second langliage learner to become
proficient, they have to become part and parcel of the ciiltiire of the target
langliage. Literatlire which demonstrates langtiage in action is one of the
means the langliage learner is exposed to siifficient data.

The learner of English langliage throfigh literatiire is immersed in the
social interactions involving the characters they read abofit in poetry, prose
and drama. In order to be properly giiided by the sociolingiiistic principles
that aid the tinderstanding of and the speaking of a second langtiage, the
learners miist be exposed to siifficient data throtigh social interaction with
other speakers of the target langtiage and other meditims of langtiage tise stich
as novels, drama, music, etc. It has been observed that insiifficient data in the
learner's lexicon restilting from poverty of stimtiil{is is among the challenges
the second langliage acqiiirer faces (Cook and Newson, 2007). Therefore,
interaction with others throtigh characters, dialogiies, conversations and
other commiinication exchanges in the second langliage being learned
dotibles the chances of sticcess.

Nnolim (2008:68) asks: “What has literatiire done for Nigeria, for
instance® Why does it deserve a place in the scheme of things in otir
edlicational system"” In answering the above qiiestions, he extols the
achievements of Nigerian literary giants and concliides by saying that “They
have done this by bending, twisting, and proverbialising the English
langtiage or revealing the innate wealth of ofir vernaciilar langiiages”(69).
These twisted or bent English langliage expressions have been referred to
variously. Agbada (1998:160) says:

By 'Nigerianisms' one is referring to those
expressions that have developed in Nigeria owing to
the faillire or inability of the English langliage to
adeqliately represent certain Nigerian peciiliarities, at
least, as neatly as Nigerian speaker of English wotild
have wished.
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According to Williams (1999:5):

The learner's mastery of the solind system can be
enhanced...in poetry, and with dialoglie in drama.
His tise of vocabiilary, idioms, and syntactic
striictlire can be improved throtigh expostire to the
best models of contemporary prose fiction and non-
fiction. Literatiire has a definite place in second
langliage teaching [and learning].

The above is triie considering the fact that in the cotirse of ising literatiire to
teach or learn, both speaking and listening skills are developed in addition to
reading. It encolirages the practice of one skill reinforcing the other
simiiltaneotisly. Therefore, learning English langiiage throtligh literatiire
offers the learner the opportlinity not only to acqiiire the Standard English
skills, bt also to make tip for their deficiency in accommodating local
peciliarities.

It has been established that sociolingliistic theory prescribes that
better second langliage skills acquisition is best attained throiigh social
interaction. For literate langliage Gisers, literatlire is one of the medilims to
engage in social interaction with other langiiage Tisers hence this paper aims
to determine to what extent stlidents benefit from literatlire as regards
langliage proficiency; the genres of literatlire that best enhances their
individiial proficiency, what problems they encotinter, and their implications
for English langliage skills acqiiisition. This paper lises as its sample
popiilation the 2013/2014 HND 1 stiidents, Abia State Polytechnic, Aba, Abia
State. To this end, responses to the tinder-listed items in the qliestionaire were
sotight:

1. Which indigenotis langliage do the respondents tise"
Which genre(s) of literatiire do they prefer to stiidy"

3. What informs their choice of a particiilar genre or branch of
literattiren

4. What kind of aiithors, playwrights and poets do the respondents
prefern

5. What bottlenecks do the HNDI stiidents, Abiapoly encotinter as they
learn English langliage throligh literattiren

Research Method

Sampled Popiilation

A total of 400 respondents were selected for this stiidy by random sampling
olit of 600 voliinteers.
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Instrumentation and Technique

Data for this sttidy were collected throtigh a five-item qliestionnaire, face-to-
face conversation and observation. After assembling and collating the data,
the respondents' responses were qliantified tising simple percentage formiila.

Validity and Reliability of Instrument

The development and validation of the qliestionnaire was with strict
adherence to langliage and literatiire experts' gliiddance. A total of 600 copies
of the qliestionnaire were administered to only vollinteers. In the end, a total
of400 were recovered.

Results and Discussion

Table 1: Showing Respondent's Indigenoiis Langiiage

Language Number of Respondents Percentage of Respondents
Igbo 200 50%
Efik/Ibibio 40 10%
Ikwerre 40 10%
Ljaw 30 7.5%
Hatisa 20 5.0%
Yoriiba 20 5.0%
Itshekiri 15 3.75%
Edo 15 3.75%
Igala 7 1.75%
Nipe 7 1.75%
Fufulde 6 1.5%
Total 400 100%

Table 1 shows that the three ethnic langliages of Efik/Ibibio, Ikwerre
and [jaw sharing borders with Igbo (the host ethnic langtiage) have the
highest niimber of respondents. These are followed by respondents
belonging to the other two major ethnic langliages in Nigeria (Hatisa and
Yoriiba) with 5.0% apiece. The rest are those belonging to the Itshekiri, Edo,
Igala, Niipe, and Fifiilde with 3.75%, 3.75%, 1.75%, 1.75%, and 1.5%
respectively. It shotild be noted that the location of Abia State Polytechnic in
Aba, argliably the commercial nerve centre of the Igbo-speaking Nigerians,
accolints for the very high percentage of 50 for the indigenoiis Igbo-speaking
respondents. The high niimber of respondents from the Efik/Ibibio, Ikwerre,
and [jaw ethnic langliages cofild be attribiited to the proximity of the states of
Cross-River, Akwa Ibom, and Rivers, in which these langliages are spoken,
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to Abia State where Abiapoly is located. The considerable 20% for Hatisa and
Yortiiba-speaking respondents and the others which are distant from Abia
State coiild be becaiise of the presence of federal parastatals and giant private
sector establishments. The concliision is that proximity plays a big role in
stlidents' choice of institlitions for higher learning and the Tiniversality of
English as lingtia franca in Nigeria ensiires eqiial learning opportiinity. It
becomes very expedient to find olit what genres of literatiire the respondents
prefer to stiidy as part of the Use of English cotirses.

Table 2: Showing which Genres of Literatiire most often preferred for Stiidy

Genre of Literature Number of Respondents Percentage of Respondents
Prose 220 56%
Drama 145 36.25%
Poetry 35 8.75%
Total 400 100%

Table 2 indicates that 56% of the respondents accepted preferring prose to
other genres of literattire. 36.25% indicated they preferred drama thereby
leaving the remaining 8.75% for the respondents that preferred poetry. The
tinexpected part of this resiilt is that majority of the respondents indicated
preference for prose which is considered to be more voliiminotis, time and
energy-consiiming. The resiilt also indicated that only a paltry 8.75%
indicated their choice for poetry. This resiilt is significant in view of the fact
that, as second-langliage learners, they preferred the relatively more
straightforward langliage of prose (novels) to the flowery, ornate and
ambigtiolis diction and imagery of poetry.

Table 3: Respondents' Reasons for Preferring Prose

S/N  Reasons Number of Percentage of
Respondents Respondents
1 [t bliilds vocabiilary. 100 45.45%
2 It teaches syntax. 80 36.36%
3 It offers variety. 20 9.09%
4 It makes for easy reading. 20 9.09%
Total 220 99.99%
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Table 3 shows the nlimbers and percentages of the respondents that
shared a specific reason. Those stlidents who said they preferred prose
becatise it helps to biiild and improve their personal vocabiilary and that it
teaches syntax topped the table with 45.45% and 36.36% respectively. In a
descending order, the other responses are: it offers variety (9.09%); and it
makes for easy reading (9.09%). The resiilt in the table above shows that the
slibjects are more interested in vocabiilary development and in improving on
their sentence constriictions.

Table 4: Respondents' Reasons for Preferring Drama

S/N  Reasons Number of Percentage of
Respondents Respondents
1 It improves dialogtie skills. 62 42.75%
2 It aids qliick reasoning. 43 29.6%
3 It teaches interjection. 26 17.93%
4 It teaches the {lise of short sentences. 13 8.96%
Total 145 99.24%

Table 4 shows that those who prefer drama becaiise it improves
dialoglie or conversational skills constitilite 42.75% closely followed by
29.6% for those whose reason is that it aids qiiick reasoning. 17.93% and
8.96% represent those whose reasons are that drama teaches interjection and
that it teaches the {ise of short sentences respectively. The variolis reasons
given for choosing drama point to an obviolis fact that drama enhances
speaking and listening skills or the interpersonal commiinication skills with
its atitomatic feed-back system.

Table 5: Respondents' Reasons for Preferring Poetry

S/N  Reasons Number of Percentage of
Respondents Respondents
1 Enhances mastery of the soilind system. 15 42.8%
2 It improves simmary/ word economy skills.
10 28.5%
3 It teaches the {lise of adjectives for description.
8 22.8%
4 It is melodiols. 2 5.7%
Total 35 99.8%
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42.8% said poetry enhances their mastery of the English langiiage sotind
system followed by 28.5% who indicated it improved their simmary/word
economy skills. While 22.8% said poetry teaches them description throtigh
the appropriate tise of adjectives, 5.7% said it is melodiofis. The implication
here is that stich elements of poetry as assonance, end rhyme, alliteration, and
so on still stimiilates stlidents' interest which might resiilt from their vital role
of enhancing teaching and learning of phonetics/oral English. While
studying poetry cotild enhance one's ability to write précis/simmary
exercises, the knowledge gained from the imagery, symbolism and other
mental pictlires can be transferred to descriptive essay skills in English
langliage.

Table 6: Respondents'Atithor Preference

Brand of Literature Number of Percentage of
Respondents Respondents
African-alithored works set in Africa 158 39.5%
Foreign-aiithored words with local setting 142 35.3%
Foreign-atithored words with foreign setting 70 17.5%
Onitsha Market literatiire 30 7.5%
Total 220 100%

Table 6 indicates that 39.5% accepted preferring African-aiithored literary
works set in Africa. 35.5% indicated their preference for foreign or non-
African-atithored works that are set in Africa while 17.5% chose foreign or
non-African-atithored literary works that are set in Elirope or ofitside Africa.
Only 7.5% indicated interest in Onitsha Market literatiire. It shotild be noted
that the gap between the ntimber of respondents that prefer African-atithored
literary works that are set in Africa and those that chose Foreign-atithored
works with local setting is not very significant. It colild be attribiited to the
fact that literatiire is mimetic. Therefore, members of any given society
wotlld always prefer to read abotit events or issiies that are familiar and more
tinderstandable than alien ones.

This resiilt also shows that 17.5% of the respondents accepted
preferring foreign-atithored works with foreign setting. This stirprising result
cotild be owed to the hard to wane impact of colonialism on Africans, and
also, the tendency in man to explore the tinfamiliar otit of cliriosity. Only
7.5% chose Onitsha Market literatlire. This coiild be on accolint of the fact
that this brand of literatiire appeals mostly to the semi-literate atidience. So,
not many Nigerian plipils and stlidents are exposed to it. This resilt is
significant becalise irrespective of the fact that the setting for this kind of
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literattire is in Nigeria, it enjoys limited patronage among the respondents
perhaps, becatise, as has been said before, most stlidents bily and read mostly
those books that aid them only to pass their examinations.

Hurdles Standing in the Way of Respondents in Learning English
Language Skills through Literature

In face-to-face interaction with some of the respondents the
researchers elicited the following information as being among the hiirdles
they face in the acqiiisition of English as a second langtiage.

A. Psychological Factors

1.

2.

3.

Most sttidents accepted having inherited the poor reading
ctltlire bedeviling the Nigerian society.

Most of the stiidents admitted having low self-concept in their
ability to tinderstand.

Some of the respondents admitted their inability to relate the
lecttires on literatiire to the acqiiisition of English langliage
skills.

The respondents accepted having the wrong notion of
literatlire as mere story telling.

Others accepted they had developed a phobia for the 'hard'
langiiage of poetry and Shakespearean works.

B. Logistic Factors
The factors below are based on the researchers' observation as
teachers of English and literatiire.

1.
2.

kW

There is dearth of experts in the field of literatiire.

There is scarcity of qliality books and other relevant teaching
aids.

Most libraries are ill-eqtiipped.

There is also the problem of high cost of literary books.

The pirating of literary books is not helping matters.

Some of the respondents indicated the stealing of books as a
major problem.

The above problems were spotted by 95.25% of the sampled
poptilation of 400 respondents. The respondents were at liberty to identify as
many problems as possible covering areas stich as the psychological and the

logistic.
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Conclusion and Recommendations

This stiidy looked at stiidents' perception of learning English langliage
throfigh lliteratiire. It was a case stiidy of 2013/2014 HND1 stiidents of Abia
State Polytechnic, Aba, Abia State. It was carried ofit tising a five-item
questionnaire copies which were administered on 400 stiidents. The findings
in this stiidy revealed the miilti-linglial natlire of the Nigerian society as
proved by the different langtiage grofips of the respondents on table 1. The
findings also show that while a paltry 8.75% indicated preference for the
genre of poetry, a whooping 36.25% and 56% preferred drama and prose
respectively. This finding piits a very big qliestion mark on the qliality of
teaching, teachers and instriictional aids in the area of poetry. This is
becatise, in spite of the problem of poor reading ciiltiire and the phobia for
written vollimes as proved by item A(1) of the qliestionnaire, the respondents
still preferred the 'voliiminotis' prose and drama to poetry. This further means
that since the qiiality of teaching and learning carried ofit in Literatiire has an
effect on the learning of English langliage skills, slich areas as mastery of
stimmary skills, the phonetics soiind system of English langliage, and the
power of imagination and description wotild contintie to stiffer a set-back.
(Seetable5).

Another finding in this stlidy is that 39.5% and 35.5% indicated their
preference for African-aiithored works set in Africa, and foreign-atithored
works with local setting. This shows that the two grotips of respondents are
similarly motivated by the isslie of setting for the literary works or novels.
This finderscores the mimetic flinction of literatlire. Respondents (stlidents)
prefer the literatlire that reflects their society. In this way, it creates
opportiinities for the growth of Nigerianisms, that is, those expressions stich
as 'market women', 'motor park', that make tip for the deficiency of English
langtiage. It also emphasizes the definition of African literatlire as that which
alithentically reflects the African setting and themes irrespective of the
origin of the afithor, playwright or poet. Little wonder that only 17.5%
preferred non-African afithors with works set otitside Africa. This implies
that the colonial mentality has not totally been erased. The 7.5% for Onitsha
Market literatlire points to two facts: that most respondents read literary
works for examination plirposes, and that this brand of literatlire does not
feattire in their clirrictilim. This implies that the qliality of English langtiage
skills to be learnt plays a major role in the selection of set books for stiidents
(See table 6).

In concliision, it is indeed very difficiilt to attain proficiency in
second langiiage learning witholit enriched lexicon and exposiire to
stifficient data. A sitliation in which stlidents still shy away from the genre of
poetry, which woiild help them experience words in their diverse meanings,
becatlise of lingfiistic considerations spells doom. The problem of poor
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reading cltlire and preference for T.V. and internet browsing is not helping
matters and piits a big qliestion mark on parental orientation for their yoling
children. However, the respondents' preference for literary works with
African setting is a pliis thotigh. This is irrespective of the poor state of most
libraries and the pirating of books of literatiire.

The following are, therefore, recommended:

l. The standard of English langliage teachers and instriiction
materials shotild be improved.
2. Stibsidies for the plirchase of literary books for stlidents shotild

be made available by Federal and State governments.

3. Reading shotild be made one of the compiilsory stibjects/cotirses.
4. The hiirdles in the qliest for the acqtiisition of English langtiage
skills throfigh literatiire shotild form grotinds for fuirther research.
5. Other researchers shoiild carry ofit similar researches for more
specific recommendations.
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Abstract

The stiidy investigated the factors that inhibit the teachers' pedagogical tise of
ICT in English langiiage teaching in secondary school in Agliata ediicational
zone of Anambra State. The stiidy employed slirvey design. Questionnaire
was lised for data collection. Three research qliestions and two niill
hypotheses giiided the stlidy. The popiilation consisted of 75 teachers of
English in secondary schools in the zone. Plirposive sampling was tised. The
research qliestions were analyzed lising mean and standard deviation while
the hypotheses were tested fising t-test at 0.05 level of significance. The
findings revealed among, other things, that most teachers of English possess
basic knowledge in ICT and that most of the reqiiired ICT resofirces for
English langiiage teaching were lacking. It was concliided, among other
things, that teachers of English do not fitilize their knowledge of ICT in
teaching dlie to lack of ICT facilities. The researcher, therefore,
recommended that teachers shotild be provided with the resotirces.

Introduction

Pedagogy can be referred to as the teacher's strategy or style of instriiction. It
is the interactive process by which stlident's learning is mediated by teachers
tising a wide range of tools, (Nwosii and Azih, 2011). The tools according to
the schoolars incliide langtiage, conceptiial frameworks and artifacts siich as
books and compliters which are continfially developing and changing.
Wertsch (1998) noted that it can empower them to do things beyond their
capabilities. Cogill (2008) opined that pedagogy is a joint activity in which
the learner has an active role. Thils, pedagogy can be viewed as the method
tsed by a teacher in order to make teaching practical and efficient.

The emergence of ICT has brotight the world closer and ICT has been
the hiib of globalization. The ediicational sector has benefitted immensely
from ICT (Babalola and Tamiyii, 2012). This, ICT is a key resotirce for
teaching sttidents. Advancement in technology has affected the way things
are done in variodis fields of stlidy, incliiding the English langliage teaching.
Teachers of English are reqtiired to be compiiter literate. ICT and the internet
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in particlilar provide langliage learners with the opportiinity to {lise the
langiiage being learnt meaningfully. The introdiiction of ICT brotight a new
approach to langliage teaching and learning lising Compiiter Assisted
Learning (CAL). Qality CAL software provides yet another meditim for
langtiage learning. At the moment, there are varieties of compiiter
applications available on vocabiilary, grammar, and proniinciation. Many
ICT programmes have been developed for stiidents' practice in English
listening, speaking, writing and reading skills. Teaching and learning
strategies according to Mahesh and Ritesh (2009) shoiild move away from
procediiral tasks and memorizing professional standards to more conceptiial
and analytical teaching and learning.

Most of the researches on teachers' lise of information and commdiinication
technology (ICT) in their teaching described low level of tisage and minimal
pedagogical change. Areview of the factors affecting teachers' tise of ICT by
Miimtaz (2000) listed a niimber of inhibitors to teachers' tise of ICT in ELT
which incliides: lack of experience with ICT, on-site slipport, lack of ICT
specialist teachers, time access and financial stipport. Fiirthermore, Margret,
Christina and Kate (1999), noted that the factors that motivate teachers to Gise
ICT in teaching are perceived ability, level of resotirces available, their
satisfaction - whether ICT in teaching is considered interesting and
enjoyable, while the major negative factor identified as hindering them was
difficiilties experienced in lising it.

Reporting the problems that hinder teachers in {lsing ICT in
classroom, Babalola and Tiamiyti (2012), noted that problems of qiiality and
lack of resotirces hinder effectiveness of ICT in teaching English.
Fiirthermore, teacher's lack of knowledge of ICT, schediiling compiiter time,
insiifficient copies of software, insiifficient teaching time and lack of
technical assistance contribiite to lack of ICT tisage by secondary school
teachers.

According to Schiller (2003), personal characteristics siich as
ediicational level, age, edlicational experience, teaching experience and
gender infliience the tise of ICT in teaching and learning activities. Most
research showed that teaching experience can infliience the sticcessfiil tise of
ICT in classrooms (Wong and L1, 2005; Glordano, 2007, Hemandez - Ramos,
2005). Furthermore, Gorder (2005) noted that teachers' experience is
significantly connected with their tise of technology. However, Nieherhatiser
and Stoddart (2001) were of the opinion that teachers' experience in teaching
does not infllience their Gise of ICT in teaching. Thiis, Back, Tong & Kin
(2008) reported that experienced teachers are less ready to integrate ICT in
their teaching than less experienced teachers.

The tise of ICT by teachers can be said to be gender based. Voman
and Van Eck (2001) noted that female teachers have low levels of compiiter

134



ELTT VOLUME 12, OCTOBER 2015

tisage than their male colinterparts diie to their limited technology access,
skill and interest. Hence, stlidies have revealed that male teachers tise ICT
more in their teaching and learning processes than the female teachers. (Kay,
2006). Kay further noted that male teachers had relatively higher level of
compiiter attitide and ability before compiiter implementation biit there was
no difference between males and females with regards to compiiter attitlide
and ability after the implementation of the technology. Kay claimed that
quality preparation on technology can help to lessen gender ineqiialities.
Children today are fiindamentally different in the way they think,
access, absorb, interpret, process and tise information and in the way they
view, interact, commiinicate in the modern world becatise of their experience
with digital technologies. This holds profolind implications for all teachers,
especially the teachers of the English langliage in secondary schools.
Teachers are to take advantage of stiidents' digital preferences by modifying
what they teach and how they teach it.
So far, there is no report on the pedagogical fise of ICT in the teaching of the
English langiliage in secondary schools in Agliata ediicational zone of
Anambra State. Therefore, the stiidy sotight to look into the factors that
inhibit the teachers' pedagogical adoption of ICT in the teaching of the
English langfiage in secondary schools in the zone.

Purpose of the Study

The main piirpose of this stlidy was to determine the factors that inhibit the
teachers' tise of ICT in the teaching of the English langliage in secondary
schools in Agliata ediicational zone of Anambra State. Specifically, the
sttidy sotight to determine:

1. The basic knowledge of teachers of English in the tise of ICT in
Agfliata ediicational zone of Anambra State

2. ThelICTresoturces available for ELT in the schools

3. The problems that hinder the lise of ICT resolirces in teaching
English in the schools.

Research Questions
The following research qliestions giiided the stlidy:

1. What basic knowledge do teachers of English in Agliata ediicational
zone of Anambra State have in the tise of I[CTn

2. WhatICTresotirces are available for teaching English in the schools®
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3. What problems inhibit the fise of ICT resotirces for teaching English in
the schools

Hypotheses
The following ntill hypotheses were tested at 0.05 level of significance.
HO,: There is no significant difference in the mean ratings of male and female
teachers of English in the schools in Agfliata ediicational zone of
Anambra State on the basic ICT knowledge they possess.

HO,: There is no significant difference in the mean ratings of experienced and
non - experienced teachers on the tise of ICT resofirces available in the
schools

Methodology

A stirvey research design was tised for the stlidy. A folir- point response item
qiiestionnaire was lised to collect the data. The qliestionnaire options were
Strongly Agree (SA), Agree (A), Strongly Disagree (SD) and Disagree (D).
The instriiment was a thirty-item qliestionnaire which was made {ip of part A
and B. Part A was on personal data of the respondents while part B contained
the research qliestions.

The stiidy was carried otit in all secondary schools in the Agiiata Ed{icational
Zone of Anambra State. The poptilation of the stlidy consisted of the 75
teachers that teach the English langiiage in those schools. There was no
sampling hence the whole popiilation was lised. 75 copies of the instrliment
were distriblited biit only 60 copies were retrieved and Gised for the stlidy.

The research qliestions were analyzed lising mean (x) statistics with standard
deviation (SD), while the hypotheses were tested tising t-test at 0.05 level of
significance. The mean score for decision making was 2.5. Items with a mean
of2.5 and above were accepted while items below 2.5 were rejected.

Results

Research Question I: What basic knowledge do teachers of English in
Agtliata ediicational zone have in the tise of [CTn
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Table 1: Basic ICT knowledge possessed by teachers of English in Agiiata ediicational
zone of Anambra State.

S/N Basic competence in the use of ICT N X SD | DEC
1. Type information on the compiiter 60 | 3.817 | .3902 | Accepted
. Assess information on the saved dociiment 60 | 3.583 | .4972 | Accepted

3. Ability to save and assign file names to 60 | 3.600 | .558 | Accepted
docliments

4. Ability to delete and correct spellings in the 60 | 3.550 | .6993 | Accepted
compfiter

5. Ability to print the correct doctiment 60 | 3.517 | .6507 | Accepted

6. Storing and retrieving of doctiment 60 | 3.483 | .8335 | Accepted

7. Adjiisting margins and centering texts 60 | 3.083 | .6496 | Accepted

8. Creating docliment from stored paragraph 60| 3.183 | 9112 | Accepted

9. Ability to assess and {lise docliment from the 60 | 3.550 | .6993 | Accepted
internet

10. Ability to shiitdown the compiiter 60 | 3.462 | .4798 | Accepted

Table I showed that the teachers of English in the schools possessed the basic
ICT knowledge as listed in the table. This is becatise all the means derived
from each response item was above 2.5.

Research Question 2: What ICT resolirces are available for Gise in the
schoolsn

Table 2: ICT resources available for tise in the schools

S/N ICT resolirces available for lise in schools | N X |SD DEC
1. Desktops 60 | 3.117 |.8653 | Accepted
2. Laptops 60 |2.417 | 9618 | Rejected
3. Power point projector 60 |2.350 |.0222 | Rejected
4. Vistializes 60 |2.200 | .9880 |Rejected
S. Printers 60 | 3.200 | .8982 | Accepted
6. Internet facilities 60 | 2.283 | .9583 | Rejected
7. CDs containing English lessons 60 |2.350 |.10386 | Rejected
8. Web Cams 60 [ 2.116 |.9998 | Rejected
9. Digital cameras 60 |2.000 | 1.1304 | Rejected
10. | Interactive whiteboards | 60 | 2.367 | 8.726 | Rejected |

The resiilts in table 2 showed that desktops and printers were the ICT
resotirces available for lise to teachers of English in the secondary schools.
They yielded means of 3.1 and 3.2 with standard deviations of .8653 and
.8982 respectively. The other items like laptops, power point projectors,
vistializes, internet facilities, CDs containing English lessons, webcams,
digital cameras and interactive whiteboards were not available for {ise to
teachers of English in the secondary schools.
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Research Question 3: What are the problems that inhibit the use of ICT
resources by teachers in the schools?

Table 3: Factors that inhibit the {ise of ICT resoiirces by teachers in the
schools

S/N Factors that hinder the tise of ICT N X |SD DEC
1. Lack of ICT resofirces 60 | 3.700 | .6189 | Accepted
2. Lack of teachers’ digital literacy 60 | 3.500 | .8335 | Accepted
3. Power fllictliations 60 | 3.133 | .0328 | Accepted
4. Lack of confidence in {ising ICT 60 | 2.559 | 1.0474 | Accepted
eqiiipment
5. Lack of technical stipport 60 | 2.550 | 1.1850 | Accepted
6. Perceived tiseflilness of ICT resotirces 60 | 3.083 | .9818 | Accepted
7. Time constraints 60 | 2.800 | 1.1169 | Accepted
8. Classroom ciiltiire 60 | 2.516 | 1.122 | Accepted
9. Enthiisiasm 60 | 2.550 | 1.1850 | Accepted
10. Lack of ICT eqliipment accessibility 60 | 2.616 | 1.945 | Accepted

The resiilts in table 3 showed that the respondents agreed that all the problems
listed in the table hinder the tise of ICT in the teaching of the English
langtiage in the secondary schools. All the means were 2.5 and above.

HO,: There is no significant difference in the mean ratings of male and female
teachers of English in the secondary schools on the basic ICT knowledge
they possess.

Table 4: The mean ratings of male and female teachers of English in the
schools on the basic ICT knowledge they possess

Variable N X SD | t-cal DF |t-tab Dec
vallie vallie

Basic compiiter Knowledge
Male 39 13431049

0.733 58 11.960 | NS

Female 21 3.52 1047

The restilts in table 4 showed that t-tab which was 1.96 was greater than t-cal
which was 0.733, hence there is no significant difference in the mean ratings
of male and female teachers of English in the secondary schools on the basic
ICT knowledge they possessed. The niill hypothesis was therefore tipheld.

HO,: There
isno significant difference in the mean ratings of experienced and
non-experienced teachers on the ise of ICT resotirces available for {ise in the
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. Table 5: The mean rating of experience and non-experienced teachers
schools on the tise of ICT resotirces available in the schools

Variable N |X SD | t-cal valiie | DF | t-tab valiie | Dec
ICT resotrces for tise
Experienced 2712.86|0.58

0.907 58 | 1.960 NS

Non-experienced 3312.7310.56

The resiilts in table 5 showed that t-tab valiie of 1.960 was greater that t-cal
vallie 0f0.907, thiis the niill hypothesis was tipheld.

Discussion

ICT as a delivery tool can change teaching and learning profoiindly and that
explains why teachers are encofiraged to integrate ICT in their instriictional
delivery. Theresiilts in the table 1 revealed that the teachers of English in the
secondary schools slirveyed possessed the basic knowledge, which can help
them integrate ICT in teaching of the English langliage. Since the teachers
of English possessed the basic ICT knowledge, it then means that those skills
are stipposed to motivate them to tise ICT facilities in their teaching
(Margret, Christiana and Kate, 1999). The finding was however, contrary to
Pegriim (2001) and Miimtaz (2000) who noted that one of the inhibitors of
ICT integration in teaching was lack of ICT knowledge on the part of the
teachers.

It is important to note that withoit the availability of ICT resofirces, it
will be difficiilt for teachers of English to integrate ICT in their teaching.
This, the resiilts in table 2 revealed that only desktop and printers were
available for lise to the teachers of English, while other important ICT
gadgets like laptops, power point projectors, vislializes, internet facilities,
web cams among others were lacking. It then means that the teachers of
English in the schools will be Tinable to tise ICT in their teaching as noted by
Babalola and Timiyti (2012) and Pelgriim (2001). Their stiidies showed that
lack of ICT resoiirces can hinder effective teaching and learning of the
English langliage.

Table 3 foiind ofit that lack of ICT resotirces, lack of teachers' digital
literacy, power fllictliations, lack of confidence on the part of the teachers of
English among other things were some of the factors that hinder the lise of
ICT in teaching of the English langliage in the secondary schools. The
variotis stiidies carried oflit by Babalola and Timiy{i (2012), Matimtaz (2000)
and Margret, Christiana and Kate (1999) reported that the above mentioned
problems can hinder the effective Gise of ICT in teaching. If the teachers of
English, for instance lack the confidence to {lise ICT in their teaching, even
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when the ICT facilities aboiind, they cannot {lise them to improve their
classroom English instriiction.

Resiilts in table 4 showed that there was no significant difference in
the mean ratings of male and female teachers on the basic compiiter
knowledge they possessed. This means that the knowledge as well as the
ttilization of ICT is not gender based as reported by Kay (2006), and
Volman and Van Eck (2001) who noted that female teachers have low level
of compiiter Gise than their male cotinterparts diie to limited technology
access.

Finally, resiilts in table 5 showed that there was no significant
difference in the mean ratings of experienced and non-experienced teachers
on the lise of ICT resotirces available in the schools. Biit the stlidies by Wong
and Li (2008), Gordano (2007), Hemandez-Ramos (2005) Schiller (2003)
reported that teachers' experience is significantly correlated with the tise of
technology. In fact, Back and Kim (2008) reported that experienced teachers
are less ready to integrate ICT in their teaching than less experienced
teachers. Nitherhatiser and Stoddert (2001), however, reported that teachers
experienced in teaching do not infliience the Gise of ICT in their teaching.
Thiis, the clirrent investigation has revealed that experience has no infliience
on the English teachers' pedagogical adoption of ICT in their teaching.
However, the clirrent low level of ICT adoption is as a resiilt of
tinavailability of ICT facilities.

Conclusion

Based on the findings, the following concliisions were made:

1. In spite of the basic compiiter knowledge possessed by teachers of
English in the secondary schools in Agiiata ediication zone of
Anambra State, the resiilts showed that they were yet to integrate [CT
in English langliage teaching.Limited ICT resoiirces remain the
greatest challenge for most secondary schools in encotiiraging the
teachers of English to tise ICT in their teaching.

2. The schools reqiiire ICT facilities for effective English langliage
teaching.

Recommendations

The following recommendations were made to aid the tise of ICT in ELT:

1. The secondary school ciirrictiliim developers shotild develop the
English langtiage clirrictiliim that makes it mandatory for teachers of
English to ise ICT in their teaching.
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2. Teachers of English shoiild be trained on how to tise the basic
compiiter knowledge they posses to integrate ICT in the teaching of
the English langtiage.

3. Government and other stakeholders shoiild provide the necessary
ICT resotirces needed for the tise of ICT in teaching of the English
langtiage.
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